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(This unit was created in collaboration with teachers from the Social Studies Department)

	Course & Unit
	Content Standards
	Unit Question
	Understandings: Students will understand that…

	     H3- Unit  3
     Pre-history

     Neolithic Rev.

     
	NY SS 3.1, 3.2, 2.1, 2.2,2.3, 2.4
	Is Industrialization a blessing or curse?
	1. The Industrial Revolution begins in England because of: a) Enclosure Movement b)geography c)natural resources d)growth of cities e)new technology in machinery and science f)increase in food production and population g)years of political stability.

2. The Industrial Revolution helps England become a global power and fortifies capitalism as an economic system, but at a cost to working conditions and the health and welfare to the English/European worker.

3. Attempts to rectify the “evils” of capitalism and industrialization lead to alternative economic and social systems (Utopians socialists, socialism)

NYS SS Curriculum Themes:  Change, Conflict, Decision Making,  Economic Systems,  Factors of Production, Human and Physical Geography, Human Rights,  Justice, Movement of People and Goods, Needs and Wants, Scarcity, Science and Technology, Urbanization

	Expected Outcomes:

1.  List and describe four-six  reasons the Industrial Revolution began in England
2.  Analyze the impact of the Industrial Revolution on England and Europe 
3.  Describe attempts made to correct the “evils” of industrialization in the 18th Century
4.  Analyze the benefits and costs of technology on a society.

	Pre-assessment: Before teaching this unit, teachers should pre-assess students’ skills and readiness. The pre-assessment can occur towards the end of a previous lesson, homework, survey, and exit card ext. days in advance. Pre-assess your students to determine their prior knowledge and skill base:

a) List the adv/disadv. of 2-3 topographical features they learned in H1.

b) Create a sentence for each term: urban, rural.

c) Respond to the following in 2-3 sentences: “If you had the chance to live in a society without technology (computers, cell phones, running water, etc.) would you? Could it be a benefit or a problem? 
	Differentiation Notes: 

Based on the pre-assessment notes, you may have to provide supports to assist student learning:

a) Literacy strategy: teach students the root sources for words

c) Incorporate a variety of sources to address students learning styles.

d) Use interactive strategies to teach concepts. 


	H3- Unit 3
Industrial Rev. 
	Pre Assessment
	Aim
	Instructional Objectives
	Strategy/Skills
	Assessment

	Day 1
	List an advantage and disadvantage of 2-3 geographical/

topographical features you learned in H1.
	Why did the Industrial Revolution begin in England?
NY SS  3.1, 3.2, 2.1, 2.2, 2.3
	a) Identify/define: Industrial Revolution, Agrarian Revolution, factory system, factors of production, industrialization.

b) Evaluate the effect of the following on England in aiding industrialization; geography, technology, Enclosure Movement, attitude of government leaders, large navy, and colonies, growth of cities.

c) Asses why the Industrial Revolution began in England.

	Geographic Detective: Using a variety of sources (maps, visuals, graphics etc., and students in pairs use the information to solve to following puzzle: “Why did the Industrial Revolution begin in England?” 
	Synthesizing Prediction: You have just left your farm and am now living in London during industrialization, what will life be like for you? A blessing or a curse?
Teacher circulates around the room and checks for understanding.

	Day 2
	Create a sentence for each word: urban and rural.

	Was the Industrial Revolution a blessing or a curse?
NY SS  2.1, 2.2, 2.3, 2.4
	a) Identify/define: urbanization, middle class, Sadler Commission,
b) Describe and analyze how the Industrial Revolution was a benefit

c) Describe and analyze how the Industrial Revolution was a curse 
d) Evaluate whether the Industrial Revolution was a blessing or a curse.


	Think-Pair-Share
	Free Write: Students will answer if the Industrial Revolution was a blessing or a curse. 
Teacher collects evidence
See Rubric Attached

	Day 3
	Respond to the following in 2-3 sentences: “If you had the chance to live in a society without technology (computers, cell phones, running water, etc.) would you? Could it be a benefit or a problem?
	Was industrialization achieved on the backs of the worker?

NY SS 2.1, 2.2, 2.3, 2.4
	a)  Identify/define: Marxism, Karl Marx, communism, proletariat, socialism.

b) Describe the basic principles of Marxism.

c) Discuss which ideas of Marxism were a direct reaction to the Industrial Revolution industrialization was achieved on the backs of the worker.


	Scenarios Or 
Reading from Enjoying Global History
	Mini Poster- Students will create a small poster that responds to the Aim using two vocabulary words from the lesson. 
Teacher collects and posts information  

	Day 4
	
	Were the problems of industrialization solved during the 19th Century?
NY SS 2.1, 2.2, 2.3, 2.4
	a) Identify/define: collective bargaining, strike, unions, suffrage, socialism, utopian socialists, Robert Owen, John Stuart Mill
b)Explain the ways in which society during the mid 19th Century attempted to solve the problems of industrialization: new laws, unions, socialism, Utopian Socialists
c) Evaluate the extent to which society has solved the problems of the industrial age.
d) Compare and contrast problems of industrialization in the 19th and 21st Centuries and the ability of modern society to solve it. 

	Learning Centers in groups 
	Center Vote- students stand next to the center they believed solved the problems of industrialization in the 19th Century. 
Teacher checks for understanding while move to the center


	Day 5
	
	Should government interfere in big business?

NY SS 2.1, 2.2, 2.3, 2.4 
	a) Identify/define: capitalism, laissez faire, free market, law of supply and demand,  monopoly, market economy, invisible hand, Adam Smith

b) Discuss the main ideas of the economists Adam Smith

c) Assess whether the ideas of Smith can create a successful economy.

d) Evaluate whether or not government should interfere in big business.
	Case Studies
	 Learning Log
Teacher Collects Information

	Day 6
	
	Is Industrialization a blessing or curse?

NY SS 2.1, 2.2, 2.3, 2.4, 3.1, 3.2
	a)The Industrial Revolution begins in England because of: a) Enclosure Movement b)geography c)natural resources d)growth of cities e)new technology in machinery and science f)increase in food production and population g)years of political stability.

b)The Industrial Revolution helps England become a global power and fortifies capitalism as an economic system, but at a cost to working conditions and the health and welfare to the English/European worker.

c)Attempts to rectify the “evils” of capitalism and industrialization lead to alternative economic and social systems (Utopians socialists, socialism).

	GRASPS

You just graduated from college and have taken a job at Funtime publishing company. Funtime creates children’s books which you can find in Barnes & Noble and Waldenbooks. Your boss has assigned you the task of creating a book for 1-3 Graders about life in London during the Industrialization. Your book should be 5-7 pages. The title must include the word industrialization and blessing or curse. Do not include a picture on the cover. On each page, there should be a picture that illustrates your story. You can select any main character, but he/she must learn at the end if industrialization in England was a blessing or curse. 
Teacher Notes: Teacher can assign the project in groups/triads/pairs/individually. 

Teacher should brainstorm with students possible titles, characters and storylines with the students. A model should be shown to students for guidance.


Rubrics

Rubrics for Writing Assessments

	Domain
	1=underdeveloped
	2=emerging
	3=at standards
	4=exceeds standards

	Establishes point of view-a definitive point of view is expressed throughout the piece.
	Point of view in writing assignment is not established.
	Point of view is unclear. Facts and details are not able to make point of view clearer.
	Point of view is clear and expressed throughout the piece.
	Point of view is strong throughout the entire writing assignment.

	Explain ideas- ideas to prove point of view are stated and explained.
	Any ideas presents are not explained and does not support the point of view of the writing assignment. 
	Ideas expressed are unclear and do not effectively support the point of view of the writing assignment.
	Ideas are explained to support the point of view of writing assignment. 
	Ideas are fully explained to support the point of view of the writing assignment.

	Use of Facts and Details-relevant facts and details are used to support point of view.
	Facts and details do not support point of view.
	Evidence used does not support point of view. 
	Two pieces of evidence are stated and explained to support the point of view of the writing assignment.
	Facts and details clearly stated and explained in depth to support the point of view of the writing assignment. 


GRASPS Rubric

	Domain
	1=underdeveloped
	2=emerging
	3=at standards
	4=exceeds standards

	Title
	The story does not have a title and does not match the pictures. Or There is not title.
	The story has a title, but is unclear in connecting it to the story.
	Title incorporates all the required words and is purposeful and meaningful.
	The title uses the words required creatively.

	Creative Elements in story
	The story is bland and is unclear in its point of view. 
	The story has limited creative elements and point of view.
	Story uses different creative elements and shows a particular point of view.
	All members apply innovative creative elements to produce a story with a strong point of view.

	Use of facts and details in story
	Pictures are created are vague, and are not related to facts and details learned in class. 
	Pictures created are a vague reference to the facts and details learned in class. 
	Pictures in story use facts and details to support their point of view.
	Pictures in story are fully supported by the facts and details they learned in class. 

	Purpose of the story matches the title
	The purpose of the story and the title are fragmented. 
	An attempt was made to connect the title to the pictures in the story.
	There is a connection between the title of the story and the pictures.
	The connection between the title of the story and the pictures is clear and concise. 

	Working Collaboratively

*If teacher assigns students in pairs/triads/groups*
	Students did not work together to complete the story. Or one-two students completed the work, while other did not participate.
	Students were off task at first, but as the project continued they were able to work together, however, this may have led to students not finishing on time or producing a lower quality story. 
	Students worked together and each added creative elements to the story equally. 
	Students worked together from the beginning, fully and equally participating in the creation of the story.


Teacher Self Assessment H3- Unit 3
	Question
	Notes/Evidence

	Did the UBD Unit meet the needs of our students?
	

	Were the pre-assessments useful in planning lesson and differentiating instruction?
	

	Were students engaged with the activities and assessments during the unit? 

	

	Was the GRASPS activity engaging to your students overall attainable for students to complete?
	

	Did the daily assessments help you understand to what extent students learned the content, concepts and skills of the lesson? 
	

	Were you able to complete the unit in the allotted time?
	

	If you were to teach this unit again, what would you need, change or include?
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