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Barriers to Our School’'s from Success

Educational Program: Additional scaffolding is needed in the area of educational programming. IS
296 will enhance the current program in order to create a program that is more comprehensive,
challenging, purposeful, integrated, relevant, and standards-based. Through the Teachers College
reading and writing program, the school has put into place consistent rituals and routines across
classrooms and grade levels. Teachers are implementing print rich environments, including content-
based classroom libraries that give the students the opportunity to read by genre and author. The
students are participating in the reading and writing process daily. However, there are still
deficiencies in our educational program: 1) Providing a rigorous differentiated curriculum; 2) High-
quality reading and writing experiences are not provided in all content areas and are needed in order
to supplement and reinforce what students are learning in literacy classes. 3) The teachers need to
have a better understanding of how to use the performance and content standards, how to use rubrics
for instruction and how to focus on Cognitive Academic Language Skills for our English Language
Learners. 4) In Addition, our work in teachers’ conferencing, genre studies and students’ group work
needs to be implemented with greater efficacy and integrity. 5) Finally, our educational program
needs to better promote an understanding of the concepts of technology and the application of
information by using various media and data bases to target differentiated instruction.

Classroom Instruction and the Need for Professional Development

Classroom instruction appropriate to the needs and characteristics of young adolescents provided by
skilled and knowledgeable teachers is in need of additional support. Professional development by the
assistant principals, coaches and consultants who visit the school is being provided. However,
classroom formative assessments are not appropriately used to plan instruction. We are currently
reviewing our assessment process through our Inquiry Team and the use of interim assessments to
ensure that we measure how performance expectations are consistent and interrelated across and
within subject areas. Improved assessment techniques will allow teachers to configure flexible
grouping based upon pupil needs. In addition, it will allow us to employ more interdisciplinary
approaches to help students integrate their studies. Teachers need to articulate with each other and
with other school personnel about instructional, curricular, and other student-related issues. There is
a greater need for the teachers to inform and involve parents in their children’s education by helping
them understand the instructional program. In the past, the school has planned and implemented
professional development for parents. However, participation has been below expectations. There
continues to be a need to foster parent involvement in all aspects of the school culture. The parent
cohort needs professional development in how to monitor their children’s progress, and how to help
their children at home with schoolwork, school decisions, and successful development through early
adolescence.

We intend to enhance our services, especially for students with disabilities and those who are English
Language Learners. Our students also need to be provided with more opportunities to have access to
adult mentors and positive role models. We must be more assertive in our efforts to inform parents,
families and community groups of the essential role they play in ensuring that students attend school
and access available services. In this way, we can continue to expand our knowledge of venues for
significant learning, promoting youth development, and supporting positive school change.
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Based on our Quality Review our School Needs To:

. Establish measurable, interim goals that are assessed and evaluated at specified times
throughout the year, for all students

. Ensure that all students and their parents are aware of their interim goals and the next
steps needed to reach these benchmarks

o Further develop differentiated instruction, aligned with individual student data defined

goals, consistently throughout the school

Parental Involvement

We know that parental involvement is always important to the academic culture of a school. This year
our parental involvement has increased due to increased effort by each individual academy, being
responsible for getting parents involved in the education process. We have assessed that we need to
provide parents with more opportunities to better understand how to establish goals for their children
as evidenced by this years Environmental Survey.
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SECTION V: ANNUAL SCHOOL GOALS

Directions: Based on the findings and implications from the comprehensive needs assessment
(Section V), determine your school’s instructional goals for 2008-09 and list them in this section along
with a few phrases of description. The resulting list should include a limited number of goals (5 is a
good guideline), and the list as a whole should be a clear reflection of your priorities for the year.
Good goals should be SMART — Specific, Measurable, Achievable, Realistic, and Time-bound.
Notes: (1) In Section VI of this template, you will need to complete an “action plan” for each annual
goal listed in this section. (2) Schools designated for improvement (SINI/SRAP/SURR or received a D
or F on the Progress Report) must identify a goal and complete an action plan related to improving
student outcomes in the area(s) of improvement identification. (3) When developed, Principal’s
Performance Review (PPR) goals should presumably be aligned to the school’s annual goals
described in this section.

1. By June 2009, 90% of all teachers will establish measurable, short term, long term, and interim
goals to differentiate instruction which are assessed and evaluated at specific times throughout
the year for all students evidenced by lesson plans, walkthroughs and observations.

Although teachers are implementing print rich environments, including content-based classroom
libraries, there are still deficiencies in our program especially providing a rigorous differentiated
curriculum. In order to address students’ needs, teachers must use tools to analyze and track students’
progress through the use of data and conferencing. Goals for our students must be monitored and
modified throughout the school year, in order to address students’ needs by providing for differentiation
of instruction.

2. By June 2009, there will be a 3% increase in ELA specifically for students with disabilities
making at least 1.5 years progress as measured by the ELA assessment.

In the 2007-2009 school year, IS 296 did not meet the AYP for any of the ELA subgroups. A majority of
our students are level 2 this goal specifically addresses the needs for progress in English Language
Arts for the subgroup of Students with Disabilities.

3. By June 2009, there will be a 3% increase in NYSESLAT specifically for ELL students making at
least 1.5 years progress as measured by the NYSESLAT assessment.

The goal for English Language Learners relates with improvement in English Language Acquisition.
The trend has been that 95% of our ELLs do not attain proficiency within 3 years. As per regulations
from the State Education Department all ELLs in an English Language School System for 1 year or
more are now assessed with the ELA and NYSESLAT. Our ELLs is one of our targeted sub-groups.

4. By June 2009, there will be a 3% increase in Math specifically for students with disabilities
making at least 1.5 years progress as measured by the NYS STM Mathematics assessment.

Although the data indicates we made our AYP in mathematics in 4 student groups, our subgroups of
Students with Disabilities did make the AYP. As a result many interventions were implemented.

5. By June 2009, we will increase parental involvement opportunities by 5% in all school activities
and proactively engage parents in the planning, goal setting and decision making as measured
the Environment Survey.

This goal addresses our need to increase parental involvement so we can provide parental involvement

opportunities workshops and programs that will bring our parents into our school building. This parental
involvement will proactively engage our parents to establish goals for their children.
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SECTION VI: ACTION PLAN

Subject/Area (where relevant):  All Subject Areas

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and Time-
bound.

By June 2009, 90% of all teachers will establish measurable goals (short-term, interim and long-
term) that differentiates instruction and will be assessed and evaluated at specific times
throughout the year for all students as evidenced by lesson plans, walkthroughs and
observations.

Action Plan

Include: actions/strategies/activities the school
will implement to accomplish the goal; target
population(s); responsible staff members; and
implementation timelines.

Actions and Strategies:

Teachers will receive PD & ongoing support in the use of Scantron, ARIS, DRA & Acuity in order to
facilitate goal setting.

Teachers will participate in PD provided by ICl & SAF outside and inside of the school.

Inquiry Team will design and implement an instructional change strategy that results in
improvement in the identified outcomes for the targeted population.

TANS will reflect ongoing assessment & instructional modifications.

Document reports/progress reports outlining long term and short term goals and objectives will be
provided to parents and students.

Teachers will participate in study groups on Middle School social and emotional development
provided by RSSC (Regional School Support Center)

Americas Choice will provide support in instructional planning with differentiated strategies in Math,
Science and Social Studies.

Target Population:

All Teachers

Responsible Staff:

Principal

Assistant principals will supervise the implementation and instruction.
Literacy Coach and Math Coach

Lead Teachers

Teachers College Coach

American Choice Field Specialist

RSSC — RSSC (Regional School Support Center)

ICI — Integrated Curriculum and Instruction

Assessment Tools Providers

Inquiry Team
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Implementation Timeline: September —June 2009

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts for

Excellence (C4E) allocations, where applicable.

Alignment of Resources
e Lead Teachers are funded through Tax Levy
e Substitutes and coverage by teachers are funded through Tax Levy
e Principal and Assistant Principal are funded through Tax Levy
e Literacy Coach and Math Coach are funded through Tax Levy

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

Indicator of Interim Progress of Accomplishment

Initial Indicator September, 2008: discussions and surveys for teachers about their use of
student data. Initial examination of student data in department meetings with coaches to create
awareness of students most in need of academic intervention.

Midterm: Teachers will be asked to share Teacher Assessment Notebooks and how they are
following the progress of their students based on short term, long term, and interim goals.

End Term: Teachers will reevaluate the process of using multiple data sources to evaluate their
students’ academic growth after using data to differentiate instruction.

Projected Gains: 90% of all teachers will establish measurable, short term, long term, and interim goals
using data

UPDATED — SEPTEMBER 2008




Subject/Area (where relevant): ELA

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2009, there will be a 3% increase in ELA specifically for students with disabilities
making at least 1.5 years progress as measured by the NYS ELA assessment.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Actions and Strategies:
e Teachers will receive ongoing support through Lunch and Learn & grade specific study groups.
e Professional Development conducted by ICI, Coaches, SAF, Inquiry Team Lead Teacher will be
provided to all teachers.
e Teacher Assessment notebooks will demonstrate/reflect strategies that target deficient skill areas
for targeted students.
e Teachers College Professional Development will focus on specific strategies that target specific
identified skills for identified students.
e Americas Choice Professional Development will focus on instructional planning on differentiated
in Math, Science and Social Studies.
o Evidence of data driven lesson plans
o Effective use of data aligned with students’ needs and defined goals in their Teacher
Assessment notebooks.
¢ Informal and Formal observation data
o To provide professional development aligning interim goals with strategies for differentiated
instruction.
Target Population:
e All teachers will use the data to differentiate instruction for all students as measured by a 1.5
year gain
Responsible Staff:
o Teachers College Professional Development will focus on specific strategies to target specific
identified skills for targeted students.
e ICl, Coaches, SAF, Inquiry Team Lead Teacher
e lLunch and learn study groups.
Americas Choice
Implementation Timeline: September —June 2009
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Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Alignment of Resources
e Inquiry Team funded through Title 1
e Teacher coverages funded through Tax Levy
o Teachers College and Americas Choice funded through Tax Levy
e Lead Teachers funded through Title 1

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

Indicator of Interim Progress of Accomplishment

Initial Indicator September, 2008: Teachers will discuss the performance level and proficiency
rating of students with disabilities. Teachers will also evaluate baseline data from multiple data
sources.

Midterm: Teachers will be asked to share Teacher Assessment Notebooks and how they are
following the progress of students with disabilities based on DRA, Acuity, Scantron, and
Running Record assessments.

End Term: Teachers will re-evaluate the process of using multiple data sources to evaluate
students with disabilities.

Projected Gains: 3% increase in ELA specifically for students with disabilities making at least 1.5 years
progress as measured by the NYS ELA assessment.
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English as a Second Language and
Bilingual Education for English
Subject/Area (where relevant): Language Learners (ELLS)

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2009, there will be a 3% increase in ELA specifically for ELL students making at least
1.5 years progress as measured by the NYSESLAT assessment.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Actions and Strategies:
e Teachers will receive ongoing support through lunch and learn & grade specific study groups.

e Teacher Assessment notebooks will demonstrate/reflect strategies that target deficient skill areas
for targeted students.
e Teachers College Professional Development will focus on specific strategies that target specific
identified skills for identified students.
e Americas Choice Professional Development will focus on instructional planning on differentiated
in Math, Science and Social Studies.
Evidence of data driven lesson plans
Effective use of data aligned with students’ needs and defined goals in their Teacher
Assessment notebooks.
¢ Informal and Formal observation data
e To provide professional development aligning interim goals with strategies for differentiated
instruction.
e lLunch and learn study groups.
Target Population:
All teachers and students
Responsible Staff:
ICI, Coaches, SAF, Inquiry Team Lead Teacher
Americas Choice staff developers
Teachers College Professional Development will focus on specific strategies to target specific identified
skills for targeted students.

Implementation Timeline: September —June 2009
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Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Alignment of Resources
e Teacher’s coverages funded through— Title |
e Inquiry Team funded through Title I
e Project Adelante—Title 11l

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

Indicator of Interim Progress of Accomplishment

Initial Indicator September, 2008: Teachers will discuss the performance level and proficiency
rating of ELL students. Teachers will also evaluate baseline data from multiple data sources.

Midterm: Teachers will be asked to share Teacher Assessment Notebooks and how they are
following the progress of students with disabilities based on DRA, Acuity, Scantron, NYSESLAT
and Running Record assessments.

End Term: Teachers will re-evaluate the process of using multiple data sources to evaluate
ELL students.

Projected Gains: 3% increase in students making 1.5 years growth.
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Subject/Area (where relevant): MATH

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2009, there will be a 3% increase in Math specifically for students with disabilities
making at least 1.5 years progress as measured by the NYS MATH assessment.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Actions and Strategies:

Teachers will receive ongoing support through lunch and learn & grade specific study groups.
Professional Development conducted by ICI, Coaches, SAF, Inquiry Team Lead Teacher will be
provided to all teachers.

Teacher Assessment notebooks will demonstrate/reflect strategies that target deficient skill areas
for targeted students.

Americas Choice Professional Development will focus on instructional planning on differentiated
in Math, Science and Social Studies.

Evidence of data driven lesson plans

Effective use of data aligned with students’ needs and defined goals in their Teacher
Assessment notebooks.

Informal and Formal observation data

To provide professional development aligning interim goals with strategies for differentiated
instruction.

Target Population:

All teachers will use the data to differentiate instruction for all students as measured by a 1.5
year gain

Responsible Staff:

Teachers College Professional Development will focus on specific strategies to target specific
identified skills for targeted students.
ICI, Coaches, SAF, Inquiry Team Lead Teacher

Lunch and learn study groups.
Americas Choice

Implementation Timeline: September —June 2009
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Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Alignment of Resources
e Inquiry Team funded through Title 1
e Teacher coverages funded through Tax Levy
o Teachers College and Americas Choice funded through Tax Levy
e Lead Teachers funded through Title 1

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

Indicator of Interim Progress of Accomplishment

Initial Indicator September, 2008: Teachers will discuss the performance level and proficiency
rating of students with disabilities. Teachers will also evaluate baseline data from multiple data
sources.

Midterm: Teachers will be asked to share Teacher Assessment Notebooks and how they are
following the progress of students with disabilities based on Acuity, and Scantron assessments.

End Term: Teachers will re-evaluate the process of using multiple data sources to evaluate
students with disabilities.

Projected Gains: 3% increase in Math specifically for students with disabilities making at least 1.5
years progress
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Subject/Area (where relevant): Parental Involvement

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2009, we will increase parental involvement opportunities by 5% in all school
activities and proactively engage parents in the planning, goal setting and decision
making as measured the Environment Survey.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Actions and Strategies:

Documentation reports outlining long term and short term goals and objectives will be
provided to parents and students.

Teachers will engage parents by providing feedback to parents around the goals they have set
for each child through progress reports and the sharing of student portfolios, formal and informal
assessments.

To provide planning sessions to parents that focus around the goals of the school through PTA
meetings, parent workshops, department meetings and school leadership meetings.

Parent coordinator will provide resources to parents and outreach information.

PTA association will plan parent workshops in collaboration with the parent coordinator to
provide an understanding of the school’s goals, vision and mission.

Principal will send newsletters and notices to parents in the native language sharing the school
goals.

School leadership teams will focus on planning sessions that would support student learning, the
vision and the mission of the school.

Parents will be encouraged to attend meetings through phone calls “parent chain” notices,
Principal’s letters, and monthly calendars.

Parents will attend CEP retreat at LaGuardia Marriott in March to evaluate school curriculum and
instructional programs.

Parents on the PTA and School Leadership Team will attend NYSABE Parent Leadership
Institute to enhance their leadership skills.

Parents will participate in the environment survey.

Principal will develop, demonstrate and collect surveys to parents providing input for the planning
of school activities.

Parent coordinator will provide Saturday workshops on school policies and school procedures.

Principal will meet with the Parent Executive Committee to share school goals.

Parents will be provided opportunities to attend sessions from a menu that will focus on the
awareness of understanding goals for their students. These sessions will be provided by content
supervisors and math and literacy coaches.
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e Data analysis sessions will be provided in the computer lab utilizing the Scantron and Acutiy
results for parents.

Target Population:
o For all parents of our students

Responsible Staff:
e Principal, PTA Association, Parent Coordinator, School Leadership Team, NYSABE
Parent Leadership Institute, Coaches & Teachers
Implementation Timeline: September —June 2009

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Alignment of Resources

e Tax Levy
e Title I Parent Funding
e TitlelIB

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

Indicator of Interim Progress of Accomplishment

Initial Indicator September, 2008: Parental opportunities such as Scantron and Acuity training
sessions will be provided to parents to help them acquire an understanding of their child’s
academic goals.

Midterm: Parents will be asked to share their awareness of opportunities to understand the
establishment of students’ goals in ELA, Math, Social Studies, and Science.

End Term: Re-evaluation of the opportunities provided to help parents increase their
understanding of the establishment of students’ goals. Projected gains depending on the goal
25 or 55 90%.

Projected Gains: increase parental involvement by 5% in all school activities for parental and
proactively engage parents.
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REQUIRED APPENDICES TO THE CEP FOR 2008-2009

Directions: All schools must complete Appendices 1, 2, 3, 7 & 8. All Title | schools must complete Appendix 4. All schools identified under
NCLB or SED for School Improvement, including Title | Schools in Need of Improvement (SINI) — Year 1 and Year 2, Title | Corrective Action
(CA) Schools, NCLB Planning for Restructuring Schools, NCLB Restructured Schools, and Schools Requiring Academic Progress (SRAP),
must complete Appendix 5. All Schools Under Registration Review (SURR) must complete Appendix 6. Note: Please refer to the
accompanying CEP Guide for specific CEP submission instructions and timelines.

APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM - SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS - NCLB/SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION — CHANCELLOR’S REGULATIONS FOR ALL SCHOOLS
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE | SCHOOLS

APPENDIX 5: NCLB/SED REQUIREMENTS FOR SINI AND SRAP SCHOOLS

APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR)

APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM AUDIT FINDINGS - REQUIREMENT
FOR ALL SCHOOLS

APPENDIX 8: CONTRACT FOR EXCELLENCE (CFE) SCHOOL-BASED EXPENDITURES FOR 2008-09 — SED REQUIREMENT FOR ALL
SCHOOLS
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APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AlS) SUMMARY FORM

New York State Education Department (SED) requirement for all schools

Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each
applicable grade. AlS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker. Note:
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AlS.

_ _ _ - Atrisk Services: | Atrisk Services: | . ot sorvices: At-risk

g ELA Mathematics Science Social Studies Guidance School ' Social Worker Health-_related
S Counselor Psychologist Services

© # of Students # of Students # of Students # of Students # of Students # of Students # of Students # of Students

Receiving AIS Receiving AlS Receiving AlS Receiving AIS Receiving AlS Receiving AIS Receiving AlS Receiving AlS

K N/A N/A

1 N/A N/A

2 N/A N/A

3 N/A N/A

4

5

6 62 27 62 62 62 4 12

7 95 65 95 95 95 1 4

8 84 73 84 84 84 1 4

9

10

11

12

Identified groups of students who have been targeted for AlS, and the established criteria for identification:
Students in Grades K — 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other

identified assessments, or who have been identified as potential holdovers.
Students in Grades 4 — 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social

studies assessments.
Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.

Students in Grades 10 — 12 who scored below the approved passing grade on any Regents examination required for graduation in English language
arts, mathematics, science, and social studies.

(0]

(0]

o
o
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Part B. Description of Academic Intervention Services

Name of Academic Intervention
Services (AIS)

Description: Provide a brief description of each of the Academic Intervention Services (AIS)
indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, etc.),
method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when the service is
provided (i.e., during the school day, before or after school, Saturday, etc.).

ELA:

Students in Zero Hour, Comfit Learning small groups. Monday - Friday, 7:20am — 8:20am.
ELA with AIS teacher 5 days a week 40 minutes a day (Achieve 3000)

Wilson Program Special Education Student

SES after school tutoring, small groups Tuesday — Thursday 3:30pm - 5:30pm

Princeton Review small groups Tuesday — Thursday 3:30pm — 5:30pm

Educational Link small groups Tuesday — Thursday 3:30pm — 5:30pm

Students are mandated to stay additional 50 minutes three times a week

One on one conferencing, parent conferences, after school and lunch time tutoring with
small group.

Mathematics:

Students in Zero Hour, Comfit Learning small groups. Monday - Friday, 7:20am — 8:20am.
Small group instruction in the classrooms

Math with AIS teacher 5 days a week 40 minutes a day (Achieve 3000)

Peer tutoring

SES after school tutoring, small groups Tuesday — Thursday 3:30pm — 5:30pm

Princeton Review small groups Tuesday — Thursday 3:30pm — 5:30pm

Educational Link small groups Tuesday — Thursday 3:30pm — 5:30pm

Students are mandated to stay additional 50 minutes three times a week

One on one conferencing, parent conferences, after school and lunch time tutoring with
small group.

Science:

Small group instruction in the classrooms

Science with AIS teacher 5 days a week 40 minutes a day (Achieve 3000)

Peer tutoring

SES after school tutoring, small groups Tuesday — Thursday 3:30pm — 5:30pm
Princeton Review small groups Tuesday — Thursday 3:30pm — 5:30pm

Educational Link small groups Tuesday — Thursday 3:30pm — 5:30pm

Students are mandated to stay additional 50 minutes three times a week

One on one conferencing, parent conferences, after school and lunch time tutoring with
small group.

Social Studies:

Small group instruction in the classrooms

Social Studies with AIS teacher 5 days a week 40 minutes a day (Achieve 3000)
Peer tutoring

SES after school tutoring, small groups Tuesday — Thursday 3:30pm — 5:30pm
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Princeton Review small groups Tuesday — Thursday 3:30pm — 5:30pm

Educational Link small groups Tuesday — Thursday 3:30pm — 5:30pm

Students are mandated to stay additional 50 minutes three times a week

One on one conferencing, parent conferences, after school and lunch time tutoring with
small group.

At-risk Services Provided by the
Guidance Counselor:

Group counseling; one to one counseling; referral to outside agencies; interacts with family.
Gender, self esteem, bullying, relationship abuse workshops, drug and alcohol counseling,
classroom instruction. Parent intervention and counseling in school and outside referrals.

At-risk Services Provided by the
School Psychologist:

Crisis intervention counseling interacts with the family. Referral to outside agencies.
Individual counseling.

At-risk Services Provided by the
Social Worker:

Crisis intervention counseling, counseling services to parents, referral to outside agencies
and hospitals.

At-risk Health-related Services:

Provide eye-examinations, provide vouchers for glasses for those who require and are
unable to pay; follow-up on immunizations.
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APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLS)

NCLB/SED requirement for all schools

Part A: Language Allocation Policy (LAP) — Attach a copy of your school’s current year (2008-2009) LAP to this CEP.

Language Allocation Policy 2009

Halsey 1.S. 296
Language Allocation Policy Team

Principal: Maria De Los A. Barreto
Assistant Principals: Michael Braster
Andrew Vaughn
Robert Young, Jr.
Bilingual/ESL Department: Vivian Kahn
Parent Coordinator: Carmen Hope-Alverio
Literacy Coach: Mark Rose
Mathematics Coach: Yonetta Bancroft
Programmer: Robert Young, Jr. Assistant Principal
School Leadership: Glenda Bonas

Lanqguage Allocation Policy
School Description and Demographics

Halsey Intermediate School 296 is a multicultural middle school located at 125 Covert Street, Brooklyn, New York, in the Bushwick
section of Brooklyn. Our total student population is currently 538. There are 90 English Language Learners, which constitute 16.7%
of our school population. The vast majority of our English Language Learners is Spanish speaking, 94.4%, with a very small number
of Arabic speakers (2) 2.2%, Haitian speakers (2) 2.2% and French speakers (1) 1.1%speakers. The goal of our school is to provide
consistent, high-quality instruction and materials for those students participating in the Transitional Bilingual Education (TBE)
Program and in the English as a Second Language (ESL) Program. At this time, Halsey 1.S. 296 has a Spanish Transitional Bilingual
Education Program and freestanding English as a Second Language in grades 6, 7, and 8. These programs are designed, implemented,
and monitored according to all city, state, and federal guidelines, and in accordance with CR Part 154 and Title I11.

We currently have two English as a Second Language teachers, certified, and three bilingual teachers.

There are 40 students in the Spanish Transitional Bilingual Program (TBE) which constitutes 47.6% of our English Language
Learners (ELLs) population. 44 students participate in the English as a Second Language (free-standing) Program, 52.4%. Six
students have been identified as category “X” and/or students who do not receive services per the IEP (Individualized Education Plan).
There are two classes in our TBE Program, a sixth/seventh grade bridge class and a seventh/eighth grade bridge class. Our goals
include the achievement of English proficiency within three years, the development of the native language (L1) as well and the second

language (L2), and the utilization of ESL strategies across the curriculum. We have developed a small class size model to specifically
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deal with varying LAT levels, differentiating instruction, and currently have class sizes that do not exceed 25. Based on our students’
levels of language fluency and academic proficiency, the native and target languages are differentiated for instruction, for examples
beginners level would have more of the day in L1 for content area instruction, a 75/25 allotment which would advance to L2 during the
school year to a 50/50 ratio with a goal of more English as students advance to a 25/75 L2/L.1 ratio. Specifically, for beginners in
science and social studies, the majority of the lesson would be done in Spanish with a linguistic summary in both languages that
highlight academic language, key vocabulary words, and key concepts presented in the lesson.

A review of the data on years in an English Language School System show that 36 of our ELLs (40%) have been here less than three
years, 23 students have been here from four to six years (25.6%) and 31 students (34.4%0) are Long-Term ELLs and have been here
more than six years. This number is significant and informs us that our strategies for long-term ELLSs here at Halsey 1.S. 296 must
deal with specific methods and materials to drive instruction for our ELL population, using this data to drive instruction. This concern
will be addressed later in this document.

Halsey 1.S. 296 has specific structures in place to ensure that our parents understand all program choices. At admission, all forms and
surveys are available to our parents in translated versions, in our case this school year, Spanish, Haitian, Arabic, Bengali and French.
Students are identified as ELLs by review of the HLIS, administration of the LAB(R) and, if eligible, the LAB (SP). Our Parent
Coordinator conducts a Parent Orientation, which includes a video/CD presentation, explaining parental options, and gives a general
orientation of our programs. Parent choice is respected and parent choice guidelines are adhered to. Parent orientations, workshops
and meetings are ongoing during the school year, specifically, we have an Open House with a sub-group meeting of Bilingual/ESL
parents, two afternoon and two evening conferences, as well as upcoming Saturday Parent Workshops, our first being on “Family
Math.” Parent translations are made available and we also have the ability to use funding from the translation and interpretation
budget.

After reviewing our Parent Survey and Program Selections forms, the trend in program choices has been consistent. Specifically, there
has been an approximate fifty percent TBE (Transitional Bilingual Education Program) choice and a fifty percent (free-standing
English as a Second Language Program) choice. Currently, 47% participate in our TBE (Spanish) Program and 53% participate in
our ESL Program at 1.S. 296 by parental choice.

The programs at 1.S. 296 are fully aligned with parent requests. We have adequate room in our TBE, ESL, and mainstream
homerooms for new admissions and for those parents who request withdrawal from our Bilingual Program. Our students participate
in art, physical education, science laboratories, yearbook, student government, peer mediation, providing equal access. Alignment
between parent choice and program offerings specifically is addressed at Leadership Meetings, PTA meetings, and by conferring with
our school’s administration and staff.

The analysis of all assessments is instrumental in our planning process, implementation of our lessons, and drives instruction. The
LAB(R) and the NYSESLAT results by grade and level aggregated indicate that 30% of our students are at the beginner’s level, 33.3%
are at the intermediate level, and 36.7% scored at the advanced level. There is a direct correlation with length of time in an English
Language School System (ELSS) and LAT scores, for example only 4 of the 17 ELL students in our ESL program scored at the
beginning level, 13 scored at the intermediate or advanced level. The implications for instruction are evident in the analysis of the
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subtests. A specific need is noted in the writing modality. We are specifically addressing this by focusing on writing strategies across
the curriculum. This includes organization skills, conventions, grammar and usage, vocabulary development, and editing skills, not
only in ESL class but also in the content areas. Students are writing reports in social studies, math and science, as well as narrative
procedures, narrative accounts, and persuasive essays. One specific strategy is to engage students in peer editing. The classrooms are
print rich, reflecting the use of both languages in the content areas.

Certain patterns are revealed by the data across proficiency levels and grades. A correlation between a higher Spanish LAB score and
a level 3 or 4 in mathematics indicate that the test modification for ELLs of translated, side by side versions, as well as other
modifications, help us better determine proficiency taking into account the use of L1/native language. The implication for classroom
instruction is that we must use academic language consistently and constantly in both English and Spanish, bilingual glossaries for all
ELLs, charts, graphic organizers, and the results of interim assessments. This data should drive instruction.

This is also indicated by the data of the students in our TBE on the ELE (Examen de Lectura en Espafiol). In our bridge class 723/823,
15 students scored 0-50 DECN (68.2%), 3 students scored 50-75 (13.6%) and 4 students scored more than 75 DECN (18.2%) The
implications for instruction are that developing skills in the native language allow for the transfer of those skills. An example would be
reading problems in mathematics in Spanish for the state math exam.

These patterns across the four modalities affect instructional decisions. First, we have grouped for instruction. Due to the small
number of grade 6 ELLs for our Bilingual Program we formed a bridge class with beginners in grade 7; this class is called 623/723.
The intermediate/advanced is bridge class 723/823. These classes participate in ELA preparation activities as well as in our
NYSESLAT strategy and skills classes. We order materials based on the results of these modalities, for example, the purchase of new
grammar/structure textbooks to use specifically to address the writing subtest need for grammar, usage, and editing in the writing
process.

As we examine students’ results, patterns across proficiency levels and grades indicate that our students have been scoring mostly
Level 1 and 2 on the ELA. In our Bilingual Program only one student scored level 3. However, more ELL students scored a Level 3 or
4 in math, 12 students, performing better in a test offered with a side-by-side translation.

School leadership and our teachers use the results of the ELL Periodic Assessments first as a Professional Development session to
analyze the results, discuss, and plan how we will use the results to drive instruction. The results are used in lesson planning, for
example, if we see a need to stress the use of graphic organizers or work on sequencing skills. The ESL/Bilingual Department at
Halsey works on differentiating instruction based on need after a study of the results, for example to plan more Read Alouds, shared
reading, providing opportunities for accountable talk, pair/sharing out, and regards the these assessments as an excellent tool.

Implications for our school’s LAP and instruction indicates as new results are available, either on standardized tests, periodic
assessments, teacher prepared assessments, portfolio assessment, and all methods of assessing our students, our Language Allocation
Policy would need revision using the new data. If an increase in English language proficiency is made evident, then the ratio of L1 and
L2 would change, using the target language English more and Spanish less, with the goal of English proficiency. This keeps instruction
data driven based on our current school population and latest results.
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Our plan for SIFE students begins with the identification and screening of students who enter as new entrants to the NYC Public
School System ( code 58’s) with a HLIS OTELE (Other than English) and a thorough review of the HLIS, particularly Part 2 which
informs us of prior schooling experience. We havell identified SIFE students continue to progress. These students participate in
extended day activities with strategies to increase their English language proficiency and will this year also participate in our ELL
grant Project RIGOR and our Title 111 Project ADELANTE.

The LAB (R) and in particular, the Spanish LAB for Spanish-speaking new entrants, is also reviewed. We screen for students who
function at least two years below expected grade level and who may be preliterate in the native language. We consult with the
classroom teacher for feedback. We also interview the parent/guardian or family member who admitted the student.

Our plan for newcomers, ELLSs in the school less than three years, include placement in a class with a small group setting. We
currently have a newcomers group, a sixth/seventh grade bridge class with 17 students. This ratio of staff to students allows for a great
deal of interaction and ability to plan for individual needs.

The long-term ELL population at 1.S 296 is 34.4% and many students are at the advanced level. We involve all these students in our
many programs, AlS, after school programs such as the Princeton Review Program, Title 111 programs, ELL Success Grant RIGOR
Saturday Academy, test preparation sessions, guidance interventions, peer tutoring.

We also include our students identified as having special needs in all the above programs, offer all testing modifications, and ensure the
students have the correct class setting, from ESL to Collaborative Teaching Team placement.

Continuing transitional support for those students who have reached proficiency on the NYSESLAT involve the Bilingual/ESL
Coordinator visiting the subject area teacher and homeroom teacher to confer and plan for the student, offering strategies that worked
well when the student was in the TBE or ESL Program. The transitioning student also receives all the support offered by our AIS
services, supplementary instruction through the extended school day, the availability of a guidance counselor, parent coordinator,
health services provider, all of whom offer continued support.

Halsey 1.S. 296 assures that the mandated number of instructional minutes is provided according to proficiency levels by including our
school programmer on the Language Allocation Policy team, reviewing all mandates for compliance assurance, continuing with our
academy meetings and professional development sessions where the issue of language use is discussed and revised during the course of
the school year.

Explicit English as a Second Language is provided in our programs. Instruction includes literature and content-based instruction,
which is aligned explicitly to the New York State learning standards in ESL, ELA, and NLA and content areas. All instruction must
also comply with CR Part 154 regulations.

Halsey 1.S. 296 serves every English Language Learner by ESL teachers pushing in, a self-contained model, and pulling out for small
group instruction with another ESL teacher.
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Instructional materials support the learning of our ELL students. We have dual language libraries, Spanish materials in our school
library that include an encyclopedia, textbooks in English and Spanish in the content areas, many new ESL books including Grammar
Sense, the complete High Point series, and other high quality materials. We have a library cart with big books and student books. We
are in the process of ordering and adding new libraries and test preparation materials for the upcoming NYSESLAT. We make
extensive use of English, Spanish-English, picture dictionaries and the thesaurus. We also provide our students with an approved
subject area glossary, which will be used during all exams as a test modification. These glossaries are from the State Education website
as well as purchase glossaries from approved vendors.

The professional development plan has been extensive; this has allowed the Bilingual/ESL Department many opportunities for
interaction, data review, and planning. We also have a Monday morning planning session which meets in the Principal’s office and is
led by our departmental Assistant Principal. The Bilingual/ESL Coordinator meets with the subject area teachers of mainstream ESL
teachers as well. Our math coach and literacy coach work closely with all the members of the Bilingual and ESL Department. We also
participate in school-wide, regional, city, state, and many other conferences which offer additional development. For example, the State
Association for Bilingual Education (SABE) had an excellent program at the Thursday Teacher’s Institute in Tarrytown, NY in March
20009.

In summary, Halsey 1.S. 296 provides a Transitional Bilingual Education Program in Spanish and freestanding English as a Second
Language Program. Our TBE program provides the content areas of math, science, and social studies in Spanish and English, Native
Language Arts instruction, and intensive English as a Second Language. As students progress in language acquisition of English the
percentage use of English also increases. That is, if beginners have a majority of the school day’s instruction in Spanish, as in a 60/40
ratio, that number is flexible as the school year progresses and we see growth in English language acquisition. Our ESL program
includes those students for whom parent choice indicated an ESL program, those students withdrawn from the TBE by parental
option, and our LAU population (Arabic, Haitian, Bengali, and French students). These students are scheduled for the mandated
number of ESL periods and have content area instruction in English.

Our school leadership values ELLs and understands their learning needs. We strive to provide “an enriched not a remedial
instructional model” (NYC Department of Education: Language Allocation Guidelines LAP Manual for ELL Programs.)

The application of all city, state, and federal mandates and guidelines, the systemic approach of the balanced literacy model,
accompanied by a Teachers’ College coach, as well as the above mentioned, ensures not only high expectations for our English
Language Learners, but for an outcome of academic success. Our language allocation policy is an integral part of the culture of Halsey
Intermediate School.
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Part B: CR Part 154 (A-6) Bilingual/ESL Program Description

Type of Program: __ Bilingual _ ESL _ X Both Number of LEP (ELL) Students Served in 2008-09: 88
(No more than 2 pages)

Instructional Program for ELLs (including brief description of program, # of classes per program, language(s) of instruction, instructional strategies,
etc). Program planning and management description, to include identification and placement of ESL/Bilingual certified teachers, utilization of
appropriate instructional materials (English and other languages) and technology, school-based supervisory support, use of external organizations,
compliance with ELL-related mandates and use of data to improve instruction.:

A. Curricular: Briefly describe the school’s literacy, mathematics and other content area programs and explain ELLS’ participation in those
programs.
Briefly describe supplemental programs for ELLSs (i.e., AlS, Saturday Academies).

B. Extracurricular: Briefly describe extracurricular activities available in your school, and the extent to which ELLs participate. Such programs may
include art, music, sports, clubs, etc.

I Instructional Program (including brief description of program, # of classes per program, language(s) of instruction, instructional strategies,

etc):

Halsey I.S. 296 currently has both a Transitional Bilingual Education Program in Spanish and an English as a Second Language
Program. Our Bilingual Program offers ESL and the content areas in English and Spanish as per our Language Allocation Policy.
Students receive the mandated number of ESL periods per levels on the New York State English as a Second Language Achievement
Test; our beginners and intermediate students receive 10 periods per week and our advanced students receive 5 periods of ESL and 5
periods of English Language Arts. We currently have two bilingual classes, a bridge class 623/723 and bridge 723/823. Instructional
strategies include a balanced literacy model, Native Language Arts in our Bilingual Program, acquisition of vocabulary in the content
areas in both English and Spanish, and provision of all mandated curricula in mathematics, science, social studies. As per the No Child
Left Behind legislation, all our English Language Learners take content area exams in mathematics, science and social studies by grade
offered, the NYSESLAT, the English Language Arts test if they are in an English Language School System (ELSS) for 1 or more years,
and, in our Bilingual Program, the ELE: El Examen de Lectura en Espafol. The vast majority of our English Language Learners is
Spanish speaking, 94.4%, with a very small number of Arabic speakers (2) 2.2%, Haitian speakers (2) 2.2% and French speakers (1)
1.1%speakers. The goal of our school is to provide consistent, high-quality instruction and materials for those students participating in
the Transitional Bilingual Education (TBE) Program and in the English as a Second Language (ESL) Program.

The identification process is to identify all new admits by using the New York State LEP Identification Process and city mandate in
reference to LAB (Spanish) testing. Screening: We review the Home Language Survey to determine if the student is eligible for testing
with the Language Assessment Battery test (LAB-R English, LAB-Spanish), if any answer in #1-4 or and any two answers in #5-8 on the
HLIS indicate a language other than English, we conduct an informal interview in the native language and English, and proceed to the
Initial Assessment by administering the Language Assessment Battery English-Revised (LAB-R). We score the exam, and determine
placement per eligibility for services, if the student scores at beginning, intermediate or advanced, the student is an ELL (LEP). For
those students whose home language is Spanish, if the English score is B, |, or A, we administer the LAB (Spanish). We continue to
Program Placement and place the student in a bilingual education class (Native language: Spanish at |.S. 296) or the freestanding ESL
program by parental choice. There is an annual assessment every spring utilizing the New York State English as a Second Language
Achievement Test (NYSESLAT). If the student scores at the beginning, intermediate, or advanced levels the student is an ELL (LEP)
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and continues services. If the student scores at the proficient level the student is NOT an ELL (LEP) and “enters the general education
program.”

All of our teachers are certified as ESL teachers or Bilingual teachers. Appropriate instructional materials are utilized, teachers use a
variety of materials, for example in ESL: The ELLIS program, High Point, Visions, Pearson Longman dictionaries and workbooks,
thesaurus, Oxford Picture Dictionary, teacher prepared materials, supplementary libraries in English and Spanish and many other
materials. Content area teachers in the Bilingual Department have materials in English and Spanish. Technology is utilized, from
computers to specific programs such as ELLIS and Comfit. We are currently awaiting delivery of Smart Boards for our Bilingual/ESL
teachers which they will utilize in instruction. Our program has the support of our principal, who is bilingual, and an assistant principal for
the Bilingual/ESL Department. Our Parent Coordinator is also fluent in Spanish and staff members speak Spanish, French, Haitian-
Creole, Chinese, etc. External and community organizations offer support, for example, in our “Prevention Week” activities. Our English
Language Learners participate in our after-school programs, art and music programs. They also participate in sports programs, for
example, the soccer team.

We are in compliance with all city, state, and federal mandates and review this compliance in a timely manner.

Our supplemental programs include our Title Ill Project Adelante which meets twice a week after school and offers both Native
Language Arts and English as a Second Language instruction with a stress on content-area studies and the acquisition of content based
vocabulary. We also have our ELL Success Grant Saturday Program which uses the RIGOR program as endorsed and approved by the
Office of English Language Learners (OELL) of the New York City Department of Education. The Princeton Review is another SES
provider.

Extracurricular activities in our school include a track club, wrestling, soccer, drama club, basketball and our English Language Learners
participate in various programs.

Il.  Parent/community: Describe parent/community involvement activities planned to meaningfully involve parents in their children’s education and to
inform them about the state standards and assessments. Activities might include parent orientations, homework help, leadership development, ESL
and/or math/literacy.

The parent component is an integral part of all of our programs. We will have three Saturday Parent Academy Workshops which include

2 teachers at 3 sessions for 2 hours. These sessions will be in March, April and May. Our titles are “MAPPS: Mathematics y Participacion de

Padres: Parents and Math,” “Getting Ready for the NYSESLAT and Encouraging Literacy at Home,” “A Successful School Year: This Year

and Beyond,” including success in 1.S. 296 and high school. Our parents will be in attendance at the New York State Association for Bilingual

Education Parent Institute in March of 2009. Parent workshop supplies include chart paper, markers, binders, paperback dictionaries, index

card notebooks pens, pencils and any other materials necessary to implement the parent workshop component. Our Parent Coordinator is

available for parent conferences at all times with an open-door policy. She also provides translated materials, parent calendars, notices,
workshops and meets the needs of all parents. Our community is involved in our “Prevention Week” activities and well as in school-wide
projects and programs.

I1l.  Project Jump Start: Describe the programs and activities to assist newly enrolled ELL/LEP students prior to the first day of school.

Project JUMP START and parent orientation are a critical part of our plan. Parents of students in our bilingual/ESL program, and
students, receive an orientation by the assistant principal and bilingual/ESL coordinator at the beginning of the school year. Many school-wide
initiatives are discussed, including our school uniform policy, notebook policy, the behavior code, and for our eighth graders, planning for the
High School application process. There is a parent outreach during our June parent orientation for incoming English Language Learners to our
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grade 6. There is an Open House in September where parents will visit classrooms and meet teachers, administrators and staff. There are also
two open school afternoons and evenings during the school year for our parents. There are ongoing workshops during the year, and Saturday
workshops are planned to accommodate those parents who work and cannot attend during the week. The Title 111 Project Adelante includes an
orientation to the program for our parents as well as on-going activities during the school year. Our Parent Coordinator and Math and Literacy
coaches work closely with the Bilingual/ESL Department staff and supervisors in this effort. A bilingual guidance counselor provides
information in reference to the high school application process to both students and parents.

During the school year our Parent Coordinator and teachers provide workshops based on the needs of parents; these workshops are given
in the native language as our Bilingual Program teachers all speak Spanish, with translations available for the other 5% of languages of our
students (Arabic 2, Bengali 2, and French 1). One example would be a parent workshop on the High School Application Process, another on
Success on the NYSESLAT and how to help your child at home acquire an extended vocabulary.

IV. Staff Development (2008-2009 activities): Staff Development (2008-2009 activities):

The professional development component delivers workshops selected from our professional menu listed below. We have planned for 3
workshops for 10 teachers at 2 hours. We also have an early-bird planning session professional development to be implemented monthly from
7:20 to 8:20. The Early Bird Staff Development/Interdisciplinary Study Groups and Planning sessions for the Bilingual/ESL Department and
Content Area staff are for 10 sessions for 6 teachers at one hour per session. Supplies support the professional development activities.

Our Bilingual/ESL Department staff participates in on-going staff development throughout the academic school year. There is a strong
emphasis on the State learning standards, specifically in English as a Second Language and English Language Arts, noting the 5™ standard in
ESL for social interaction. We also stress the learning standards for Native Language Arts, an integral part of our Transitional Bilingual
Education Program.

We discuss topics such as how to differentiate instruction in our Bilingual/ESL classes and how to develop an academic vocabulary in
the content areas, language development strategies.

Our staff/professional development menu includes:

e Second Language Acquisition Using a Balanced Literacy Approach
Scaffolding Instruction and the Teaching of Reading for English Language Learners
Differentiating Instruction in the Multi-level ESL classroom
Focus on Metacognition for Second Language Learners
Classroom Management and Grouping- Mini lesson/Group/Share
The State Standards for Our English Language Learners
Using Time Effectively in the Classroom: Accountable Talk
Preparing our ELL students for Exams: ELA, STM, NYSESLAT, ELE, SCI., and S.S.
Administering the NYSESLAT: A Test Sampler
Read Alouds and the English Language Learner
Note Taking Skills for Second Language Learners
Using Data to Drive Instruction for ELLs
Analysis of the NYSESLAT and Scoring with Rubrics
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e English as a Second Language in an Interdisciplinary Approach
Our tentative calendar includes Differentiating Instruction and Analyzing Data in Sept. /October, Preparing our ELLs for state
examinations and State Standards in November/December, Read Alouds, Note Taking and Scaffolding Instruction in
January/February, Administering the NYSESLAT and for March/April, and other menu items for May/June.

V. Support services provided to LEP students: Describe other support structures that are in place in your school which are available to ELLs.

Halsey I.S. 296 has implemented support services for our English Language Learners in order to improve their linguistic and academic
performance. This school year we now offer a “zero hour” program for our ELLs to offer additional support and our Comfit Learning small
groups. ELA is provided with an AIS teacher five days a week for forty minutes with Achieve 3000. There is SES after-school tutoring on
Tuesday and Thursday. We offer Princeton Review and Educational Links. There is one-on-one conferencing, parents conferences, and after
school and lunch time tutoring. Extra help is also offered during the school day by “F” status teachers offering small group practice in ESL,
ELA and mathematics.

At-risk services are provided by the Guidance Counselor with group counseling, one-to-one counseling, referrals to outside agencies, gender,
self-esteem, bullying and relationship abuse workshops. Support services also offer parent intervention and counseling. Services are also
provided by the School Psychologist. There is crisis intervention counseling both on an individual basis and as a family. This also can be
referred by the Psychologist to outside agencies. Halsey I.S. 296 also offers the support services of a Social Worker, with crisis intervention
counseling, counseling services to parents and referrals to outside agencies and hospitals. Health related services provide eye examinations,
provide vouchers for glasses for those who are in need and are unable to pay, and follow-up on immunizations. Our health aide at Halsey is
fluent in Spanish.

The Bilingual/ESL Department has received extensive libraries. These libraries address science, reluctant readers, social studies, the arts,
and many other subjects. The books are of the highest interest and quality. These libraries are in English and in Spanish. Reading in Spanish
offers opportunities for our readers to improve their skills which will then transfer into improved reading skills in English. We have a portable
library cart which holds sets of books, as well, and numerous colorful, beautifully illustrated, high interest “Big Books” for our English
Language Learners. This supports the regular ESL and ELA classroom instruction.

Other Academic Intervention Services (AlS) meet during various school days in after-school sessions and “zero hour” programs. They include
the following: Title Il Project ADELANTE: Success in the Content Areas, our Saturday Academy for the ELL Success Grant: Project RIGOR,
etc. Halsey I.S. 296 offers the ELLIS ESL program, SETTS, RAPP, SAPIS, small group tutoring, and guidance counselors available and
assigned by grade. Our Parent Coordinator and Health Aide provide support services to our ELLs and speak Spanish.

VI. Name/type of native language assessments administered (bilingual programs only): Describe how you assess the level of native language development
and proficiency of the ELLs who are in a bilingual program.
Halsey I.S. 296 administers “El Examen de Lectura en Espafiol” which provides data on the level of native language development and
proficiency of our ELLs in the Bilingual Department. We analyze this data, comparing prior years, and in this way assess our students, using
this data to plan instruction. The teachers provide subjective assessments based on classwork, we have portfolios in all classes and utilize
portfolio assessment, we use class participation by teacher observation, and monitor and assess listening, speaking, reading and writing skills
in Spanish for our TBE Spanish Program. There are interim/periodic assessments provided by the New York City Department of Education
which monitors ELLs language development throughout the school year. The writing process in an integral part of the native language arts
class as well as English Language Arts and English as a Second Language and teachers instruct students in editing and proofreading skills,
assessing writing improvement as an on-going process. Students also have access to all content area examinations in the native language,
for example, the New York State Mathematics Test, Science and Social Studies. Students are provided with bilingual glossaries. We utilized

UPDATED — SEPTEMBER 2008



the translated versions of NYS exams in Spanish, Haitian-Creole, and hired a translator for low incidence languages. In our case, this
translator was utilized for 8" grade examinations in Arabic.

The teachers of Native Language Arts also provide teacher prepared examinations as on-going assessments to assess native language
development. The teachers keep a Teacher Assessment Notebook, this record keeping will indicate progress and informs the teacher on
students’ progress and aids in effective lesson planning.
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Number of Teachers and Support Personnel for 2008-09

School Building: Halsey Intermediate School 296 District 32

List the FTEs in your school in the Bilingual Education and ESL Programs in

the appropriate column.

Number of Teachers

School Building 2006-2007 Number of
Teaching Assistant, ¢
ARIEEY ), 258 Appropriately Inappropriately Paraprofessionals*| .
Certified* Certified or
Uncertified Teachers*|
ilding Name 1.S. 296 Bilingual ESL Bilingual ESL Bilingual | ESL
Program Program Program| Program Program Program
1. Ms. M. Lopez v
2. Ms. N. Perez \
3. Ms. C. Rodriguez v
4. Ms. C. Shirley
5. Ms. D. Steele N,
TOTALS 3 2 Grand
Total 5

* The number of teachers reported must represent the number of teachers holding an appropriate license for the subject area being taught (i.e., language

arts and content area.)

Note: The Office of Bilingual Education and Foreign Language Studies will conduct a random review of the 2006-2007 teacher reported data. Districts
randomly selected will be asked to electronically submit to the Department, the name of the teacher(s), social security number and type of license or

certificate issued by the NYSED.

** Examples of this may include: teachers without an appropriate New York State teaching certificate or New York City license for the subject area(s)

being taught or without a valid NYS teaching certificate or NYC license.
*** Teaching Assistants and Paraprofessionals must be working under the direct supervision of a licensed teacher. Attach additional sheets if necessary

Include schedules for three different students in the ESL program (one each for Beginning, Intermediate and Advanced English Proficiency
levels based on NYSESLAT/LAB-R). The schedules must account for all periods. Use attached Freestanding ESL Schedule Template. If
your school has a bilingual/Dual Language program, also provide three sample schedules (one each for Beginning, Intermediate and
Advanced English Proficiency levels based on NYSESLAT/LAB-R). The schedules must reflect ESL, Native Language Art and content
area instruction through use of both languages. Use attached Bilingual Schedule Template.
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SAMPLE STUDENT SCHEDULE 2008-09 ESL

ESL Program Type: _X_Free-Standing __ Push-in ___Pull-out
Indicate Proficiency Level: _____Beginning ____Intermediate _X Advanced
School District: 32 School Building: Halsey Intermediate School I.S.296
Period Time Monday Tuesday Wednesday | Thursday Friday
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
8:36 English as a English as a English as a English as a English as a
1 To: Second Second Second Second Second
9:18 Language (A) Language (A) Language (A) | Language (A) | Language (A)
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
9:21 Social Math Social Math Math
2 To: Studies Studies
10:03
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
10:06 | Social Math English Math Math
3 To: Studies Language
10:48 Arts
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
4 }0:51 LUNCH LUNCH LUNCH |LUNCH |LUNCH
O:
11:33
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
11:36 | Science English English Spanish Science
5 To: Language Arts | Language | (F/L)
12:18 Arts
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
12:21 | English English Math English English
6 To: Language Language Arts Language Language
1:03 Arts Arts Arts
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
1:06 English Science Math Science English
7 To: Language Language
1:48 Arts Arts
From: Subject (Specify) Subject (Specify) Subject(Specify) Subject (Specify) | Subject (Specify)
1:51 . , Spanish Social Spanish
8 To: Spanish (F/L) Spanish (F/L) (F/L) Studies (F/L)
2:33
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
HR %036 Homeroom Homeroom Homeroom | Homeroom | Homeroom
2:40
2:40- Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
3:30 Extended Extended Extended
Day Day Day
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SAMPLE STUDENT SCHEDULE 2008-09 ESL

ESL Program Type: _X_Free-Standing Push-in Pull-out
Indicate Proficiency Level: Beginning _X_Intermediate Advanced
School District: 32 School Building: Halsey Intermediate School 1.S.296
Period Time Monday Tuesday Wednesday | Thursday Friday
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
8:36 Art/Music English as a English as a English as a Art/Music
1 TIO' Second Second Second
9_1'8 Language (1) Language (1) Language (1)
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
9:21 Social Math Social Math Math
2 To: Studies Studies
10:03
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
10:06 | Social Math English Math Math
3 To: Studies Language
10:48 Arts
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
4 10:51 | LUNCH LUNCH LUNCH |LUNCH |LUNCH
To:
11:33
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
11:36 | Science English as a English Spanish Science
5 To: Second Language | (F/L)
12:18 Language (I Arts
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
12:21 English as a English as a Math English as a English as a
6 To: Second Second Second Second
1_63 Language () Language (1) Language (I) Language (I)
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
1:06 English Science Math Science English as a
7 To: Language Second
1:48 | Arts Language (1)
From: Subject (Specify) Subject (Specify) Subject(Specify) Subject (Specify) | Subject (Specify)
1:51 . , Spanish Social Spanish
8 To: Spanish (F/L) | Spanish (F/L) (FIL) Studies (FIL)
2:33
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
HR $_036 Homeroom Homeroom Homeroom | Homeroom | Homeroom
2:40
2:40- Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
3:30 Extended Extended Extended
Day Day Day
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SAMPLE STUDENT SCHEDULE 2008-09 ESL

ESL Program Type:
Indicate Proficiency Level:

_X_Free-Standing ___ Push-in

__X_Beginning ____Intermediate

___Pull-out

____Advanced

School District: 32 School Building:Halsey Intermediate School 1.5.296
Period Time Monday Tuesday Wednesday | Thursday Friday
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
8:36 Art/Music English as a Art/Music Art/Music Art/Music
1 To: Second )
’ Language (B)
9:18
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
9:21 Social Math Social Math Math
2 To: Studies Studies
10:03
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
10:06 | Social Math English Math Math
3 To: Studies Language
10:48 Arts
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
4 10:51 | LUNCH LUNCH LUNCH |LUNCH |LUNCH
To:
11:33
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
11:36 | Science English as a Englishasa | Spanish Science
5 To: Second Second (FIL)
) Language (B) Language (B)
12:18
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
12:21 English as a English as a Math English as a English as a
6 To: Second Second Second Second
1_63 Language (B) Language (B) Language (B) | Language (B)
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
1:06 English as a Science Math Science English as a
7 To: Second Second
1'48 Language (B) Language (B)
From: Subject (Specify) Subject (Specify) Subject(Specify) Subject (Specify) Subject (Specify)
1:51 . , Spanish Social Spanish
8 To: Spanish (F/L) Spanish (F/L) (F/L) Studies (F/L)
2:33
From: Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
HR %036 Homeroom Homeroom Homeroom | Homeroom | Homeroom
2:40
2:40- Subject (Specify) Subject (Specify) Subject (Specify) | Subject (Specify) | Subject (Specify)
3:30 Extended Extended Extended
Day Day Day
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SAMPLE STUDENT SCHEDULE 2008-09 (Bilingual)

Bilingual Program Type: _X_ TBE ___ Dual Language
Indicate Proficiency Level: _X_Beginning ____Intermediate ___Advanced
School District: 32 School Building: Halsey Intermediate School 296
Period Time Monday Tuesday Wednesday Thursday Friday
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
8:36 Talent (art.music)
1 T;)- Native Physical Physical Physical Physical
9:1-8 Language Education | Education 8 | Education 8 | Education 8
Arts 8 8 Eng./Sp. Eng./Sp Eng./Sp.
Spanish Eng./Sp.
From: Subject (Specify) Subjept Subject (Specify) Subject (Specify) | Subject (Specify)
9:21 English as a | (Specify) English as a | English as | English as a
2 To: Second English as | gecong a Second | Second
10:03 Language aSecond || anguage Language | Language (B)
(B) English | Language | g) English | (B) English | English
(B) English
From: Subject (Specify) Subjept Subject (Specify) Subject (Specify) | Subject (Specify)
10:06 English as a | (Specify) Social English as | English as a
3 To: Second English as | gy,gies a Second | Second
10:48 Language aSecond | ppg/sp, Language | Language (B)
(B) English | Language (B) English | English
(B) English
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
4 10:51 | LUNCH |LUNCH |LUNCH |LUNCH |LUNCH
To:
11:33
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
11:36 Math 8 Math 8 Math 8 Math 8 Math 8
5 To: Sp./Eng. Sp./Eng. Sp./Eng. Sp./Eng. Sp./Eng.
12:18
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
12:21 Math 8 Social Math 8 Social Native
6 To: Sp./Eng Studies 8 Sp./Eng | Studies 8 Language Arts 8
1:03 Sp./Eng Sp./Eng Spanish
From: Subject (Specify) Subject Subject (Specify) Subject (Specify) | Subject (Specify)
1:06 Native (Specify) Science Native Social Studies 8
7 To: Language Native Sp./Eng Language Sp./Eng
148 |Arts 8 Language Arts 8
Spanish. Arts 8 Spanish
Spanish
From: Subject (Specify) Subjept Subject (Specify) Subject (Specify) | Subject (Specify)
1:51 Science 8 (Specify) Social Science 8 | Science 8
8 To: Eng/Sp |Science8 | gy dies 8 Eng./Sp. | Eng./Sp
2:33 Eng./Sp. | Eng./sp.
- : Subject (Specify) Subject Subject (Specify) Subject (Specify) | Subject (Specify)
Home ;.rgg” (Specify)
room T;)'2-40 Homeroom Homeroom | Homeroom Homeroom | Homeroom
2:40- Extended | Extended Extended
3:30 Day Day Day
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SAMPLE STUDENT SCHEDULE 2008-09 (Bilingual)

Bilingual Program Type: _X_ TBE ___ Dual Language
Indicate Proficiency Level: ___Beginning __ X _Intermediate ____Advanced
School District: 32 School Building: Halsey Intermediate School 296
Period Time Monday Tuesday Wednesday Thursday Friday
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
8:36 Talent (:art.music) ) . ) )
1 To: Physical Physical Physical Physical Physical
9:18 Education 8 | Education | Education 8 | Education 8 | Education 8
Eng./Sp. 8Eng./Sp. | Eng./Sp. Eng./Sp. Eng./Sp.
From: Subject (Specify) Subject Subject (Specify) Subject (Specify) | Subject (Specify)
9:21 English as a | (Specify) English as a | English as | English as a
2 To: Second English as | gecong a Second | Second
10:03 | Language (1) | @ S€cond || anguage (1) | Language | Language (1)
Language (1)
I
From: Subject (Specify) gu)bject Subject (Specify) Subject (Specify) | Subject (Specify)
10:06 English as a | (Specify) Social English as | English as a
3 To: Second English as | gygjes a Second | Second
10:48 Language (I) | @ S€cond | gng /sp. Language | Language (l)
Language (1)
I
From: Subject (Specify) gu)bject(Specify) Subject (Specify) Subject (Specify) | Subject (Specify)
4 }0:51 LUNCH LUNCH |LUNCH |LUNCH |LUNCH
o:
11:33
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
11:36 Math 8 Math 8 Math 8 Math 8 Math 8
5 To: Sp./Eng. Sp./Eng. Sp./Eng. Sp./Eng. Sp./Eng.
12:18
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
12:21 Math 8 Social Math 8 Social Math 8
6 To: Sp./Eng Studies 8 Sp./Eng | Studies 8 Sp./Eng
1:03 Sp./Eng Sp./Eng
From: Subject (Specify) Subject Subject (Specify) Subject (Specify) | Subject (Specify)
1:06 Native (Specify) Science Native Social Studies 8
7 To: Language Native Sp./Eng Language Sp./Eng
1:48 Arts 8 Language Arts 8
Spanish. Arts 8 Spanish
Spanish
From: Subject (Specify) Subject Subject (Specify) Subject (Specify) | Subject (Specify)
1:51 Science 8 (Specify) Social Science 8 | Science 8
8 To: Eng./Sp. |Science8 | gy dies 8 Eng./Sp. Eng./Sp.
2:33 Eng./Sp. Eng./Sp.
Home- ;rggl Subject (Specify) ;Ssu;)éi::fty) Subject (Specify) Subject (Specify) | Subject (Specify)
room T;):2:40 Homeroom Homeroom | Homeroom Homeroom | Homeroom
2:40- Extended | Extended Extended
3:30 Day Day Day
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SAMPLE STUDENT SCHEDULE 2008-09 (Bilingual)

Bilingual Program Type:
Indicate Proficiency Level:

_X_ TBE
___Beginning

___ Dual Language
____Intermediate

_X__Advanced

School District: 32 School Building: Halsey Intermediate School 296
Period Time Monday Tuesday Wednesday Thursday Friday
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
8:36 Talent (art.music)
1 T;)- Math Native Native Native Social Studies
9:1-8 Sp./Eng. Language | Language Language | Sp./Eng.
Arts 8 Arts 8 Arts 8
Spanish Spanish Spanish.
From: Subject (Specify) Subjept Subject (Specify) Subject (Specify) | Subject (Specify)
9:21 Math (Specify) . _ Math
To. Sp./Eng. Science 7 | Science 7 Science 7 Sp./Eng.
2 10:03 Eng./Sp Eng./Sp Eng./Sp
From: Subject (Specify) Subjept Subject (Specify) Subject (Specify) | Subject (Specify)
10:06 English (Specify) English PT or Art English
3 To: Language PTorArt || anguage Language Arts
10:48 Arts Arts
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
10:51 LUNCH LUNCH |LUNCH |LUNCH |LUNCH
4 To:
11:33
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) | Subject (Specify)
11:36 English as a | Social Social Social Science
5 To: Second Studies Studies Studies Sp./Eng.
12:18 Language Sp./Eng. Sp./Eng. Sp./Eng.
(A) English
From: Subject (Specify) Subject(Specify) | Subject (Specify) Subject (Specify) Subject (Specify)
12:21 Science English as | English as a | English as | English as a
6 To: Sp./Eng a Second | Second a Second Second
1:03 Language | Language Language | Language (A)
(A) English | (A) English | (A) English | English
From: Subject (Specify) Subje_ct Subject (Specify) Subject (Specify) | Subject (Specify)
1:06 English (Specify) English Math English
7 To: Language Math Language Sp./Eng. Language Arts
1:48 Arts Eng./ Arts
Spanish
From: Subject (Specify) Subjept Subject (Specify) Subject (Specify) Subject (Specify)
1:51 Native (Specify) Math Math Native
8 To: Language Math Eng./Sp. Eng./Sp. | Language Arts
2:33 Arts (Sp) Eng./Sp. (Sp.)
- F : Subject (Specify) Subject Subject (Specify) Subject (Specify) | Subject (Specify)
Home zrgén (Specify)
room T;)'2-40 Homeroom Homeroom | Homeroom Homeroom | Homeroom
2:40- Extended | Extended Extended
3:30 Day Day Day
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Title 111, Part A: Language Instruction for Limited English Proficient and Immigrant Students

Form TIIl - A (1)(a)

Grade Level(s) 6,7,8 Number of Students to be Served: 30 LEP Non-LEP
Number of Teachers 3 Other Staff (Specify)

School Building Instructional Program/Professional Development Overview

Title 111, Part A LEP Program

Language Instruction Program — Language instruction education programs funded under Title I11, Part A,
of NCLB, must help LEP students attain English proficiency while meeting State academic achievement
standards. They may use both English and the student's native language and may include the participation
of English proficient students (i.e., Two Way Bilingual Education/Dual Language program.) Priority
Programs implemented under Title I11, Part A, may not supplant programs required under CR Part 154.
These supplemental services should complement basic bilingual and ESL services required under CR Part
154. Direct supplemental services should be provided for: before/after-school and Saturday programs,
reduced class-size, and/or push-in services. Supplemental instructional support for dual language programs
is also permitted. Teachers providing the services must be certified bilingual education/ESL teachers. In the
space provided below, describe
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school’s language instruction program for limited
English proficient (LEP) students

v type of program/activities to improve
mathematics, native and/or English language
learning

number of students to be served

grade level(s)

program duration

service provider and qualifications

D NANNIAN
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Our Title 111 program, Project ADELANTE: Success in the Content Areas, addresses the needs of our
English Language Learners and the NCLB mandates of success in the content areas and testing in math,
science, social studies, English, and NLA: Spanish. There is an instructional component of supplementary
services provided in twice weekly, two hour, after-school classes. The classes meet on Monday and
Wednesday, from 2:40 to 4:40 on Mondays, and from 3:30 to 5:30 on Wednesdays. The time line is from
September 2008 to May 2009. The classes are taught by experienced, content area teachers who are
Highly Qualified in science, social studies, mathematics, Spanish and English as a Second Language.
Professional salaries are for 3 teachers to work 38 sessions for 2 hours. The classes are in mathematics,
science and social studies with an ESL (English as a Second Language) and NLA (native language arts)
push-in component. Our project involves 30 students in grades 6, 7, and 8 with approximately 10 students
from each grade and there are two groups: a beginners group and an intermediate/advanced group. The
beginners will have the support of the native language, Spanish, with an emphasis of acquisition of
English, with ESL support for those students of other than English or Spanish, e.g., Arabic. The
intermediate and advanced students will be instructed in English. These students are highly motivated to
achieve, and want extra help in order to properly prepare for the many exams they will take as well as to
excel in their content area studies while improving their English and Spanish skills. Students were
identified by the NYSESLAT, New York State exam scores, and by teacher recommendation. The groups
are small and individual attention is given by the push-in ESL and NLA teacher. As the program meets
from September to May, the first half, from September to January stresses ESL, ELA and mathematics
and the second half, February to May works on specific strategies for ESL, mathematics, native language
arts, science and social studies. This is a complement and supplemental to the basic mandated services our
ELLs receive during the academic school day.

Teachers in the program will provide a pre-test; there will be an informal mid- year assessment
and a final, post-test. There will be ongoing cooperation and congruence among the staff in Project
Adelante. This will be used to determine success and the impact of the support for our English
Language Learners.

The Bilingual/ESL Department has many opportunities for interaction, data review, and planning.
The monthly morning planning session meets in the Principal’s office and is led by our departmental
Assistant Principal with the assistance of the Bilingual/ESL Coordinator. If it becomes necessary we
will alternate sessions between the morning session and an after-school session if the teachers are
unable to attend the a.m. sessions. The Bilingual/ESL Coordinator meets with the subject area
teachers of mainstream ELL teachers as well. Our math coach and literacy coach work closely with
all the members of the Bilingual and ESL Department. We also have the support of our ELL
Compliance and Performance Specialists, Ms. T. Ulubabova and Ms. Y. Morales, and participate in
school-wide, borough, city, state, and many other conferences which offer additional professional
development.

Our budget narrative includes the purchase of supplies and materials for our professional
development program and for our English Language Learners. We will purchase high quality
supplementary materials including the Pearson Longman Picture Dictionary Workbook which has
content area vocabulary and continue to use Social Studies materials from Cengage-Thomson-Heinle
“Inside the News,” and “Rethinking America,” which have excellent S.S. activities, and “Building
Bridges,” books 2 and 3, which incorporate Science and Mathematics, Action Magazine, and other
materials to be determined for the 2008-2009 school year. These excellent materials will be used in
our Title 111 program. Supplies include folders for portfolios, chart paper, markers, highlighters,
materials for projects, pens, overhead transparencies, construction paper, post-it notes and other
materials necessary for the Title 111 staff to implement our program.
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The parent component is an integral part of our Title Il program. We will have three Saturday
Parent Academy Workshops which include 2 teachers at 3 sessions for 2 hours. These sessions will be
in March, April and May. Our titles are “MAPPS: Matematicas y Participacion de Padres: Parents
and Math,” “Getting Ready for the NYSESLAT and Encouraging Literacy at Home,” “A Successful
School Year: This Year and Beyond,” including success in 1.S. 296 and high school. Our parents will
be in attendance at the New York State Association for Bilingual Education Parent Institute in March
of 2009. Parent workshop supplies include chart paper, markers, binders, paperback dictionaries,
index card notebooks pens, pencils and any other materials necessary to implement the parent
workshop component.

Professional Development Program — Describe the school’s professional development program for teachers and

other staff responsible for the delivery of instruction and services to limited English proficient students. Explain
how the school will use Title 111 funds to provide professional development to support ELLs. Describe the target
audience.

The professional development component delivers workshops selected from our professional
menu listed below. We have planned for 3 workshops for 10 teachers at 2 hours. We also have an early-
bird planning session professional development to be implemented monthly from 7:20 to 8:20. The Early
Bird Staff Development/Interdisciplinary Study Groups and Planning sessions for the Bilingual/ESL
Department and Content Area staff are for 10 sessions for 6 teachers at one hour per session. Supplies

support the professional development activities.
= Second Language Acquisition Using a Balanced Literacy Approach
Scaffolding Instruction and the Teaching of Reading for English Language Learners
Differentiating Instruction in the Multi-level ESL classroom
Focus on Metacognition for Second Language Learners
Classroom Management and Grouping- Mini lesson/Group/Share
The State Standards for Our English Language Learners
Using Time Effectively in the Classroom: Accountable Talk
Preparing our ELL students for Exams: ELA, STM, NYSESLAT, ELE, SCI., and SS.
Administering the NYSESLAT: A Test Sampler
Read Alouds and the English Language Learner
Note Taking Skills for Second Language Learners
Using Data to Drive Instruction for ELLs
Analysis of the NYSESLAT and Scoring with Rubrics
English as a Second Language in an Interdisciplinary Approach

Description of Parent and Community Participation—Explain how the school will use Title 111 funds to increase
parent and community participation ELLs

Halsey I.S. 296 will use our Title 111 funds to increase parent and community participation by offering a Saturday Instructional
Parent Academy which includes parent workshops. There will be three sessions of two hour workshops. We will offer
workshops on “Helping your child develop a better vocabulary at home,” “Success on tests: All about the ELA, STM,
NYSESLAT, ELE, Science and Social Studies Tests,” “Family Math,” and include information on the high school application
process. Our Parent Coordinator, who is bilingual, will assist with these workshops. We will make parents aware of all
outside agencies and community opportunities for learning, both for our students and parents. Our parents can visit our Title 111
program and work with their children on any special projects to be determined by the Title I11: Project Adelante staff.

Form T111 - A (1)(b)
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Title 111 LEP Program
School Building Budget Summary

Allocation:
Budget Category Budgeted Explanation of Proposed Expenditure
Amount
Professional staff, per session, $ 11338.00 Code 15 — Professional Salaries
(Note: schools must account for 1741.00 Instructional
597.00 Professional Development

fringe benefits)

fringe benefits
included above

Parent/Com. Involvement
Total Code 15

Benefits
Instructional
Professional Development
Parent/Com. Involvement
Total Code 80

Purchased services such as
curriculum and staff development
contracts

Supplies and materials

$ 500.00

Code 45 — Supplies and Materials
Instructional
Professional Development
Parent/Com. Involvement

Supplies include folders for portfolios, chart paper,
markers, highlighters, materials for projects, pens,

overhead transparencies, construction paper, post-it
notes and other materials necessary for the Title 111

staff to implement our program.

Travel

Other

TOTAL

$ 14,179.00
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This entire section must be completed for each budget submitted.

| SECTION XVII |
BUDGET NARRATIVE
School District 32 For Title 11
BEDS Code 333200010296

* MUST BE SUBMITTED WITH EACH BUDGET IN THIS DCEP ADDENDUM UPDATE

If Transferability is used for 2008-2009, the Transferability Form must be submitted online and a
hard copy must be submitted with the budget narrative to expedite the review of the FS-10.

Additionally, on the Budget Narrative and FS-10, please indicate the amount of funds to be
included under transferability in the budget categories and the Title where funds will be used.
Example: In the Title 1A budget under Code 15 — Transferability - Title | Reading Teacher — FTE.

35 - $15,000.

CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY
BUDGET CATEGORY (as it relates to the program narrative for this Title)
Code 15 Title 111: Project ADELANTE: Success in the Content Areas

Professional Salaries

After School Academic Intervention Program

Project Adelante Academy meets on Monday and Wednesdays
Sept.-Dec. ELA/Math/NYSESLAT and Jan.-May
Math/Science/Social Studies/NYSESLAT

(Teachers) (Sessions) (Hours from 2:40 to 4:40 Monday and 3:30 to 5:30
Wednesday ) (Rate)

(3) (38) (2) ($49.73 including fringe benefits) =$11,338.00 Total $11,338.00

Code 16
Support Staff Salaries

Code 40
Purchased Services

Code 45
Supplies and Materials

Instructional supplies for the after-school ELA/ESL/Math/Science/Social
Studies Program

General instructional supplies for hand-on activities during sessions. Chart
paper, portfolios, markers, index card books, construction paper, post-it notes,
soft-covered review and supplementary materials, rulers, toner, etc.(cont’d.)

Pearson-Longman Photo Dictionary of American English Workbooks (20)
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CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY
BUDGET CATEGORY (as it relates to the program narrative for this Title)

Economy Magnifier Set (Science), llluminated Pocket Microscope (Science)
and Classroom Measurement & Electromagnetic Set

Total $300.00
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This entire section must be completed for each budget submitted.

School District 32 For Title 11
BEDS Code 333200010296
Code 80

Employee Benefits

Code 90
Indirect Cost

Code 49
BOCES Services

Code 20
Equipment
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BUDGET NARRATIVE

School District 32 For Title 11
BEDS Code 333200010296

* MUST BE SUBMITTED WITH EACH BUDGET IN THIS DCEP ADDENDUM UPDATE

If Transferability is used for 2008-2009, the Transferability Form must be submitted online and a
hard copy must be submitted with the budget narrative to expedite the review of the FS-10.

Additionally, on the Budget Narrative and FS-10, please indicate the amount of funds to be
included under transferability in the budget categories and the Title where funds will be used.
Example: In the Title 1A budget under Code 15 — Transferability - Title | Reading Teacher — FTE.
35 - $15,000.

CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY
BUDGET CATEGORY (as it relates to the program narrative for this Title)

Code 15
Professional Salaries Professional Development Workshops: Participating teachers in
2 workshops for 5 teachers at 2 hours

(2) (5) (2) ($49.73 including fringe benefits) = $995.00

Early Bird Staff Development/Interdisciplinary Study Groups and Planning
for Bil/ESL Department and Content Area Staff

4 sessions for 3 teachers for 1 hour at per session rate
(4) (3) (1) ($49.73 including fringe benefits) = $597.00
Planning sessions for Professional Development and Workshops preparation
3 sessions for 1 teacher for 1 hour
(3) (1) (1) ($49.73 including fringe benefits) = $ 149.00
Total costs $1741.00

Code 16
Support Staff Salaries

Code 40
Purchased Services

Code 45 Supplies for Professional Development include general supplies for hands-on
activities during workshops and planning sessions, including chart paper,
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CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY
BUDGET CATEGORY (as it relates to the program narrative for this Title)

Supplies and Materials markers, construction paper, binders, post-its, rulers, toner, professional
articles, journals, books.

Total costs $ 100.00
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This entire section must be completed for each budget submitted.

School District 32 For Title 11
BEDS Code 333200010296
Code 80

Employee Benefits

Code 90
Indirect Cost

Code 49
BOCES Services

Code 20
Equipment
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BUDGET NARRATIVE

School District 32 For Title 11
BEDS Code 333200010296

* MUST BE SUBMITTED WITH EACH BUDGET IN THIS DCEP ADDENDUM UPDATE

If Transferability is used for 2008-2009, the Transferability Form must be submitted online and a
hard copy must be submitted with the budget narrative to expedite the review of the FS-10.

Additionally, on the Budget Narrative and FS-10, please indicate the amount of funds to be
included under transferability in the budget categories and the Title where funds will be used.
Example: In the Title 1A budget under Code 15 — Transferability - Title | Reading Teacher — FTE.
35 - $15,000.

CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY
BUDGET CATEGORY (as it relates to the program narrative for this Title)

Code 15
Professional Salaries Saturday Instructional Parent Academy

Parent Workshops

(Teachers) ( Sessions) (Hours)

(2) (3) (2) ($49.73 including fringe benefits)) = $597.00

Total: $597.00

Code 16
Support Staff Salaries

Code 40
Purchased Services

Code 45 Parent Workshop supplies include chart paper, markers, construction paper,
binders, paperback dictionaries, index card notebooks, pens/pencils, etc.

Total: $100.00

Supplies and Materials
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This entire section must be completed for each budget submitted.

School District 32 For Title 11
BEDS Code 333200010296
Code 80

Employee Benefits

Code 90
Indirect Cost

Code 49
BOCES Services

Code 20
Equipment
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APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION

Requirement under Chancellor’s Regulations — for all schools
Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-

school accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their
children’s achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all parents are
provided with appropriate and timely information in a language they can understand.

Data used to assess our school’s written translation and oral interpretation needs include a review of the Home Language Information Survey, which
will indicate the languages spoken at home. Disaggregated data is also available in our school’s Language Allocation Policy document. Our Parent
Coordinator will also be consulted as to the needs of Halsey 1.S. 296 and translations. Our Parent-Teacher Association will also have input into this
process. A school-wide survey can also be sent home with the students as a needs assessment. Requests by staff are immediately addressed.

2. Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the findings were reported to the
school community.

The major finding of our needs was to have all parent correspondence translated into Spanish, with a small number of parents needing translation in
Arabic, Bengali, Haitian Creole and French. We will make use of translations provided by the Department of Education, private services recommended
by the DOE or by translators currently on our staff. As many of our teachers speak Spanish, there was a need for a small number of teachers to have
Spanish translations for parent-teacher conferences, such as Open School Night. We also have a French speaking staff member. We have successfully
used the DOE translation unit. Our Open House and Parent assemblies were addressed in Spanish by our principal, bilingual/ESL coordinator and
Spanish-speaking teachers in the Bilingual/ESL Department.

Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A. Include procedures to
ensure timely provision of translated documents to parents determined to be in need of language assistance services. Indicate whether written
translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.
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Halsey I.S. 296 will ensure that Limited English Speaking parents will be provided with meaningful opportunities to participate in and have access to
all programs and services critical to their children’s education as stated in Regulation A-663 of the Chancellor’s Regulations. The school will provide all
parent notices, including Integrated Service Center (ISC) and central Department of Education notices, lunch applications, flyers, and parent information
in English and Spanish and other identified languages. These services are provided by in-house and school staff providing the translations. For low
incidence languages, we will make use of the Language Translation Services on RFP#1B440 from the Department of Education contracts or from our
Department of Education from central, ISC, or other offices.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A. Indicate whether oral
interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

Oral Interpretations will be provided by in-house and school staff as well as parent volunteers. As the majority of our English Language Learners,
96%, speak Spanish, our school has a large number of Spanish speaking teachers and staff, including our Parent Coordinator, programmer, attendance
office personnel, Bilingual/ESL Department teachers, Guidance, gym, lunch, etc. There are staff members who also speak Creole & French. If needed,
we will contract with an outside contractor to provide translations for low-incidence languages at 1.S. 296, for example Bengali and Arabic, each of
which has two Limited English Proficient entitled students with these home languages.

3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental notification requirements for translation and
interpretation services. Note: The full text of Chancellor’s Regulations A-663 (Translations) is available via the following link:
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

The school will fulfill Regulations A-663 which established our procedures for ensuring that parents of ELLS have every opportunity to participate in
and have access to all programs and services for our students. This will be fulfilled by translation of all notices, memos, etc. and by oral translations for
meetings, conferences and any interaction with the school community.
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APPENDIX 4: NCLB REQUIREMENTS FOR TITLE | SCHOOLS

All Title I schools must complete this appendix.

Directions:

- All Title | schools must address requirements in Part A and Part B of this appendix.
- Title | Schoolwide Program (SWP) schools must complete Part C of this appendix.
- Title | Targeted Assistance (TAS) schools must complete Part D of this appendix.

Part A: TITLE | ALLOCATIONS AND SET-ASIDES
1. Enter the anticipated Title | allocation for the school for 2008-2009___ $ 767,869

2. Enter the anticipated 1% allocation for Title | Parent Involvement Program__$7,679

3. Enter the anticipated 5% Title | set-aside to insure that all teachers in core subject areas are highly qualified $ 38,393

4. Enter the percentage of High-Quality Teachers teaching in core academic subjects during the 2007-2008 school year 92.4%

5. If the percentage of high quality teachers during 2007-2008 is less than 100% describe activities and strategies the school is implementing
in order to insure that the school will have 100% high quality teachers by the end of the coming school year.

Part B: TITLE | SCHOOL PARENTAL INVOLVEMENT POLICY & SCHOOL-PARENT COMPACT
1. School Parental Involvement Policy — Attach a copy of the school’s Parent Involvement Policy.

Explanation: In support of strengthening student academic achievement, each school that receives Title |, Part A funds must develop jointly
with, agree on with, and distribute to, parents of participating children a written parental involvement policy that contains information required by
section 1118(a)(2) of the Elementary and Secondary Education Act (ESEA). The policy establishes the school’s expectations for parental
involvement and describes how the school will implement a number of specific parental involvement activities. It is strongly recommended
that schools, in consultation with parents, use a sample template as a framework for the information to be included in their parental involvement
policy. The template is available in the eight major languages on the NYCDOE website at
http://schools.nyc.gov/Parents/NewslInformation/TitleIPIG.htm. Schools, in consultation with parents, are encouraged to include other relevant
and agreed upon activities and actions as well that will support effective parental involvement and strengthen student academic achievement.
The school parent involvement policy must be provided and disseminated in the major languages spoken by the majority of parents in the
school. For additional information, please refer to the 2008-09 Title | Parent Involvement Guidelines available at the NYCDOE website link
provided above.
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HALSEY MIDDLE SCHOOL IS 296
COMMUNITY SCHOOL DISTRICT #32

TITLE | - PARENTAL INVOLVEMENT POLICY (PIP)
STATEMENT AND COMPACT
2008-2009

What is Title 1?

Title | is the largest federally funded program in K-12 education under Elementary Secondary Education Act (ESEA) of 1965.
Reauthorized as the No Child Left Behind Act (NCLB) of 2001 — “Improving the Academic Achievement of the Disadvantaged”. The
money is intended to improve the quality of education in high-poverty schools and/or give extra help to struggling students.

Title | focus is on improving academic achievement of children in schools who come from low-income families and who need extra
support to meet challenging academic standards. Schools most frequently provide extra instruction in reading or mathematics,
outside regular school hours. Title | can also fund such services as counseling or preschool programs; schools are required to
spend some money on parent involvement activities and professional development for teachers and paraprofessionals.

Schools can operate “school wide programs,” with agreement by the principal, the UFT and the Title 1 parents; using their funding —
in combination with other federal funds, if desired — to upgrade the entire school.

Policy:

Halsey IS 296 will include Parents in the development of school-level parent involvement activities by:

Conducting Parent Teacher Conferences, workshops and parent activities
Providing progress reports to parents

Providing parents with opportunities to observe classes

Volunteering services

Participating in school decision-making.

YVVYYVY
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Parents will be involved in the planning, implementation, evaluation and continuous improvement of school level program by
participating in:

» School Leadership Teams (SLT)
» Small Learning Communities (SLC) Planning Teams
» Comprehensive Educational Plan (CEP)

» Parent Needs Surveys
>
Meetings:

» To accommodate our parents work schedules our School Leadership Team, Small Learning Communities and Parent &
Teachers Association meetings are scheduled in the evening hours and/or on Saturdays with translation available for non-
English parents.

Halsey IS 296 will provided Parents with timely information about instructional programs, curriculum, performance standards and
assessment instruments by means of:

Orientations

School Handbook
Parent Workshops
Parent Newsletter
Monthly Calendar
Parent’s Bulletin Board
Monthly Saturday Parent & Parent Coordinator Meeting
Phone Master

Mailing

E-mail

Backpack

VVVVVVVVVVY

Halsey IS 296 will increase participation of non-English parents by providing communication as follows:

» Through Parent Coordinator
» Department of Education notices
> Notifications in various languages
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>
>
>

Translations during meetings and during school hours
Interpretation Services
Report cards and transcripts

The School and parents will share responsibility for student performance by:

The school:

VVVY

Will provide an academic program that is rigorous and challenging and provide an accelerated math and science program
Will provide intersession and after-school enrichment programs for students

Will communicate with families on an on-going basis regarding the students’ academic progress.

Will implement a homework program that emphasis meaningful practice of instructional content and writing in all content
areas.

> Will form and support alliances with parents/guardians in the governance of the school.
Parents:

» Will send their children to school appropriately dressed, prepared to learn, and on time.

> Will encourage their child to do daily reading at home.

> Will attend at least one Parent Teacher Conference a year to discuss academic progress of

their child.
» Will ensure that their child has completed their homework assignment on a regular basis.
» Will volunteer to assist in the school when possible.

Building Capacity- activities for parents and school staff that support strong parental involvement include:

VVVVVVVVY

Parent Workshops

Parent Association Meetings
School Leadership Team Meetings
Orientations

Open House

Staff Development

Open School Afternoon

Open School Night

Social Activities
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» Parent Clubs
Annual Meeting:
» An annual meeting will be held in October with parents of participating children to discuss the school’s Title | program and

the types of services provided. The meeting will inform them of their right to be involved in the program and offer
opportunities for parent involvement.

PRINCIPAL PARENT

STUDENT DATE

2. School-Parent Compact - Attach a copy of the school’s Parent Involvement Policy.

Explanation: Each school receiving funds under Title I, Part A of the Elementary and Secondary Education Act (ESEA) must develop a written
school-parent compact jointly with parents for all children participating in Title I, Part A activities, services, and programs. That compact is part
of the school’s written parental involvement policy developed by the school and parents under section 1118(b) of the ESEA. The compact must
outline how parents, the entire school staff, and students will share the responsibility for improved student academic achievement and the
means by which the school and parents will build and develop a partnership to help children achieve the State’s high standards. It is strongly
recommended that schools and parents use the sample template which is available in the eight major languages on the NYCDOE website at
http://schools.nyc.gov/Parents/NewslInformation/TitleIPIG.htm as a framework for the information to be included in the compact. Schools and
parents, in consultation with students, are encouraged to include other relevant and agreed upon activities and actions as well that will support
effective parental involvement and strengthen student academic achievement. The school-parent compact must be provided and disseminated
in the major languages spoken by the majority of parents in the school. For additional information, please refer to the 2008-09 Title | Parent
Involvement Guidelines available at the NYCDOE website link provided above.
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Halsey Middle School IS 296

Title 1, Part A
SCHOOL-PARENT COMPACT

Halsey Middle School IS 296, and the parents of the students participating in activities, services, and programs funded by Title I,
Part A of the Secondary Education Act (ESEA) (participating children), agree that this compact outlines how the parents, the entire school staff,
and the students will share the responsibility for improved student academic achievement and the means by which the school and parents will
build and develop a partnership that will help children achieve the State’s high standards.

This school-parent compact is in effect during school year2008--2009

School Responsibilities

Halsey Middle School 1S 296 will:

1. Provide high-quality curriculum and instruction in a supportive and effective learning environment that enables the
participating children to meet the State’s student academic achievement standards as follows:

Students in grade 6, 7 and 8 are taught through a comprehensive literacy program, which incorporates daily read alouds with accountable
talk to develop oral language and listening skills. The strategies taught during the mini-lesson allow students to transfer and achieve
gains on the ELA assessments. In addition, to provide high-quality curriculum instruction teachers are provided Professional
Development by in-house coaches on Literacy and Mathematics. Teachers throughout the year attend Regional and City-Wide
Professional Development on Best Practices.

2. Hold parent-teacher conferences (at least annually in elementary schools) during which this compact will be discussed as it
relates to the individual child’s achievement. Specifically, those conferences will be held:

During the year parents attend Academy Orientation (first week of school), Open House conferences (October), Monthly Workshops
(Monthly Calendar), Prevention Week Conferences (November), and we hold two Parent-Teacher Conferences during the school year
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(November and February, four days total). Parents are also encouraged to volunteer, attend PTA meetings, and School Leadership Team
meetings.

3. Provide parents with frequent reports on their children’s progress. Specifically, the school will provide reports as follows:

Parent during the year receive four yearly progress reports and meetings are schedule with parents, guidance counselors and assistant
principals.

4. Provide parents reasonable access to staff. Specifically, staff will be available for consultation with parents as follows:

Parents are encouraged to visit the classroom and meet with teachers on a daily basis. In addition, during parent-teacher conferences
parents are encouraged to visit teachers and meet with child’s guidance counselor and assistant principal.

5. Provide parents opportunities to volunteer and participate in their child’s class, and to observe classroom activities, as follows:
Yes we provide opportunities for parents to volunteer in the school and they have opportunities to observe classroom instruction. Parents

are part of the School Leadership Team, The PTA, the Beacon Program, and the STEP Program. In addition, The Parent Coordinator
conducts monthly workshops and activities to get parents involved in the school.

Parent Responsibilities

We, as parents, will support our children’s learning in the following ways:

Monitoring attendance.

Making sure that homework is completed.

Monitoring amount of television their children watch.

Volunteering in my child’s classroom.

Participating, as appropriate, in decisions relating to my children’s education.

Promoting positive use of my child’s extracurricular time.

Staying informed about my child’s education and communicating with the school by promptly reading all notices from the school or the

school district either received by my child or by mail and responding, as appropriate.

e Serving, to the extent possible, on policy advisory groups, such as being the Title I, Part A parent representative on the school’s School
Improvement Team, the Title | Policy Advisory Committee, the District wide Policy Advisory Council, the State’s Committee of Practitioners,
the School Support Team or other school advisory or policy groups.

o  Will reinforce the schools uniform and discipline policy.
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Student Responsibilities

We, as students, will share the responsibility to improve our academic achievement and achieve the State’s high e Have good
standards. Specifically, we will: attendance
and arrive to
school on
time
e Do my classwork and prepare for exams.
e Do my home work every day and ask for help when I need to.
e Read at least 30 minutes every day outside of school time.
e Ask for assistance from an adult when problems arise.
e Display and reinforce my talents and goals.
e Conduct myself in an appropriate manner.
e Give to my parents or the adult who is responsible for my welfare all notices and information received by me from my school every day.]

Additional Required School Responsibilities

Halsey Middle School IS 296 will:

1. Involve parents in the planning, review, and improvement of the school’s parental involvement policy, in an organized, ongoing, and
timely way.

2. Involve parents in the joint development of any school wide program plan, in an organized, ongoing, and timely way.

3. Hold an annual meeting to inform parents of the school’s participation in Title I, Part A programs, and to explain the Title I, Part A

requirements, and the right of parents to be involved in Title I, Part A programs. The school will convene the meeting at a convenient
time to parents, and will offer a flexible number of additional parental involvement meetings, such as in the morning or evening, so
that as many parents as possible are able to attend. The school will invite to this meeting all parents of children participating in Title
I, Part A programs (participating students), and will encourage them to attend.
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Provide information to parents of participating students in an understandable and uniform format, including alternative formats upon
the request of parents with disabilities, and, to the extent practicable, in a language that parents can understand.

Provide to parents of participating children information in a timely manner about Title I, Part A programs that includes a description
and explanation of the school’s curriculum, the forms of academic assessment used to measure children’s progress, and the
proficiency levels students are expected to meet.

On the request of parents, provide opportunities for regular meetings for parents to formulate suggestions, and to participate, as
appropriate, in decisions about the education of their children. The school will respond to any such suggestions as soon as practicably
possible.

Provide to each parent an individual student report about the performance of their child on the State assessment in at least math,
language arts and reading.

Provide each parent timely notice when their child has been assigned or has
been taught for four (4) or more consecutive weeks by a teacher who is not highly qualified within the meaning of the term in section
200.56 of the Title I Final Regulations (67 Fed. Reg. 71710, December 2, 2002).

Optional School Responsibilities

To help build and develop a partnership with parents to help their children achieve

the State’s high academic standards, Halsey Middle School IS 296 will:

1.

Recommend to the local educational agency (LEA), the names of parents of participating children of Title I, Part A programs who are
interested in serving on the State’s Committee of Practitioners and School Support Teams.

Notify parents of the school’s participation in Early Reading First, Reading First and Even Start Family Literacy Programs operating
within the school, the district and the contact information.

Work with the LEA in addressing problems, if any, in implementing parental involvement activities in section 1118 of Title I, Part A.

Work with the LEA to ensure that a copy of the SEA’s written complaint procedures for resolving any issue of violation(s) of a
Federal statute or regulation of Title I, Part A programs is provided to parents of students and to appropriate private school officials or
representatives.
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School Parent(s) Student

Date Date Date

Part C: TITLE | SCHOOLWIDE PROGRAM SCHOOLS

Directions: Describe how the school will implement the following components of a School wide Program as required under NCLB. Note: If a
required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found.

1. A comprehensive needs assessment of the entire school that is based on information on the performance of children in relation to the State
academic content and student academic achievement standards.

Our needs assessment involved the preparation and analysis of graphs and charts of our 2008 ELA Scores and 2008 Math Scores for

our entire school population.

See pages 19 - 22

These graphs indicate that |.S. 296 has decreased level 1’s and have more students at high levels 2’s, 3’s and 4’s. Students showed

at least two years progress in reading and mathematics. Halsey 1.S. 296 raised the bar in our progress report, with a school score of

“B”. This is indicative of the progress our students are making in relation to academic content and student achievement, in that our

school moved from an “F” to a “B” score in one academic year. Our Quality Review also indicated Well Developed, which includes

needs assessment and analysis of data to ensure that we meet the needs of our school population.

2. School wide reform strategies that:

a) Provide opportunities for all children to meet the State's proficient and advanced levels of student academic achievement.

b) Use effective methods and instructional strategies that are based on scientifically-based research that:

0 Increase the amount and quality of learning time, such as extended school year, before- and after-school and summer
programs and opportunities.

0 Help provide an enriched and accelerated curriculum.

0 Meet the educational needs of historically underserved populations.

0 Address the needs of all children in the school, but particularly the needs of low academic achieving children and those at
risk of not meeting the State academic content standards and are members of the target population of any program that is
included in the School wide Program. These programs may include counseling, pupil services, mentoring services, college
and career awareness/preparation, and the integration of vocational and technical education programs.
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0 Are consistent with and are designed to implement State and local improvement, if any.
Halsey 1.S. 296 restructured our school into three small learning communities to address the needs of our students in smaller
learning communities. This promotes lifelong learning, academic skills through a personalized learning environment, and the ability
to meet the needs of subgroups which have been historically underserved, e.g. our special education population and our English
Language Learners. Our school-wide reform strategies ensure opportunities for our students to meet proficient and advanced levels
of academic achievement. We have increased the amount and quality of learning time, providing ELA and mathematics blocks of
time to allow teachers to more thoroughly implement the required curriculum with the addition of supplementary materials and
enrichment. We offer zero-hour programs, after-school programs, will implement a Saturday ELL Success Academy, and provide
small group instruction in our extended-day program. The students in our school who are low academic achieving and at risk of not
meeting State academic content standards are provided with dedicated, grade level guidance counselors, college and career
awareness and preparation by our 8" grade guidance counselor, as well as by our school-wide “Prevention Week” workshops and
lectures. Many of these activities involve the integration of vocational and technological programs that guest speakers address with
our s students. We currently have three “F” status teachers who work with small groups or one-on-one with students showing the
greatest need for academic intervention. This attention and specific lessons to meet these students needs have shown a great effect
on student performance and a positive affective result. There are a myriad of pupil personnel services from our AIDP (Attendance
Improvement) program to study groups, to specific computer generated programs that involve students in motivating academic
activities.

3. Instruction by highly qualified staff.
Our BEDS survey indicates our staff is 96% Highly Qualified. Staffing decisions are driven by our school needs so that the Principal
pays attention to matching the skills of the faculty with student needs by license and experience. For example, when a need was
evident for Bilingual teachers, three highly qualified teachers were hired for the content areas of mathematics, social studies and
science. Our staff if provided with ongoing high quality professional development, an indication of the status of highly qualified. We
added a licensed librarian to our staff, which was a need we identified and met.
4. High-quality and ongoing professional development for teachers, principals, and paraprofessionals (and, where appropriate, pupil services
personnel, parents, and other staff) to enable all children in the School wide Program to meet the State’s student academic standards.
High- quality and ongoing professional development Teachers College and ICI Network provides ongoing staff development on
differentiated instruction and rigorous teaching strategies. There is in-house professional development by content area and by
grades as well as professional development outside the building. For example, our Bilingual/ESL Department teachers recently
attended a professional development featuring Jim Cummins and literacy development for our English Language Learners. Our
parents attend the Parent Institute at the annual SABE (State Association for Bilingual Education) conference. Halsey I.S. 296 also
has welcomed many experts which present the latest research in the field.

5. Strategies to attract high-quality highly qualified teachers to high-need schools.

Teachers are QTEL trained and teachers are being mentored by Hunter, St. Johns, Queens and Fordham Universities. The mentoring
program ensures that highly qualified teachers are on staff at I.S. 296. Our many programs in place attract teachers to our
successful school environment, for example our art magnet program, well-developed Bilingual/ESL Department, our newly
restructured departmentalized Special Education Department, etc.
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6. Strategies to increase parental involvement through means such as family literacy services.

Halsey IS 296 will include Parents in the development of school-level parent involvement activities by: Conducting Parent Teacher
Conferences, workshops and parent activities, Providing progress reports to parents, Providing parents with opportunities to
observe classes, Volunteering services, Participating in school decision-making.

Parents will be involved in the planning, implementation, evaluation and continuous improvement of school level program by
participating in: School Leadership Teams (SLT), Small Learning Communities (SLC) Planning Teams, Comprehensive Educational
Plan (CEP), Parent Needs Surveys, Meetings: To accommodate our parents work schedules our School Leadership Team, Small
Learning Communities and Parent & Teachers Association meetings are scheduled in the evening hours and/or on Saturdays with
translation available for non-English parents.

Halsey IS 296 will provide parents with timely information about instructional programs, curriculum, performance standards and
assessment instruments by means of:

Orientations

School Handbook

Parent Workshops

Parent Newsletter

Monthly Calendar

Parent’s Bulletin Board

Monthly Saturday Parent & Parent Coordinator Meeting

Phone Master

Mailing

E-mail

Backpack

Halsey IS 296 will increase participation of non-English parents by providing communication as follows: Through Parent Coordinator,
Department of Education notices, Notifications in various languages, Translations during meetings and during school hours,
Interpretation Services, Report cards and transcripts

VVVVVVVYYVYVY

7. Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading First,
or a State-run preschool program, to local elementary school programs.
N/A

8. Measures to include teachers in the decisions regarding the use of academic assessments in order to provide information on, and to
improve, the achievement of individual students and the overall instructional program.

Teachers participate in the School leadership team retreat meeting. Teachers voice their opinions during curriculum design

meetings and academy meeting. The school develops teacher surveys to involve staff in academic assessment and students’ needs.

Data is used to drive instruction and is provided to teachers in many ways, from ARIS to DOE data and SED scores, school

workshops on using data and presentations by the administration and at faculty conferences which encourage teachers how to use

academic assessments to improve student achievement and our instructional programs.
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9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the academic achievement
standards are provided with effective, timely additional assistance. The additional assistance must include measures to ensure that
students’ difficulties are identified on a timely basis and to provide sufficient information on which to base effective assistance.

Students during the school day are programmed for AIS tutoring provided by AIS teachers and “F” status teachers. All
teachers keep assessment notebooks to track students’ progress and to record interventions for struggling students. As this
is on-going, and on a daily basis, the assistance that is offered is time-sensitive. Teachers discuss students experiencing
difficulty in order to form a team-approach to identify difficulties and to plan for strategies to offer assistance.

10. Coordination and integration of Federal, State, and local services and programs, including programs supported under NCLB, i.e., violence
prevention programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical education, and job
training.

Halsey I.S. 296 coordinates federal, state and local services. In particular, funding includes Contract for Excellence, our zero hour

program, and small group instruction in our extended day program for levels 1 and 2 on state examinations. Another example of this

is in our Bilingual and ESL programs which must follow mandates for testing per the State Education Department to be in
compliance with NCLB and federal regulations. There are also local requirements, for example, the administration of the Language

Assessment Battery in Spanish which determine placement in our Transitional Bilingual Program.

IS 296 is staffed with a SAPIS, Guidance Counselor and a violence prevention Guidance Counselors. The school coordinates on a

monthly basis with a nutrition committee which involves teachers, the administration and students.

Part D: TITLE | TARGETED ASSISTANCE SCHOOLS

Directions: Describe how the school will implement the following components of a Title | Targeted Assistance Program as required under
NCLB. Note: If a required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can
be found.

1. Use program resources to help participating children meet the State standards.

2. Ensure that planning for students served under this program is incorporated into existing school planning.
Teachers have one planning period to appropriate plan for these students.

3. Use effective methods and instructional strategies that are based on scientifically based research that strengthens the core academic
program of the school and that:
a. Give primary consideration to providing extended learning time, such as, extended school year, before/after school, and summer
programs and opportunities;
b. Help provide an accelerated, high —quality curriculum, including applied learning; and
c. Minimize removing children from the regular classroom during regular school hours;
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4. Coordinate with and support the regular educational program;
On-going instructional meetings are implemented to coordinate student’s services.

5. Provide instruction by highly qualified teachers;
In our school our teachers are highly qualified.

6. Provide professional development opportunities for teachers, principals and paraprofessionals, including, if appropriate, pupil services

personnel, parents, and other staff;

7. Provide strategies to increase parental involvement; and
Notices in the parent’s language are sent to the parents informing them of our schools goals and academic program available to their
children. The school provides newsletters and principal letters to parents to provide on-going communication.

8. Coordinate and integrate Federal, State and local services and programs.
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APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IN NEED OF IMPROVEMENT (SINI) AND SCHOOLS REQUIRING ACADEMIC PROGRESS (SRAP)

This appendix must be completed by all Title | Schools in Need of Improvement (SINI) — Year 1 and Year 2, Title | Corrective Action (CA)

Schools, NCLB Planning for Restructuring Schools (PFR), NCLB Restructured, Schools, Schools Requiring Academic Progress (SRAP), and

SURR schools that have also been identified as SINI or SRAP.

NCLB/SED Status: SURR' Phase/Group (If applicable):

Part A: For All School Improvement Schools (SINI and SRAP)

1.

For each area of school improvement identification (indicated on your pre-populated School Data Profile, downloadable from the NYCDOE
website at http://www.schools.nyc.gov.), describe the school’s findings of the specific academic issues that caused the school to be
identified.

Describe the focused intervention(s) the school will implement to support improved achievement in the grade and subject areas for which
the school was identified. Be sure to include strategies to address the needs of all disaggregated groups that failed to meet the AMO, Safe
Harbor, and/or 95% participation rate requirement. Note: If this question was already addressed elsewhere in this plan, you may refer to the
page numbers where the response can be found.

Part B: For Title | Schools that Have Been ldentified for School Improvement (SINI)

1.

As required by NCLB legislation, a school identified for school improvement must spend not less than 10 percent of its Title | funds for each
fiscal year that the school is in school improvement status for professional development. The professional development must be high
quality and address the academic area(s) identified.

(a) Provide the following information: 2008-09 anticipated Title | allocation = $_767,869; 10% of Title | allocation = $

(b) Describe how the 10 percent of the Title | funds for professional development will be used to remove the school from school
improvement.

Describe the teacher-mentoring program that will be incorporated as part of the school’s strategy for providing high-quality professional
development.

Describe how the school will notify parents about the school’s identification for school improvement in an understandable and uniform format
and to the extent practicable, in a language that the parents can understand.

' School Under Registration Review (SURR)
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APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR).

All SURR schools must complete this appendix.

SURR Area(s) of Identification:

SURR Group/Phase: Year of Identification: Deadline Year:

Part A: SURR Review Team Recommendations — On the chart below, indicate the categorized recommendations for improvement resulting
from the SED Registration Review Visit/Report and all external review and monitoring visits since the school was first identified as a SURR.
Indicate the specific actions the school has taken, or will take, to address each of the recommendations.

Review Team Categorized
Recommendations (e.g., Administrative
Leadership, Professional Development, Special
Education, etc.)

Actions the school has taken, or
plans to take, to address review
team recommendations

Type of Review or Monitoring Visit
(Include agency & dates of visits)
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APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEM-WIDE IMPLICATIONS OF FINDINGS FROM
AUDITS OF THE WRITTEN, TESTED, AND TAUGHT CURRICULUM IN ELA AND MATHEMATICS

All schools must complete this appendix.

Background
From 2006 to 2008, the New York City Department of Education (NYCDOE) and the New York State Education Department (NYSED)

commissioned an “audit of the written, tested, and taught curriculum” to fulfill an accountability requirement of the No Child Left Behind
(NCLB) Act for districts identified for “corrective action.” The focus of the audit was on the English language arts (ELA) and mathematics
curricula for all students, including students with disabilities (SWDs) and English language learners (ELLs). The audit examined the alignment
of curriculum, instruction, and assessment as well as other key areas—such as professional development and school and district supports—
through multiple lenses of data collection and analysis. The utilized process was a collaborative one, intended not to find fault but to generate
findings in concert with school and district constituency representatives to identify and overcome barriers to student success. As such, the
audit findings are not an end in themselves but will facilitate important conversations at (and between) the central, SSO, and school levels in
order to identify and address potential gaps in ELA and math curriculum and instructional programs and ensure alignment with the state
standards and assessments.

Directions: All schools are expected to reflect on the seven (7) key findings of the “audit of the written, tested, and taught curriculum” outlined
below, and respond to the applicable questions that follow each section.

CURRICULUM AUDIT FINDINGS

KEY FINDING 1: CURRICULUM

Overall: There was limited evidence found to indicate that the ELA and mathematics curricula in use are fully aligned to state standards.
Although New York City is a standards-based system, teachers do not have the tools they need to provide standards-based instruction to all
students at all levels, particularly ELLs. There is a lack of understanding across teachers, schools, and audited districts regarding what
students should understand and be able to do at each level in ELA and mathematics.

1A. English Language Arts

Background

A curriculum that is in alignment will present the content to be taught (as outlined by the state standards), with links to the following: an array
of resources from which teachers may choose in teaching this content; a pacing calendar and/or suggested timeframe for covering the
curriculum material; a description of expectations for both the teacher’s role and the student level of cognitive demand to be exhibited; and a
defined set of student outcomes—that is, what the student should know and be able to do as a result of having mastered this curriculum. The
New York State ELA Standards identify seven different areas of reading (decoding, word recognition, print awareness, fluency, background
knowledge and vocabulary, comprehension, and motivation to read) and five different areas of writing (spelling, handwriting, text production,
composition, motivation to write) that are addressed to different degrees across grade levels. Although listening and speaking are addressed

UPDATED — FEBRUARY, 2009



within the New York State ELA Standards, they are not further subdivided into topic areas. A written curriculum missing literacy competencies
or performance indicators at any grade level will impact the alignment of the curriculum to state standards. A written curriculum that does not
address the areas in reading identified by the state standards will also impact vertical and horizontal alignment within and between schools by
creating gaps in the Grades K—12 curriculum. Vertical alignment is defined as the literacy knowledge addressed at a grade level that builds
upon and extends learning from the previous grade level, whereas horizontal alignment refers to agreement between what is taught by
teachers addressing a common subject across a single grade level.

ELA Alignment Issues:

- Gaps in the Written Curriculum. Data show that the written curriculum in use by many schools is not aligned with the state standards in
terms of the range of topics covered and the depth of understanding required. All reviewed curricula had gaps relative to the New York
State ELA standards. The fewest gaps were found at Grade 2, but the gaps increased as the grade levels increased. Interviewed staff in a
number of the schools that were audited reported less consistent and effective curriculum and instruction at the secondary level. These
data further indicated that curricula were not adequately articulated—Iless articulated in secondary than elementary schools.

- Curriculum Maps. The curriculum alignment analyses noted that although a number of curriculum maps had been developed, the
mapping has been done at a topical level only and does not drill down to an expected level of cognitive demand that will indicate to
teachers what students should know and be able to do at each grade level. These curriculum maps addressed only content topics—not
skills to be mastered, strategies to be utilized, or student outcomes to be attained.

- Taught Curriculum. The Surveys of Enacted Curriculum (SEC)? data also show that the taught curriculum is not aligned to the state
standards. For example, in the reviewed high school-level ELA classes, auditors observed a great disparity between what is taught and
the depth to which it should be taught. A similar lack of depth can be seen in elementary and middle grades as well (specifically Grades 2,
4, 5, and 6) and Grade 8. As one might look at it, the taught ELA curriculum is quite broad but lacks depth in any one area. Although
standards indicate that instruction should be focused on having students create written products and spoken presentations, SEC data
show quite the opposite. There is very little emphasis on speaking and listening and only a moderately higher level of emphasis on writing.
Critical reading also is supposed to have a much greater depth than is currently occurring in high school English classes.

- ELA Materials. In a number of the audited schools, teachers interviewed indicate that they have sufficient amounts of curriculum materials
available to them; however, the materials they have are not adequate to meet the needs of all learners, particularly English language
learners, students with disabilities, and struggling readers. Further, the materials in use are reportedly often not relevant to the students’
background knowledge, suggesting a need for more age appropriate and culturally relevant books and articles for student use.

2 To examine whether instruction was aligned to the New York state standards and assessments, teachers in the district completed the Surveys of Enacted Curriculum
(SEC). Based on two decades of research funded by the National Science Foundation, the SEC are designed to facilitate the comparison of enacted (taught) curriculum to
standards (intended) and assessed curriculum (state tests), using teachers’ self-assessments. The data for each teacher consist of more than 500 responses. The
disciplinary topic by cognitive-level matrix is presented in graphic form, which creates a common language for comparison and a common metric to maintain comparison
objectivity.
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- English Language Learners

Multiple data sources indicate that there is a great deal of variation in the curriculum and instruction that ELL students receive, by grade
level, by type of ELL program or general education program, and by district. For example, some of the best instruction observed by site
visitors was found in ELL program classrooms at the elementary level, which contrasted sharply with the generally lower quality of ELL
program instruction at the secondary level. The auditors found that planning for ELL education at the city and even district levels did not
percolate down to the school and teacher levels. Consequently, planning for ELL education in the audited schools generally occurred at
the level of individual teachers or ELL program staff, contributing to the variations in curriculum and instruction observed across ELL and
general education programs. Further, there is a general lack of awareness of the New York State Learning Standards for ESL.

Please respond to the following questions for Key Finding 1A:

1A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
A team including the Principal, Consultant from RSSC, ISC, DOE and the School Leadership Team were reflecting upon the findings
and ascertain that the findings were not applicable.

1A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable [X] Not Applicable
1A.3: Based on your response to Question 1A.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

1A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

1B. Mathematics

Background

New York State assessments measure conceptual understanding, procedural fluency, and problem solving. In the New York State Learning
Standard for Mathematics, these are represented as process strands and content strands. These strands help to define what students should
know and be able to do as a result of their engagement in the study of mathematics. The critical nature of the process strands in the teaching
and learning of mathematics has been identified in the New York State Learning Standard for Mathematics, revised by NYS Board of Regents
on March 15, 2005: The process strands (Problem Solving, Reasoning and Proof, Communication, Connections, and Representation)
highlight ways of acquiring and using content knowledge. These process strands help to give meaning to mathematics and help students to
see mathematics as a discipline rather than a set of isolated skills. Student engagement in mathematical content is accomplished through
these process strands. Students will gain a better understanding of mathematics and have longer retention of mathematical knowledge as
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they solve problems, reason mathematically, prove mathematical relationships, participate in mathematical discourse, make mathematical
connections, and model and represent mathematical ideas in a variety of ways. (University of the State of New York & New York State
Education Department, 2005, p. 2) When curriculum guides lack precise reference to the indicators for the process strands, then explicit
alignment of the curriculum to the process strands is left to the interpretation of the individual classroom teacher.

Specific Math Alignment Issues:

- Areview of key district documents for mathematics shows substantial evidence that the primary mathematics instructional materials for
Grades K-8 (Everyday Mathematics [K—5] and Impact Mathematics [6—8]) are aligned with the New York state content strands except for
some gaps that appear at the middle school level in the areas of measurement and geometry and number sense and operations. The
instructional materials that were available at the high school level during the time of the audits (New York City Math A and B [8—-12]) were
aligned with the 1999 standards but not with the newer 2005 standards. Furthermore, these documents show that there is a very weak
alignment to the New York state process strands for mathematics at all grade levels.

- The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that there is a lack of depth in what is
being taught in the mathematics classroom as compared to what is required by the state standards.

Please respond to the following questions for Key Finding 1B:

1B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

1B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable [ ] Not Applicable

1B.3: Based on your response to Question 1B.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

1B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 2: INSTRUCTION

Overall: Multiple data sources indicate that direct instruction and individual seatwork are the predominant instructional strategies used by
teachers in audited districts; there is indication of limited use of best practices and research-based practices, including differentiated
instruction. A number of schools in audited districts further evidenced a lack of student engagement in classrooms, particularly at the
secondary level. These data also show that there is an intention to use research-based and best practices; yet according to the interviews,
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SEC, and classroom observations, there is limited evidence of implementation and monitoring of such practices. Interview data indicate that in
audited districts, teachers indicate a need for more support focused on differentiation of instruction for all learners.

2A — ELA Instruction

Classroom observations in audited schools show that direct instruction was the dominant instructional orientation for ELA instruction in almost
62 percent of K-8 classrooms. (In direct instruction, the teacher may use lecture- or questioning-type format. It includes instances when the
teacher explains a concept, reads to students, or guides students in practicing a concept.) Direct instruction also was observed either
frequently or extensively in approximately 54 percent of the high school ELA classrooms visited. On a positive note, high academically
focused class time (an estimate of the time spent engaged in educationally relevant activities) was observed frequently or extensively in more
than 85 percent of K-8 classrooms visited, though this number fell slightly to just over 75 percent of classrooms at the high school level.
Student engagement in ELA classes also was observed to be high — observed frequently or extensively 71 percent of the time in Grades K-8,
but this percentage shrank to 49 percent at the high school level. Finally, independent seatwork (students working on self-paced worksheets
or individual assignments) was observed frequently or extensively in approximately 32 percent of the K-8 ELA classrooms visited and just
over 34 percent of classrooms in high school.

Please respond to the following questions for Key Finding 2A:

2A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
A team including the Principal, Consultant from RSSC, ISC, DOE and the School Leadership Team were reflecting upon the findings
and ascertain that the findings were not applicable

2A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable [X] Not Applicable

2A.3: Based on your response to Question 2A.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

Our Assistant Principal for ELA facilitates curriculum mapping committees in which extensive professional development is done to
ensure implementation of the curriculum. In our school every classroom has the state standards posted. The Student Portfolio
Assessment shows evidence to the adherence of the standards. Students are constantly reminded of the materials needed to complete their
portfolio.

2A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

2B — Mathematics Instruction
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Auditors noted that although high academically focused class time was observed either frequently or extensively in 80 percent of K-8
mathematics classes, it was observed at this level only in 45 percent of the high school mathematics classes. Further, a high level of student
engagement was observed either frequently or extensively in 52 percent of Grades K-8 and 35 percent of Grades 9—12 mathematics
classrooms. School Observation Protocol (SOM?) and SEC results also shed light on some of the instructional practices in the mathematics
classroom. The SOM noted that direct instruction in K-8 mathematics classes was frequently or extensively seen 75 percent of the time in
Grades K-8 (and 65 percent of the time in Grades 9—12). Student activities other than independent seatwork and hands-on learning in the
elementary grades were rarely if ever observed. Technology use in mathematics classes also was very low.

Please respond to the following guestions for Key Finding 2B:

2B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
A team including the Principal, Consultant from RSSC, ISC, DOE and the School Leadership Team were reflecting upon the findings
and ascertain that the findings were not applicable
2B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[ ] Applicable [ ] Not Applicable
2B.3: Based on your response to Question 2B.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

2B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 3: TEACHER EXPERIENCE AND STABILITY
In a number of audited schools, respondents stated that teacher turnover was high, with schools accommodating a relatively high percentage
of new and transfer teachers each year.

Please respond to the following questions for Key Finding 3:

® To examine instruction in the classrooms, the School Observation Measure (SOM) was used to capture classroom observation data for the district audit. The SOM was
developed by the Center for Research in Educational Policy at the University of Memphis. The SOM groups 24 research based classroom strategies into six categories: (1)
instructional orientation, (2) classroom organization, (3) instructional strategies, (4) student activities, (5) technology use, and (6) assessment. Two to seven key classroom
strategies are identified within each category for a total of 24 strategies that observers look for in the classroom. These 24 strategies were selected to address national
teaching standards.
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3.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
A team including the Principal, Consultant from RSSC, ISC, DOE and the School Leadership Team were reflecting upon the findings
and ascertain that the findings were not applicable

3.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable [] Not Applicable
3.3: Based on your response to Question 3.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

3.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 4: PROFESSIONAL DEVELOPMENT—ENGLISH LANGUAGE LEARNERS

Interview data (from classroom teachers and principals) indicate that professional development opportunities regarding curriculum, instruction,
and monitoring progress for ELLs are being offered by the districts, however, they are not reaching a large audience. Many teachers
interviewed did not believe such professional development was available to them. A number of district administrators interviewed mentioned
the presence of QTEL (Quality Teaching for English Learners) training, but few classroom teachers seemed aware of this program. Although
city, district and some school-based policies (e.g., Language Allocation Policy) and plans for ELL instruction do exist, rarely were they
effectively communicated to teachers through professional development and other avenues.

Please respond to the following questions for Key Finding 4:

4.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
A team including the Principal, Consultant from RSSC, ISC, DOE and the School Leadership Team were reflecting upon the findings
and ascertain that the findings were not applicable

4.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[] Applicable [X] Not Applicable

4.3: Based on your response to Question 4.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?
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School has an extensive PD Program for ELLIS. QTEL Program training was done on site for 22 teachers, in addition to the Bilingual
and ESL Teachers who have had the training. There is ongoing professional development at the school level as well as PD in our Title
Il program. We have study groups in which the best practices are highlighted and the latest research is discussed and implemented
for our English Language Learners.

4.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 5: DATA USE AND MONITORING—ELL INSTRUCTION

Data from district and teacher interviews indicate that there is very little specific monitoring of ELLs’ academic progress or English language
development. Testing data, where they do exist (for example, the NYSESLAT yearly scores) either are not reported to all teachers involved in
instructing ELLs or are not provided in a timely manner useful for informing instruction. If and when testing data are provided, the data are not
disaggregated by proficiency level of ELL student, students’ time in the United States, or type of program in which the ELL is enrolled (i.e.,
ESL, TBE, Dual Language, or general education).

Please respond to the following questions for Key Finding 5:

5.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
A team including the Principal, Consultant from RSSC, ISC, DOE and the School Leadership Team were reflecting upon the findings
and ascertain that the findings were not applicable

5.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable [X] Not Applicable

5.3: Based on your response to Question 5.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

Halsey IS 296 excels in the use of data and the analysis of data for our ELLS. As highlighted in the team member report summary of
findings during our school audit, we were cited as having a program strength in this area. The school generates a wide range of data that
allows classroom teachers to identify student skills in need of improvement. Teachers are trained in the use of data analysis tools such as
Acuity, Scantron, the Achievement Reporting and Innovation System (ARIS), and the Developmental Reading Assessment (DRA).
Technology is then used to gather and analyze student performance information, and plan differentiated instruction.

The ESL/Bilingual Coordinator was interviewed and noted that all relevant evaluation results and data are analyzed and used to plan for
instruction and interventions. Standardized scores for ELLs have substantially improved as evidenced by the latest test scores.
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5.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 6: PROFESSIONAL DEVELOPMENT—SPECIAL EDUCATION

While the DOE and individual schools have made a substantial investment in professional development for special and general education
teachers, classroom observations, IEP reviews, and interviews indicate that many general education teachers, special education teachers,
and school administrators do not yet have sufficient understanding of or capacity to fully implement the range and types of instructional
approaches that will help to increase access to the general education curriculum and improve student performance. Further, many general
education teachers remain unfamiliar with the content of the IEPs of their students with disabilities, have a lack of familiarity with
accommodations and modifications that would help support the students with disabilities in their classrooms, and are not knowledgeable
regarding behavioral support plans for these students.

Please respond to the following questions for Key Finding 6:

6.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
A team including the Principal, Consultant from RSSC, ISC, DOE and the School Leadership Team were reflecting upon the findings
and ascertain that the findings were not applicable

6.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
X Applicable [ ] Not Applicable
6.3: Based on your response to Question 6.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

6.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

*IEP 7.4 Professional Development workshop for General Education Teachers *(SETTS and self-contained teachers will provide
names of students in self-contained classes and SETTS classes with the General Education Teachers.
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KEY FINDING 7: INDIVIDUALIZED EDUCATION PROGRAMS (IEPS FOR STUDENTS WITH DISABILITIES)

Although IEPs clearly specify testing accommodations and/or modifications for students with disabilities, they do not consistently specify
accommodations and/or modifications for the classroom environment (including instruction). Further, there appears to be lack of alignment
between the goals, objectives, and modified promotion criteria that are included in student IEPs and the content on which these students are
assessed on grade-level state tests. Finally, IEPs do not regularly include behavioral plans—including behavioral goals and objectives—even
for students with documented behavioral issues and concerns. 7.3 Forth coming

Please respond to the following questions for Key Finding 7:

7.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
A team including the Principal, Consultant from RSSC, ISC, DOE and the School Leadership Team were reflecting upon the findings
and ascertain that the findings were not applicable

7.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[] Applicable [] Not Applicable
7.3: Based on your response to Question 7.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

7.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.
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CEP Appendix 8: Contracts for Excellence

This electronic version of the CEP Appendix 8 allows you to submit details about your proposed 2008-09 Contracts for Excellence
spending within the six eligible program areas.

1. This form must describe your preliminary plans to use the total amount of funds allocated to your school in the Contracts for
Excellence allocation category in Galaxy. If you do not know this amount, please refer to Galaxy.

2. The sum of the allocations you list in each program area must match the total amount allocated to you in Galaxy.

3. Please provide all of the information requested for each of the program strategies to which you've allocated funds, as per SED
requirements.

This survey must be completed by Tuesday July 15 at 6pm.
Thank you!

Submit date: Jul 17, 2008 Email address: mbarret@schools.nyc.gov

Please provide the following information about your school. You must complete all of the fields on this page in order for your
survey to be valid.

School DBN 32K296

School Name Halsey I.S. 296
'IG'(;tIZIXCmount of "Contracts for Excellence" Allocation in $ 266,686

Principal Name Maria Barreto

Principal Email mbarret@schools.nyc.gov
Principal Phone 7185740288130

Does your school plan to use FY09 C4E funding to reduce class size?
C Yes

@ No



Does your school plan to use FY09 C4E funding to increase student time on task?
@ Yes
C No

How much do you plan to allocate for each of the following program strategies?

Before- and After-School Programs $0
Summer School Programs

Dedicated Instructional Time $ 155,073
Individualized Tutoring $69,729

Does your school plan to use FY09 C4E funding to support new or expanded before- or after-school programs?

C Yes
@ No

Does your school plan to use FY09 C4E funding for new or expanded summer school programs?

C Yes

@ No

Does your school plan to use FY09 C4E funding for new or expanded efforts to increase dedicated instructional time (e.g.,
instructional blocks for core academic subjects, additional instructional periods for areas of greatest student need, Response to

Intervention (RTI) and/or intensive individual intervention, etc.)?
@ Yes
C No

Please describe the program.

Halsey I.S. 296 intends to fund a program for Academic Intervention Services (AIS) during the school day. This program will fund a teacher who will
implement AIS services in ELA and mathematics to targeted students who do not meet the state requirements, level 1, from three to five times a week in the
academic program, using a range of instructional methodologies to effectively teach diverse learners., which include our special education population and
our English Language Learners. We will include grades 6, 7 and 8. This will include responsibility for portfolios and data collection on evey student. The
teacher will also attend in-school and/or out of school conferences and trainings and will provide turnkey training to the staff. A log will be kept of

differentiated instruction.

Please indicate the student population(s) you intend to target via this initiative.



[¥ English Language Learners
[¥ students with Disabilities
[¥ Students in Poverty

[¥ Students with Low Academic Achievement / at Risk of Not Graduating

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing
program/strategy?

(& New implementation

(" Program Expansion

Does your school plan to use FY09 C4E funding for new or expanded efforts to offer individualized tutoring (provided by highly
qualified staff as a supplement to general curriculum instruction and targeted to students not meeting State standards)?

@ Yes
C No

Please describe the program.

I.S. 296 plans to have twice a week, three highly qualified "F" status teachers provide tutoring, in a pull-out small group format, in English Language Arts
and mathematics targeting those st udents who have not met state standards, supplementing our general curriculum including English Language Learners,
students with disabilities, students in poverty and students at risk of not graduating.

Please indicate the student population(s) you intend to target via this initiative.
[¥ English Language Learners
[¥ Students with Disabilities
[¥ Students in Poverty

[V Students with Low Academic Achievement / at Risk of Not Graduating

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing
program/strategy?

(& New implementation

(C  Program Expansion



Does your school plan to use FY09 C4E funding for teacher and principal quality initiatives?
C Yes

@ No

Does your school plan to use FY09 C4E funding for middle and high school restructuring efforts?
C Yes

@ No

Does your school plan to allocate FY09 funding to implement a new full-day pre-kindergarten program, or to expand an existing
pre-kindergarten program at the school?

C Yes

@ No

Does your school plan to allocate FY09 funding to expand and/or replicate a model instructional program for English Language
Learners (ELLs)?

@ Yes
C No

How much do you plan to allocate for this program?
Model Programs for ELLs $41,884

Please describe the program.

Expansion of services to ELL students

Is the program described above afirst-time implementation of the program/strategy, or an expansion of an existing
program/strategy?

New implementation

(@ Program Expansion

Please indicate how the program/strategy will be expanded for school year 2008-09.



increased number of students being serviced

CEP Appendix 8: Contracts for Excellence
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