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Subject/Area (where relevant):

Social Studies

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2009, 100% of grade 7 and 8 Social Studies teachers (including teachers of ELL's and SWD)
will be trained to analyze periodic assessments, SS DYO'’s, class profiles, and ELA scores in order to
differentiate instruction and set goals for each student as measured by Professional Development logs
and sign-in sheets.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Teachers will set monthly goals beginning in September 2008 for each student based on
analysis of data; students will set and be able to articulate individual goals based on
communication with their teachers and their own analysis of individual data; monthly
professional development (through June 2009) and focused coaching will be provided to
increase the effectiveness and efficiency of incorporating SS DYO data and ELA skills; bi-
monthly professional development will focus on data analysis; on-going coaching to strengthen
planning (including small group instruction) based on data analysis will also be provided.

Responsible staff members include S.S. lead teacher, S.S. Coordinator, S.S. A.P. and
Inquiry Team Members

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding for lead teacher through Title I, FSF, C4E, and Title IlI
Funding for supervisor through Title I, FSF, and Title IlI
Funding for professional development coverages: TL FSF
Funding for Inquiry Team: TL Children First Funding

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

Initial indicators (October 2008): Grade level Social Studies DYOs

Midterm indicators (January 2009): analysis of DYOs and lesson plans by AP and coaches;
conferences with individual teachers; analysis of class and grade data (DYO and predictive
assessments), student work folders, and individual student goals; formal and informal
supervisory observations.

End-term indicators (June 2009): analysis of DYOs by AP and coaches; analysis of class and
grade data (DYO and predictive assessments), student work folders, and individual goals;
formal and informal supervisory observations; year-end reflective conference. SS Professional
Development binder contains agendas that show the alignment of departmental and student
goals, state standards, curriculum and periodic assessments.
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REQUIRED APPENDICES TO THE CEP FOR 2008-2009

Directions: All schools must complete Appendices 1, 2, 3, 7 & 8. All Title | schools must complete Appendix 4. All schools identified under
NCLB or SED for School Improvement, including Title | Schools in Need of Improvement (SINI) — Year 1 and Year 2, Title | Corrective Action
(CA) Schools, NCLB Planning for Restructuring Schools, NCLB Restructured Schools, and Schools Requiring Academic Progress (SRAP),
must complete Appendix 5. All Schools Under Registration Review (SURR) must complete Appendix 6. Note: Please refer to the
accompanying CEP Guide for specific CEP submission instructions and timelines.

APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM — SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS — NCLB/SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION — CHANCELLOR’S REGULATIONS FOR ALL SCHOOLS
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE | SCHOOLS

APPENDIX 5: NCLB/SED REQUIREMENTS FOR SINI AND SRAP SCHOOLS

APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR)

APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM AUDIT FINDINGS — REQUIREMENT
FOR ALL SCHOOLS

APPENDIX 8: CONTRACTS FOR EXCELLENCE (CFE) SCHOOL-BASED EXPENDITURES FOR 2008-09 — SED REQUIREMENT FOR ALL
SCHOOLS
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APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AlS) SUMMARY FORM

New York State Education Department (SED) requirement for all schools

Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each
applicable grade. AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker. Note:
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AlS.

At-risk Services: | At-risk Services: At-risk Services: At-risk
o ELA Mathematics Science Social Studies Guidance School . " | Health-related
= . Social Worker .
S Counselor Psychologist Services
< # of Students # of Students # of Students # of Students # of Students # of Students # of Students # of Students
Receiving AIS Receiving AlS Receiving AlS Receiving AIS Receiving AlS Receiving AIS Receiving AlS Receiving AlS
K N/A N/A
1 N/A N/A
2 N/A N/A
3 N/A N/A
4
5
6 142 142 142 142 19 0 2 27
7 241 241 241 241 21 0 3 23
8 205 205 205 205 17 0 0 17
9
10
11
12
Identified groups of students who have been targeted for AlS, and the established criteria for identification:
0 Students in Grades K — 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other
identified assessments, or who have been identified as potential holdovers.
0 Students in Grades 4 — 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social
studies assessments.
0 Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.
0 Students in Grades 10 — 12 who scored below the approved passing grade on any Regents examination required for graduation in English language
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Part B. Description of Academic Intervention Services

Name of Academic Intervention
Services (AIS)

Description: Provide a brief description of each of the Academic Intervention Services (AlS)
indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, etc.),
method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when the service is
provided (i.e., during the school day, before or after school, Saturday, etc.).

ELA:

Our Extended Day Program runs from 2:20 p.m. until 2:57.5 p.m. every Monday through Thursday.
Classes are created on a 10:1 ratio for all general education students and a 5:1 ratio for all students
with disabilities.

Additional reading classes are provided (1-2 periods per week) for three grade eight classes
servicing a total of 85 students.

One ELA class for ELL’s is afforded a 15:1 ratio by working with a co-teaching model.

Great Leaps vocabulary development is provided to self-contained classes of SWD during the
school day by class paraprofessionals, on a one to one basis. Wilson services are provided before,
during and after school in small group instruction.

There are 10 teacher-led Book Clubs (8 — 10 one-hour sessions per book) with a maximum of ten
students in each group. Our struggling readers are paired with more proficient readers.

Ten teachers conduct targeted instruction (for seven one-hour sessions) with small groups (10:1) in
December and January.

Supplemental Education Programs are also in place:

Supreme Evaluations provides instruction for a total of 35 hours to groups with a maximum of nine
students each. Ten teachers are employed by Supreme. The program is run in six week cycles —
two for ELA instruction (and two for math tutoring). The program is offered after school and on
Saturdays. Approximately 100 students are enrolled each cycle.

SIFE and LTE students will use the new Achieve3000 intervention. The program provides the web-
based, individualized learning solutions scientifically proven to accelerate reading comprehension,
vocabulary, writing proficiency and performance on high stakes tests. This will be used as an after
school program and during the regular school day by ESL and ELA teachers with small groups.

Teachers also use QuickReads as an intervention for reading and ELA. QuickReads are short texts
to be read quickly and with meaning. The QuickReads program consists of six levels: A, B, C, D, E,
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and F. Each level contains three books, and each book contains 30 texts. These texts support
automaticity with the high-frequency words and phonics/syllabic patterns needed to be a successful
reader at a particular grade level. Additionally, with topics in two subject areas: social studies and
science, texts in the QuickReads program encourage meaning and comprehension. This program is
used during the day in ESL classes by beginner level ESL students. It is also implemented during
the extended day program and Saturday programs.

Rosetta Stone is used to complement classroom teaching by allowing students to work
independently while building their basic speaking, listening comprehension, reading, and writing
skills. Rosetta Stone advances students to the next level only when they achieve a level of
proficiency defined by the teacher. This program is used during the day in ESL classes by beginner
level ESL students. It is also implemented during the after school and Saturday programs. Teachers
frequently use Rosetta Stone, Read 180 and QuickReads in conjunction with each other in a
workstation model.

The Sports and Arts Saturday Program is designed specially for the ELLs of I.S. 93. The program runs
from 9:00 a.m. to 12:00 p.m. Instruction is provided via small group.

Mathematics:

Our Extended Day Program runs from 2:20 p.m. until 2:57.5 p.m. every Monday through Thursday.
Classes are created on a 10:1 ratio for all general education students and a 5:1 ratio for all students
with disabilities.

Supplemental Education Programs are also in place:

Supreme Evaluations provides instruction for a total of 35 hours to groups with a maximum of nine
students each. Ten teachers are employed by Supreme. The program is run in six week cycles —
two for math tutoring (and two for ELA instruction). The program is offered after school and on
Saturdays. Approximately 100 students are enrolled each cycle.

Another computer-based interactive math intervention is Destination Math. This program uses a
comprehensive approach to teaching such topics as beginning algebra. In the Algebra course for
example, students investigate the symbols and rules of algebra and how they are used to represent
relationships. They learn how to solve linear equations, progress to graphing linear functions and
systems, and study linear inequalities and absolute values. This program is used both during the
day and in AIS classes an additional one or two periods per week with a 15:1 ratio.

Tabula Digita is a Math Intervention. Tabula Digita’s are video games that are used as to support
and enhance conventional math teaching methods and materials. Tabula Digita’s experiential
learning systems are embedded in a first person, action adventure video game format. This
program is used during day in Dual Language classes. It is also implemented during after school
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and Saturday programs with small groups.

Learn It is an SES program that uses computer-based mathematics programs (i.e. Tabula Digita,
First in Math and Destination Math). Two teachers with small groups (10:1). Our DYO and
Accelerated Math results from the regular school day are incorporated into the program. The
program runs Saturdays from 8:30 — 11:30.

Science:

Beginning in May, running for 5 consecutive Saturdays, small group instruction is provided to eighth
graders in order to facilitate the successful completion of exit projects. Sixth and seventh graders
may also participate on a voluntary basis if they require assistance.

One class of 12 students also receives two AlS periods of science instruction.

Social Studies:

Beginning in May, running for five consecutive Saturdays, small group instruction is provided to
eighth graders in order to facilitate the successful completion of exit projects. Sixth and seventh
graders may also participate if they require assistance.

At-risk Services Provided by the
Guidance Counselor:

Four guidance counselors meet with mandated and at-risk students to ensure academic success.
Sessions are conducted in small groups or with individual students. Counselors also provide
workshops to teachers offering strategies for classroom management and behavioral issues.

At-risk Services Provided by the
Social Worker:

Social work counseling is provided as a time limited (approximately 10 weeks), goal-oriented, short
term treatment for at-risk general education students and as a preventative measure for special
education placement.

At-risk Health-related Services:

At-risk health related services provide 504 services for the treatment of asthma and diabetes.
Services are provided (one on one) as needed year round during the school day.
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APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLS)

NCLB/SED requirement for all schools

Part A: Language Allocation Policy (LAP) — Attach a copy of your school’s current year (2008-2009) LAP narrative to this CEP.

RIDGEWOOD INTERMEDIATE SCHOOL 93
National Model School
NYC Collaborative Community of Practice

66-56 Forest Avenue — Ridgewood, New York, NY 11385
718 821-4882

Principal. Assistant Principals
Edward Santos Catherine Fratangelo, Ed.D.
Frederick C. Wright
Dedra Barker

Grace Sears
Theresa Rosato-Lopes

Language Allocation Policy (LAP)
2008-2009

The purpose of this policy is to communicate how 1.S. 93 is meeting the educational needs of our English Language Learners. All ELLs are
expected to attain English proficiency as defined by New York State and to move toward the same curricular standards in all subject areas as
all students at I.S. 93 are expected to achieve.

LAP Team Composition

% Principal: Edward Santos

% Assistant Principal: Fred Wright

% Parent Coordinator: Mildred Reyes

«» Parent: Elizabeth Mancheno , PTA President
% Math Coach: John Daly

¢ ESL Teacher: Tait Miller

% Social Studies Teacher: Anthony Rizzo

« Science Teacher: Vito Cipolla
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¢+ Guidance Counselor: Debbie Hartz
% Related Service Provider: Nancy Adams, SETSS

Staffing Qualifications

I.S. 93 currently has four licensed ESL teachers on staff, two are trained in Quality Teaching for English Learners (QTEL) and two are
midway through QTEL training as of October 24, 2008. One ESL teacher holds a bilingual extension (Spanish) and is finishing a masters
program in special education. Currently all subject area (non-ESL) teachers, who provide instruction to our ESL students, are also trained in
QTEL.

ELL Demographics

As of October 2008 there are 158 students categorized as ESL eligible at I.S. 93. They comprise 12% of a total student population of 1304.
Based on enrollment data (RHLA) 61% of entitled ELLs are Spanish speakers. Ten percent are Arabic speakers. Seven percent are Polish
speakers. And five percent are Albanian speakers. The remaining seventeen percent of ELLs speak a spectrum of other languages including
Chinese, Greek, Malayalam, Polish, Romanian, Russian, Tibetan, and Ukrainian.

Across grades 6, 7, and 8, an average of 48.7% percent of ELLs are considered advanced based on NYSESLAT scores obtained from the
RLAT report dated October 24, 2008. Eighteen percent are intermediate level ELLs. Eighteen percent of ELLs are considered beginners.

ELLs entitled to ESL services receive ESL instruction in a Dual Language (Spanish) class, a freestanding ESL or receive services from push-in
periods. There also four self-contained ESL classes and two Dual Language classes in grade 6 and eight push-in ESL classes.

* The total number of ELLs increases or decreases slightly throughout the year as new students are admitted or discharged.

Parent Program Choice

An orientation is provided for the parents of newly enrolled students identified by the LAB-R as needing ESL services. Students are tested and
placed within 10 days of enrollment in the appropriate program. Orientations are provided for parents several times per year. The orientation
is conducted by the ESL and Parent Coordinators and incorporates the viewing of a video that describes the following two program options
available to students: Dual Language (Spanish), and Freestanding ESL. A review of Parent Survey and Program Selection forms indicates that
parents opt for the freestanding ESL program. The video is available in several languages. Other topics discussed at the orientation are
academic standards, the curriculum, assessment, student expectations, and general school requirements.
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Assessment Analysis

According to the August 10, 2005 memo published by The State Education Department of NY, proficiency levels are determined by
combining a student’s raw scores into listening & speaking and reading & writing. In order for a student to advance from one proficiency level
to the next, both listening & speaking and reading & writing must reflect the higher proficiency level, otherwise the student remains classified
at the lower proficiency level for instructional purposes.

Based on the 2007 NYSESLAT or LAB-R scores for 1.S. 93 as indicated on an RLAT report dated October 24, 2008, there are 29 beginner
ELLs across grades 6, 7, and 8. There are 29 intermediate level ELLs and 77 advanced ELLs across the grades. Thirty-eight students do not
have NYSESLAT scores in the report.

Students at Different Proficiency Levels

Beginner:
Across grades 6, 7, and 8, many beginners scored at the intermediate level in speaking. Beginners scored at the beginner level in listening,

reading and writing.

Intermediate:
Most intermediate ELLs scored at the advanced level in listening and speaking. These intermediate ELLs achieved an intermediate level score
in reading and writing.

Advanced:
Advanced ELLs received an advanced score in listening and speaking and an advanced score in reading and writing. Many students were very
near the cut point for passing the NYSELAT.

Patterns in Proficiency Levels in the Four Modalities
A look at scores indicates that the largest group of ELLs at 1.S. 93 consists of 77 advanced level students. This number makes up 48% of the
current ESL population with a NYSESLAT or LAB-R score. These students are poised for proficiency. The data by modality reveals that the
most advanced students need improvement in the areas of reading and writing. However, there are several advanced ELL students who
missed the cut score for proficiency level because of their performance in listening & speaking. There are also several intermediate ELLs with
the potential to attain proficiency in two or more modalities. Most beginners need to develop their speaking and listening abilities in English
significantly as they gain experience in the areas of reading and writing in English. Overall, this data analysis supports research that
emphasizes a high correlation between listening and speaking development and achievement in reading and writing. These data support the
research-based assertion that progress in reading and writing follow gains in listening and speaking. Given the positive correlation between
these two modality combinations, teachers must plan to support growth in reading and writing through listening and speaking.
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Content Performance Data
One hundred twelve ELLs, currently receiving ESL took the ELA exam in the winter of 2007. Fifteen percent scored at performance level
one, 72% scored at level two, and 13% percent scored at level three. An examination of ELA performance by 2007 NYSESLAT proficiency
level reveals that 8 out of 9 of beginner/ ELLs scored at level one on the ELA exam. One beginner scored at level two. Intermediate
Proficiency students scored as follows: Eight (28.9%) scored a one, twenty-two (70.9%) scored a two and one (<1%) student scored a three.
Less than one percent of advanced ELLs scored at level one, seventy-eight percent scored at level two, and twenty percent scored at level
three. Of the 97 students who took the 2006 math exam and who are currently receiving ESL, 28% scored level one, 51% performed at level
two, and 21% scored level three. An examination of math performance by 2007 NYSESLAT proficiency level indicates that 46% of
beginner/intermediate ELLs scored at level one compared with only seven percent of advanced students. Forty-two percent of
beginner/intermediate ELLs scored level two whereas 60% of advanced scored a level two. Twelve percent of beginner/intermediate ELLs
scored at level three and 33% of advanced ELLs scored at performance level three. Social studies 2006 data show that beginner/intermediate
ELLs answered correctly 27% of the multiple choice section of the NYS Social Studies Test for Grade 8. Their essay scores ranged from zero
to two on a five point rubric. Advanced students answered correctly 33% of the 45 questions. Their essay scores ranged from two to three on
a five point rubric. This compares with an average score of 40% correct among all non-ESL eligible eighth grade students, whose essay scores
typically ranged from two to four points.

Long-term ELLs
Approximately 92 of our ESL eligible ELLs have received ESL services for three years or less. Fifty have received ESL services from four to
six years and seventeen are long terms ELLs, having received ESL services beyond six years. Based on the RLAT dated October 24, 2008,
twenty-two ESL eligible students have IEPs.

Based on enrollment data and LAB-R results, an approximate average of 18 newcomer ELLs enroll at I.S. 93 at varying times during the
school year. They are usually new to the United States, but in some cases they have entered the NYC school system from another state. Their
eligibility and placement are determined by their performance on the LAB-R upon entering the school. This year I.S. 93 will administer a
Spanish test provided by OELL. Two teachers were trained to give this test.

SIFE
Additionally, we have identified 33 ESL students with interrupted formal education (SIFE) according to data from an ATS SIFE Students
Report for 24Q093 (RSFE) dated October 24, 2008. SIFE students are defined as students with interrupted schooling over a span of two or
more years. Nine are in grade 6, eight in grade 7, and sixteen are in grade 8.
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Collaborative Planning for ELLs

CR Part 154 Mandates
In compliance with CR Part 154 beginner and intermediate ELLs in our freestanding program will continue to receive 360 minutes per week of
explicit ESL instruction. Advanced ELLs will receive 180 minutes per week of ESL and 180 minutes a week of ELA instruction. Many
students receive more minutes of ESL instruction than is required by CR Part 154.

Implications for Instruction
The implications for ELL instructional planning based on the above data analysis are as follows:

Assessment: Ongoing assessment needs to guide instruction. Teachers need to make observation and assessment a daily practice in the areas
of speaking, listening, reading, and writing. Therefore, teachers need effective assessment tools. The following assessment tools and data, are
used by teachers of ESL students at I.S. 93: W.R.A.P, NYSESLAT, Design-Your-Own (DYO) Periodic Assessments, Read 180, Achieve3000,
Quick Reads and Rosetta Stone. Every teacher of ELLs also has DYO, ELA and Math data to inform subject are instruction as well.

Speaking & Listening: Students need explicit instruction to develop their speaking and listening proficiency. Therefore, read aloud and shared
reading experiences need to be a planned part of each instructional day. Students need to be encouraged and expected to engage in accountable
discussions with peers about content using content specific vocabulary to develop oral fluency. Students need regular opportunities to listen to
books on tape and respond to them orally. Students need to participate in 1 to 1 conferences with the teacher as well as guided group
instruction.

Reading & Writing: Students need explicit instructional experiences that develop comprehension, fluency, phonic skills, and word
recognition/vocabulary. Classroom libraries should offer students a wide range of independent reading selections in a variety of genre from
reading levels ranging from emergent reader to fluent reader (based on the Fountas & Pinnel A to Z leveling system). Students should read
independently everyday. Students should engage in guided reading and writing groups. Teachers should have a wide collection of
instructional texts and technology for whole class, small group and individual instruction that develops reading fluency using indicators such
as expression, phrasing, rate, and accuracy. I.S. 93 has a school-wide 25 book campaign in place. Students are encouraged to read in their
native language and to count these into the 25 books.

Plan for Academic Language Development: Teachers will incorporate scaffolding structures that promote daily academic language use. Many
of these structures are from QTEL and are collaborative by design. These structures support oral language fluency and academic language
development.
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Resources that Facilitate Collaborative Planning for ELLs

Professional Development and Training

s 1.S. 93 is designated as a QTEL (Quality Teaching for English Learners Institute) Demonstration Site. Forty teachers and four assistant
principals completed a 30-hour QTEL Institute since 2006. Two of the four teachers who teach our ESL eligible students are QTEL
trained as of May 2007. The other two are midway through “QTEL: Building the Base.” Four teachers are considered QTEL
demonstration teachers and have worked closely with a QTEL coach over a three month period. QTEL professional development will
continue in 2008-2009 focusing on ways to build higher quality interactions among ELLs and to prepare lessons that reflect academic
rigor and high expectations, as evidenced by the participation of four new teachers currently enrolled and have attended the first session
of “QTEL, Building the Base,” workshops. Pending grant funds, many more teachers will attend the first course and other follow-up
courses offered by the OELL.

¢ Technology: All teachers of ESL students at I.S. 93 have engaged in iTeach iLearn training. These teachers use Smartboard
technology and the Internet regularly to enhance instruction and make content more accessible to our ELLs. As of October 24, 2008,
all 1.S. 93 students and pedagogical staff have their own laptop to use. This is a very important factor in our pursuit of high-quality
research based technology interventions and support such as Achieve3000, Destination Math and Reading, Read 180, Wilson Reading
Program, QuickReads and Rosetta Stone for our ELL and regular education students.

% Teachers have common planning periods programmed into their schedules. ELA and ESL teachers meet once a week to collaborate and
use this time for professional communication. The ESL and ELA teachers also use WIKIs to host professional documents, lesson plans
and other pedagogical resources to share in the departments.

X/

Instructional Materials
America’s Choice and QTEL: All ELA teachers of ELLs use the America’s Choice program and are trained in QTEL. Our teachers adapt the
AC curriculum using the QTEL supports woven throughout the ELA curriculum.

NYCDOE Core Curriculum: Impact Math Core Curriculum has been ordered for the Grade 6 Dual Language program. When the materials are
received, the resources will be implemented immediately into daily use.

QuickReads: QuickReads is a research-based fluency program that uses computer technology and science and social studies text to help ELLs
improve their oral reading fluency and comprehension. This program is used during the school day as a workstation, after school and during
Saturday school.

Dual Language : I.S. 93 has purchased a variety of literature to support native language and content area instruction in our Dual Language
class from Attanasio & Associates, Inc. and other DOE vendors. Many types of fiction and non-fiction books in many foreign languages have
been purchased to promote native language literacy. The search for quality middle-school level literature is ongoing.
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Rosetta Stone software: 1.S. 93 has also purchased a specialized software program known as Rosetta Stone. Rosetta Stone is an interactive
language learning program that incorporates the use of video and audio recording and playback to help students develop listening and speaking
fluency as well as word recognition and vocabulary development. Lessons are determined by the teacher and specific objectives are assigned
based on the individual learner. Parents also have access to this software. Languages supported by our Rosetta Stone libraries include English
Levels I, IT and 111, Spanish Levels I, IT and III, Italian Levels I, I and III, French Levels I and II, Chinese Levels I and I, and Level I of Polish,
Arabic, Russian, and German.

Content area books: 1.S. 93 has purchased collections of non-fiction literature to support instruction of our ELLs in social studies from Lois
Sharzer Associates, Inc. One of our criteria for selecting this literature was that it helps empower the teacher in planning opportunities for
ELLs to develop oral fluency and content vocabulary in English. Another criterion was that literature contains visual and text features that
support ELLs in comprehending and demonstrating their understanding of the NYS Core Social Studies Curriculum through reading and
writing.

Leveled books to enhance classroom independent reading libraries: Also from Lois Sharzer Associates, we purchased dozens of fiction and
non-fiction titles with levels ranging from emergent reader to transitional reader (using Fountas & Pinnel levels A to R). These books are
available to 6™, 7™ and 8" grade ELLs in three classrooms and were purchased to foster increased independent reading.

Leveled books on tape: The New Heights Reading Program was acquired from The Literacy Warehouse, Inc. to foster reading fluency,
vocabulary development, word recognition, reading appreciation, and overall reading success. Students individually read books on tape
matched to their instructional level using an individual cassette player with headphones. This program encourages multiple readings of
literature with a tape until the student can read the book independently to himself or another person with comprehension. This program utilizes
1 to 1 conferring with the teacher before and after reading.

Guided reading books: To facilitate differentiated, small group instruction, I.S. 93 has purchased Pacific Learning’s Orbit series for early
readers from The Literacy Warehouse, Inc.

The L.S. 93 Library: The I.S. 93 School Library is undergoing a technology update and will be adding native language sections before the end
of the current school year. A small collection of Spanish and Chinese titles are available at this time.

Assessment tools: 1.S. 93 uses W.R.A.P. (Writing and Reading Assessment Profile) from The Literacy Warehouse. ESL and ELA teachers of
ELLs received training in the use of the W.R.A.P. to identify the instructional reading levels of students and also match them to books they can
read independently. Also in use is the DRA2 (Developmental Reading Assessment) from Pearson Learning to provide another means to assess
our ELLs instructional and independent reading levels. Also worth noting, each of the software interventions mentioned above has assessment
reports available to inform teachers of students’ progress and help to help them differentiate instruction.
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READ 180

READ 180’s adaptive, instructional software provides intensive, differentiated skills practice to motivate struggling readers. The software
analyzes, monitors, tracks, and reports on student accuracy, noting not only incorrect answers, but also the types of errors made and the time of
the response. According to how the student performs, the software continually adjusts instruction and offers students immediate feedback.

Pending funds from the SIFE/LTE and the Success Incentive ELL Grant, Achieve3000 and Imagine Learning will be used to improve student
performance.

Program Descriptions

Transitional Bilingual Education (TBE) Program
I.S. 93 does not offer this program at this time.

Dual Language Program
LI.S. 93 has two grade 6 Dual Language classes. The goal of this program is for all participating students to attain English and Spanish
proficiency. The program currently provides explicit instruction in Spanish and English in a 50/50, side-by-side model. Classes taught in
Spanish: 4 periods of Math, all of the Science classes and 4 periods per week of Spanish Language Arts. Students receive explicit ESL
instruction that amounts to 360 minutes a week and explicit native language instruction that totals 180 minutes. When content is taught in
English, the teacher employs ESL tasks and strategies including QTEL techniques. Students receive instruction that follows grade level
curricula in the content areas: mathematics, social studies, and science. This program uses curriculum aligned with state standards for ELA,
Math, SS, Science and ESL.

Freestanding ESL Program

Self-contained:
I.S. 93 has four ESL classes: classes 611, 711, 811 and 812. On the grade 8 level there is one class made up of beginner and intermediate level
ELLs and one class made up of advanced level ELLs. In grade 7, class there is one class made up of beginner and intermediate level ELLs 711.
Class 717, not a “Freestanding ESL Class,” is a class where approximately half of the students are advanced level ELLs. The other half of class
717 is comprised of students formerly of class 612, 2007-2008 who pasted the NYSESLAT. The goal of these classes is for all participating
students to attain English proficiency. Instruction is explicit and in English. All ELLs are expected to move toward the same curricular
standards in all subject areas as all other students at 1.S. 93.

% Beginner/Intermediate Class:
Students in the beginner/intermediate ESL classes receive a minimum of 360 minutes a week of ESL instruction by a licensed ESL teacher.
The ESL teachers in the self-contained beginner/intermediate model are currently programmed to provide 180 minutes of explicit stand alone
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instruction and 180 minutes of collaborative instruction primarily in English language arts and mathematics. All ELLs are expected to move
toward the same curricular standards in all subject areas as all other students at I.S. 93.

% Advanced Classes:
Students in the advanced ESL classes receive a minimum of 180 minutes of explicit ESL instruction by a licensed ESL teacher and 180
minutes of explicit instruction in English language arts by an ELA instructor. Currently the ESL instruction delivered during the 180 minutes
is collaborative and supports entitled ELLs in their attainment of English proficiency predominantly through grade level goals in English
language arts and mathematics. All ELLs are expected to move toward the same curricular standards in all subject areas as all other students at
L.S. 93.

Push-in
I.S. 93 relies on the use of teachers who possess an ESL extension. I.S. 93 has five push-in ESL classes: two sixth grade (one SETSS, one
CTT) and two seventh grade (one SETSS, one CTT) and one grade 8 (CTT). ELL students in these classes are predominantly advanced. The
goal of these classes is for all participating students to attain English proficiency. Students receive 180 minutes a week of ESL instruction
from a licensed ESL teacher and 180 minutes of English Language Arts instruction by an ELA teacher. ESL teachers provide academic
support primarily in English Language Arts and mathematics by using ESL strategies/modifications. All ELLs are expected to move toward
the same curricular standards in all subject areas as all other students at I.S. 93. These teachers are all QTEL trained.

Transition Plan for Students Reaching Proficiency
NYSESLAT and interim assessment data are disaggregated so as to identify those ELLs on the cusp of English language proficiency. These
students, typically those who scored high advanced on the NYSESLAT, are placed into a class with push-in ESL services. It is within the
push-in classroom setting that these ELLs have the greatest opportunity to interact with peers who are fluent speakers of English. ELA and
NYSESLAT scores of these students are examined in order to address their particular weaknesses during the regular instructional day. These
students are also targeted for supplemental services before and after school through SES and Title III funded programs. This year, students
who have received more than 5 years of ESL services will have been added to the Academic Intervention Team’s PIP list which uses data
analysis to track student progress with the goal of improving achievement in ELA and Math scores.

Plans for Long-term ELLs and Alternative Placement in Special Education
ELLs identified as long-term with a documented pattern of academic performance far below standards are brought to the attention of the Pupil
Personnel Team (PPT) and the Academic Intervention Team (AIT). These students are considered at-risk. The impact of academic
interventions at Tier 1, 2, and 3 are discussed. All standardized data such as NYSESLAT and ELA exams are compiled, as is examples of
student work, local test data such as WRAP and DYO periodic assessments are studied. Appropriate steps in the referral process are followed
on a case by case basis.
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Plan for Newcomers
Newcomers are tested and placed using the LAB-R within 10 days of registration. These students are identified as proficient, advanced,
intermediate, or beginner. These students are placed according to their levels of English proficiency into either a self-contained or push-in
ESL class. Parents have the option of a bilingual class if available at an alternate site.

Plan for SIFE
According to the RSFE dated October 24, 2008, 1.S. 93 has 33 SIFE students currently in grades six, seven and eight. Pending SIFE/LTE grant
funds, the unique needs of our SIFE students will be addressed by the Achievement3000 and Destination Math. Currently, ESL and QTEL
trained teachers are addressing SIFE needs through teaching strategies and resource modifications during the school day and during extended
day programs.

Use of Native Language
The native language as a language of instruction is limited to the Dual Language Program. However, during the regular instructional day, ESL
students in the Freestanding ESL Program have opportunities to use bilingual glossaries or dictionaries where appropriate. In fact, ESL
students are entitled to use bilingual word-for-word glossaries and translated tests, when available, during state exams. While ELLs are
entitled to use these resources, it is particularly beneficial for newcomers, beginners, and intermediate ELLs who are literate in their first
language. All students with an interest are encouraged to borrow new native language independent reading books form ESL teachers or from
their assistant principal. More than a hundred books have been purchased from Title III funds or from the general school budget. Books for
students include the following languages: Arabic, Polish, Chinese, and Spanish. There are plans to increase not only the number of books and
languages but on the need for students to read their native language. Evidence of this initiative can be seen by the native language annotated
bibliographies posted on bulletin boards and by native language books listed on students’ independent 25 book reading campaign posters in
ELA classes. This year will herald the reinstatement of the Spanish Club and the inaugural meeting of the Polish Club, both of which will host
reading groups and cultural experiences celebrating the respective cultures of each language. One class during Saturday Program/ SES is a
NLA class for Spanish. This class is made up of native and non-native Spanish speakers from ESL and the Dual Language classes. This is a
new program.

Extended Day Instructional Programs

SES Sports and Arts Saturday Program

This 75 hour program is a Supplemental Educational Service (SES). The Sports and Arts Saturday Program is designed especially for the ELLs
of I.S. 93. The program runs from 9:00 a.m. to 12:00 p.m. The program runs together with the Title III Saturday Language Learner Academy
(Saturday Program) and supports the attainment of English proficiency through mathematics and literature by focusing on the four modalities:
listening, speaking, reading, and writing. Computers are provided for the Saturday program, fostering explicit instruction in the modalities.
Programs such as Rosetta Stone and READ 180 are used to develop language fluency and also provide mathematics instruction with programs
like Tabula Digita and Destination Math. The low student to teacher (10:1) ratio fosters a tutoring situation and facilitates one to one
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conferring between teacher and student. As well, students increase their comprehension, fluency, phonics, and word recognition through the
use of Kaplan testing materials in ELA and math.

Title 111 Saturday Language Learner Academy

The Saturday Language Learner Academy provides ESL services to ELLs concurrently with the SES Sports and Arts Saturday program from
9:00 to 12:00 a.m. Instruction focuses on literacy development, academic language, and content area skills through ESL strategies and
methodologies. Students develop oral reading proficiency through the English Explorers computer program, a research-based fluency
program. Students and parents learn about Social Studies and Science through leveled instructional materials. The program prepares sixth
graders for the upcoming seventh grade curriculum and seventh and eighth graders for the social studies exam. Students receive native
language support through the use of native language Rosetta Stone libraries and through the use of native-language independent reading books.
Each student has access and time to borrow books in their native language. In addition, this program includes a series of excursions.

A culminating activity will be the Math Olympics, where teams of students compete in Destination Math and Tabula Digita in the auditorium.
This event will be loosely modeled on the international video game competitions that can viewed on cable television channels.

Early Bird and After-school Programs

These programs meet during the week. There are two before school programs and three after-school programs. The instruction focuses on
native language fluency, cultural recognition, using technology to attain fluency, and providing extra instruction for our dual language students
in their native language. Before school we offer a “Spanish Club” that focuses on the Spanish Diaspora, the maintenance or development of
Spanish language fluency, and the recognition of Spanish culture. The second program, Early-Bird, offers help to ESL students using the
“QuickReads” series of books. It is social studies and science based and uses the “QuickReads” leveled system. The Early Bird programs run
from 7:00-8:00 a.m. Monday-Thursday. The after school Language Learner Academy focuses explicitly on using Rosetta Stone and Read 180
to attain fluency. Students use Rosetta Stone for explicit instruction in English, practicing sight words, phonics and vocabulary in context.
Read 180 helps develop our ELLs who are struggling readers through the use of audio books, computer assisted testing and leveled library.
The program runs from Tuesday-Thursday 3:00-4:00 p.m. Also after school, we offer a Polish club which focuses on the maintenance and
development of Polish language fluency. The club celebrates Polish culture in and around New York. The club meets Fridays, from 2:30-4:00
p.m. The Dual Language Mathematics Club is a Regents prep course for our Dual Language students. The students receive instruction on a
Regents track while using computer programs like Tabula Digita and Destination Math. The program meets Tuesday-Thursday 3:00-4:30 p.m.

(The LAP narrative and worksheet data were prepared by Frederick C Wright, Assistant Principal and Tait Miller, ESL teacher and ESL
Coordinator.)
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Part B: CR Part 154 (A-4) Bilingual/ESL Program Description

Type of Program: ___ Bilingual X ESL __ Both Number of LEP (ELL) Students Served in 2007-08: 158
(No more than 2 pages)

l. Instructional Program for ELLs (including brief description of program, # of classes per program, language(s) of instruction,
instructional strategies, etc). Program planning and management description to include identification and placement of ESL/Bilingual
certified teachers, utilization of appropriate instructional materials (English and other languages) and technology, school-based
supervisory support, use of external organizations, compliance with ELL-related mandates, and use of data to improve instruction:

A. Curricular: Briefly describe the school’s literacy, mathematics and other content area programs and explain ELLs’ participation in
those programs. Briefly describe supplemental programs for ELLs (i.e., AlS, Saturday Academies).
As of October 2008 there are 158 students categorized as ESL eligible at I.S. 93. They comprise 12% of a total student population of 1304.
Based on enrollment data (RHLA) fifty-eight percent of entitled ELLs are Spanish speakers. Ten percent are Arabic speakers. Nine percent
are Polish speakers. Five percent are Albanian speakers. The remaining seventeen percent of ELLs speak a spectrum of other languages
including Chinese (Cantonese and Mandarin), Greek, Malayalam, Romanian, Russian, Tibetan, Tagalog, Urdu, Viethamese, and Ukrainian.

Across grades 6, 7, and 8, an average of forty-eight percent of ELLs are considered Advanced based on NYSESLAT scores obtained from
the RLAT report dated October 24, 2008. Twenty-five percent are intermediate level ELLs. Eighteen percent of ELLs are considered
beginners. ELLs entitled to ESL services receive ESL instruction in either a Dual Language model or a freestanding ESL model. Nine
percent have no known NYSESLAT score because they either were not given the test and came to our school or have been admitted to I.S.
93 after the test was administered. In 2008-2009, there are two grade six Dual Language Spanish classes. Approximately half of each Dual
Language class are Spanish speaking ESL students. There are also four self-contained ESL classes and eight push-in ESL classes.

The school uses the America’s Choice Workshop model in all content areas. The ESL class teacher use the same model adapted with QTEL
techniques.

In compliance with CR Part 154 beginner and intermediate ELLs in our freestanding program will continue to receive 360 minutes per week of
explicit ESL instruction. Advanced ELLs will receive 180 minutes per week of ESL and 180 minutes a week of ELA instruction. Dual
Language students receive half of their subject areas delivered in Spanish.

The implications for ELL instructional planning based on the above data analysis are as follows:
Assessment: Ongoing assessment needs to guide instruction. Teachers need to make observation and assessment a daily practice in the
areas of speaking, listening, reading, and writing. Therefore, teachers need an effective assessment tool (e.g. DRA, W.R.A.P., NYSESLAT,

Interim Assessments). A native Spanish assessment is being researched to evaluate the level of proficiency of Spanish speakers. No
program has been selected yet.
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Speaking & Listening: Students need explicit instruction to develop their speaking and listening proficiency. Therefore, read aloud and
shared reading experiences need to be a planned part of each instructional day. Students need to be encouraged and expected to engage in
accountable discussions with peers about content using content specific vocabulary to develop oral fluency. Students need regular chances
to listen to books on tape and respond to them orally. Students need to participate in 1 to 1 conferences with the teacher as well as guided
group instruction.

Reading & Writing: Students need explicit instructional experiences that develop comprehension, fluency, phonic skills, and word
recognition/vocabulary. Classroom libraries should offer students a wide range of independent reading selections in a variety of genre from
reading levels ranging from emergent reader to fluent reader (based on the Fountas & Pinnel A to Z leveling system). Students should read
independently everyday. Students should engage in guided reading and writing groups. Teachers should have a wide collection of
instructional texts and technology for whole class, small group and individual instruction that develops reading fluency using indicators such
as expression, phrasing, rate, and accuracy.

Plan for Academic Language Development: Teachers will incorporate scaffolding structures that promote daily academic language use.
Many of these structures are from QTEL and are collaborative by design. These structures support oral language fluency and academic
language development.

* The total number of ELLs increases or decreases slightly throughout the year as new students are admitted or discharged.
B. Extracurricular: Briefly describe extracurricular activities available in your school, and the extent to which ELLs participate.

Our ELLs participate in all Beacon (GRYC) activities such as Soccer, Arts and Crafts, and homework help. This year, the CHILL program will
be provided for grade 8 ELLSs.

I. Parent/community: Describe parent/community involvement activities planned to meaningfully involve parents in their children’s
education and to inform them about the state standards and assessments.

An orientation is provided for the parents of newly enrolled students identified by the LAB-R as needing ESL services. Students are tested
and placed within 10 days of enrollment in the appropriate program. Orientations are provided for parents several times per year. The
orientation is conducted by the ESL and Parent Coordinators and incorporates the viewing of a video that describes the following three
program options available to students: Transitional Bilingual Education (TBE), Dual Language, and Freestanding ESL. Parents are informed
that while they have three choices, 1.S. 93 only offers a freestanding ESL program and one special education TBE class. A review of Parent
Survey and Program Selection forms indicates that parents opt for the freestanding ESL program. The video is available in several
languages. Other topics discussed at the orientation are academic standards, the curriculum, assessment, student expectations, and general
school requirements.

UPDATED — OCTOBER 2008



Project Jump Start: Describe the programs and activities to assist newly enrolled ELL/LEP students prior to the first day of school.

Newcomers are tested and placed using the LAB-R within 10 days of registration. These students are identified as proficient, advanced,
intermediate, or beginner. These students are placed according to their levels of English proficiency into either a self-contained or push-in
ESL class. Parents have the option of a bilingual class if available at an alternate site. A grade six Spanish Dual Language program is an
option this year. The program will be expanded to grade 7 for the 2009-2010 school year. Each student and parent have a meeting with our
Parent Coordinator, Mildred Reyes, to highlight special programs at I.S. 93 to help direct the families to academic support services such as
SES and Title 11l programs as well as to existing social supports.

V.

Staff Development (2008-2009 activities—tentative dates and ELL-related topics): Describe how staff will participate in ongoing, long-
term staff development with a strong emphasis on the State learning standards and high impact differentiated and academic language
development strategies.

I.S. 93 is designated as a QTEL (Quality Teaching for English Learners Institute) Demonstration Site. Forty teachers and three
assistant principals completed a 30-hour QTEL Institute during the 2006-07 school year. All teachers who teach our ESL eligible
students are QTEL trained or are attending 2008-2009 cohorts of OELL QTEL PD. Four teachers are considered QTEL
demonstration teachers and have worked closely with a QTEL coaches in the past. QTEL professional development will continue in
2008-09 focusing on ways to build higher quality interactions among ELLs and to prepare lessons that reflect academic rigor and high
expectation.

All NYCDOE Office of English Language Learners professional development is evaluated for I.S. 93 teachers. Many teachers are sent
to the various offerings, some of which focus on Math, or on writing curriculum. One such PD opportunity participation in an OELL
grant for Destination Math. Our teachers attended the PD and the school received laptops to use the program with students. Notices
are discovered in the Principal’s Weekily.

Technology: All teachers of ESL students at I.S. 93 have engaged in iTeach iLearn training. These teachers use Smartboard
technology and the Internet regularly to enhance instruction and make content more accessible to our ELLs. During 2006-07 all
seventh grade ELLs were provided with IBM laptop computers to support learning. It is anticipated that in 2007-08, all ELLs will be
equipped with IBM laptops as part of the One to One Initiative.

The ESL/ELL department designs, plans and delivers on-going professional development through out the year. This PD is delivered
on the Mondays in the school calendar designated as Professional Development. The department members also collaborate with
other subjects such as ELA and Social Studies to update the training that other subject area teachers receive in the respective
subjects.

Support services provided to LEP students: Describe other support structures that are in place in your school which are available to
ELLs.

*See pg. 35 (LAP) for a description of programs.
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VI. Name/type of native language assessments administered (bilingual programs only): Describe how you assess the level of native
language development and proficiency of the ELLs who are in a bilingual program.

There are currently no bilingual programs at I.S. 93.
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Number of LEP Students Identified and Served in Each School Building by Type of Program in 2008-09

School District: CSD 24 Type of Program: ESL _X  Bilingual Both
(Check one only)

School Building 24Q093, L.S. 93

(Complete this form for each school building with LEP students in grades K-6 during 2008-09)
Do not include long-term ELLs

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6

K
Language , , . . . . .

Identi Served Identi Served Identi Served Identi Served Identi Served Identi Served Identi Served

fied Bil ESL § fied Bil ESL || fied Bil ESL || Fied Bil ESL || fied Bil | ESL fied DL | ESL j fied DL ESL
Arabic (ARB) 3 3
Amoy
Albanian(AL) 2 2
Chinese (MN) 2 2
Chinese any 2 2
Chinese
(Cantonese) 3 3
Chinese Other 1 1
Philipino(Tagalog) 1 1
Polish (POL) 1 1
Spanish (SPA) 27 25 2
Vietnamese (VIE)

New
Guinea(TI)
Ukranian 1 1
Urdu 1 1
SUB —> 44 25 |19
TOTALS
Attach additional sheets if necessary.

A-2
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Number of LEP Students Identified and Served in Each School Building by Type of Program in 2008-09

School District: 24 Type of Program: ESL __ Bilingual Both _ Dual Language _ x
(Check one only)

School Building 24Q093, 1.S. 93

(Complete this form for each school building with LEP students in grades K-6 during 2006-07)

Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6
K
Language _ _ _ . . , .
Identi Served Identi Served Identi Served Identi Served Identi Served Identi Served Identi Served
fied Bil ESL | fied Bil ESL ]| fied Bil ESL | fied Bil ESL || fied Bil | ESL fied Bil | ESL || fied DL ESL
Spanish 21 21

SUB —> 21 21
TOTALS

This page has been provided to add additional languages, if necessary.
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A-2(a)
Number of LEP Students Identified and Served in Each School Building by Type of Program in 2006-07

School District: 24
School Building 240093, 1.S. 93

(Complete this form for each school building with LEP students in grades 7-12 and Special Education during 2008-09)

Grade 8 Grade 9 Grade 10 Grade 11 Grade 12 Special
Grade 7 Education(K-12)
Language
Identi Served Identi Served Identi Served Identi Served Identi Served Identi Served Identi Served
fied Bil ESL ]| fied Bil ESL § fied Bil ESL ]| Fied Bil ESL ]| Fied Bil || ESL fied Bil | ESL j| fied Bil ESL
Arabic (ARB) 7 7 5 5
Albania(AL) 8 8 5 5
Romania (RO) 2 2 2 2
Chinese (CH) 2 2

French (FRA)

H. Creole (HAT)

Hindi (HIN)

Tibetan(TBTO 2 2

Korean (KOR)

Polish (POL) 6 6 5 5

Nepal(Tl)

Belarius (RU) 1 1

Spanish (SPA) 32 32 32 32

Ukraine(UR) 1 1 2 2

Vietnamese 1 1

Philipino(Tagalog

Urdu (URD) 1 1

SUB —> |57 57 |57 57

TOTALS

Total Number of LEP students Total Number of LEP students Served
Identified in the Building in 2008-09 in the Building in 2006-07
(Do not include long-term LEPS) (Do not include long-term LEPS) Bilingual 0 ESL114
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Part C: CR Part 154 — Number of Teachers and Support Personnel for 2007-08

School Building: __Intermediate School 93 O District 24

List the FTEs in your school in the Bilingual Education and ESL programs in the appropriate column.

Number of Teachers

2007-2008 Number of
Teaching Assistants or
Appropriately Inappropriately Paraprofessionals*** Total
Certified* Certified or
Uncertified Teachers**

Bilingual ESL Bilingual ESL Bilingual ESL
Program Program Program Program Program Program
1 5 6

* The number of teachers reported must represent the number of teachers holding an appropriate license for the subject area being taught
(i.e., language arts and content area.) Note: The Office of Bilingual Education and Foreign Language Studies will conduct a random review of
the 2006-2007 teacher reported data. Districts randomly selected will be asked to electronically submit to the Department, the name of the
teacher(s), social security number and type of license or certificate issued by the NYSED.

**  Examples of this may include: teachers without an appropriate New York State teaching certificate or New York City license for the
subject area(s) being taught or without a valid NYS teaching certificate or NYC license.

*** Teaching Assistants and Paraprofessionals must be working under the direct supervision of a licensed teacher. Attach additional sheets if
necessary.
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Part D: CR Part 154 — Sample Student Schedules

Include schedules for students on three different levels in the ESL program (one each for Beginning, Intermediate and Advanced English
Proficiency levels based on NYSESLAT/LAB-R). The schedules must account for all periods. Use attached Freestanding ESL Schedule

Template. If your school has a Bilingual/Dual Language program, also provide three sample schedules — one each for Beginning,
Intermediate and Advanced English Proficiency levels based on the NYSESLAT/LAB-R). The schedules must reflect ESL, Native Language

Arts and content area instruction through use of both languages. Use attached Bilingual Schedule Template.
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SAMPLE STUDENT SCHEDULE 2008-09 (Bilingual)

Bilingual Program Type: TBE __X_Dual Language
Indicate Proficiency Level: __X_Beginning Intermediate Advanced
School District: 24 School Building: _I.S. 93
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:20am Spanish/NLA ELA /ESL ELA Spanish ELA/ESL
1 TO: 9:06am
From: 9:08am ELA ELA ELA ELA ELA
2 To: 9:50am
From: 9:52am Assembly Math/Spanish/ESL Science/Spanish/ESL PE Health
3 To: 10:34am
From: 10:36am Math/Spanish/ESL PE Social Studies/ESL Core Assembly Math/Spanish/ESL
4 To: 11:18
From: 11:20 am PE Social Studies/ESL Spanish/NLA Spanish/NLA Math/Spanish/ESL
5 To: 12:02pm
From: 12:04pm Lunch Lunch Lunch Lunch Lunch
6 To: 12:46pm
From: 12:48pm Social Studies/ESL Science/Spanish/ESL Math Math Social Studies/ESL
V4 To: 1:30pm
From: 1:32pm Science/Spanish/ESL Science/Spanish/ESL Math Math Health
8 To: 2:14pm
From: 2:16pm Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS
0 To: 2:57pm
From: NA NA NA NA NA NA
10 To: NA
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SAMPLE STUDENT SCHEDULE 2008-09 (Bilingual)

Bilingual Program Type: TBE __X_Dual Language
Indicate Proficiency Level: Beginning _Intermediate Advanced
School District: 24 School Building: _I.S. 93
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:20am Spanish/NLA ELA /ESL ELA Spanish ELA/ESL
1 TO: 9:06am
From: 9:08am ELA ELA ELA ELA ELA
2 To: 9:50am
From: 9:52am Assembly Math/Spanish/ESL Science/Spanish/ESL PE Health
3 To: 10:34am
From: 10:36am Math/Spanish/ESL PE Social Studies/ESL Core Assembly Math/Spanish/ESL
4 To: 11:18
From: 11:20 am PE Social Studies/ESL Spanish/NLA Spanish/NLA Math/Spanish/ESL
5 To: 12:02pm
From: 12:04pm Lunch Lunch Lunch Lunch Lunch
6 To: 12:46pm
From: 12:48pm Social Studies/ESL Science/Spanish/ESL Math Math Social Studies/ESL
V4 To: 1:30pm
From: 1:32pm Science/Spanish/ESL Science/Spanish/ESL Math Math Health
8 To: 2:14pm
From: 2:16pm Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS
0 To: 2:57pm
From: NA NA NA NA NA NA
10 To: NA

UPDATED — OCTOBER 2008




SAMPLE STUDENT SCHEDULE 2008-09 (Bilingual)

Bilingual Program Type: ____TBE __X_Dual Language
Indicate Proficiency Level: ____Beginning ____Intermediate _X_Advanced
School District: 24 School Building: 1.S. 93
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:20am Math Spanish/NLA Math/Spanish/ESL Math Math/Spanish/ESL
1 TO: 9:06am
From: 9:08am Social Studies/ESL Health Math/Spanish/ESL Math Math/Spanish/ESL
2 To: 9:50am
From: 9:52am Assembly ELA Social Studies/ESL PE Social Studies/ESL
3 To: 10:34am
From: 10:36am ELA PE ELA Core Assembly ELA
4 To: 11:18
From: 11:20 am PE ELA ELA ELA ELA
5 To: 12:02pm
From: 12:04pm Lunch Lunch Lunch Lunch Lunch
6 To: 12:46pm
From: 12:48pm Science/Spanish/ESL Social Studies/ESL Science/Spanish/ESL Science/Spanish/ESL Spanish/NLA
V4 To: 1:30pm
From: 1:32pm Health Math Spanish/NLA Science/Spanish/ESL Spanish/NLA
8 To: 2:14pm
From: 2:16pm Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS
0 To: 2:57pm
From: NA NA NA NA NA NA
10 To: NA
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SAMPLE STUDENT SCHEDULE 2008-09 (ESL)

ESL Program Type: _X_Free-Standing __ Push-in ____Pull-out
Indicate Proficiency Level: _X_ Beginning ____Intermediate  ___ Advanced
School District: 24 School Building: __I.S. 93
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:20am PE ELA/ESL ELA/ESL Science Drama
1 TO: 9:06am
From: 9:08am SS ELA/ESL ELA/ESL ELA/ESL ELA/ESL
2 To: 9:50am
From: 9:52am Assembly Drama SS ELA/ESL ELA / ESL
3 To: 10:34am
From: 10:36am Math Math Math Math Math
4 To: 11:18
From: 11:20 am Math SS Math PE Math
5 To: 12:02pm
From: 12;04pm Lunch Lunch Lunch Lunch Lunch
6 To: 12:46pm
From: 12:48pm Math Music PE Science Science
! To: 1:30pm
From: 1:32pm Music SS Science Science Social Studies
8 To: 2:14pm
From: 2:16pm Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS
0 To: 2:57pm
From: NA NA NA NA NA NA
10 To: NA
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SAMPLE STUDENT SCHEDULE 2008-09 (ESL)

ESL Program Type: ___Free-Standing __ x Push-in ____Pull-out
Indicate Proficiency Level: ____ Beginning ____Intermediate _x_Advanced
School District: 24 School Building: __I.S. 93
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:20am Music ELA/ESL Social Studies ELA/ESL ELA/ESL
1 TO: 9:06am
From: 9:08am Math ELA/ESL Science ELA/ESL PE
2 To: 9:50am
From: 9:52am Science PE Assembly Social Studies Social Studies
3 To: 10:34am
From: 10:36am Social Studies Math PE Math Social Studies
4 To: 11:18
From: 11:20 am ELA/ESL Math Math Social Studies Math
5 To: 12:02pm
From: 12;04pm ELA/ESL Science Mah Math Math
6 To: 12:46pm
From: 12:48pm Lunch Lunch Lunch Lunch Lunch
! To: 1:30pm
From: 1:32pm Science Science ELA/ESL Social Studies Band
8 To: 2:14pm
From: 2:16pm Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS
0 To: 2:57pm
From: NA NA NA NA NA NA
10 To: NA
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SAMPLE STUDENT SCHEDULE 2008-09 (ESL)

ESL Program Type: _X_Free-Standing __ Push-in __ Pull-out
Indicate Proficiency Level: ___Beginning ____Intermediate  _x_Advanced
School District: 24 School Building: __I.S. 93
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:20am Social Studies Science ELA/ESL Social Studies Science
1 TO: 9:06am
From: 9:08am Science Spanish PE ESL Math
2 To: 9:50am
From: 9:52am Math Math Math Math Math
3 To: 10:34am
From: 10:36am Math Math Science PE Math
4 To: 11:18
From: 11:20 am ESL Spanish Assembly Science ESL
5 To: 12:02pm
From: 12:04pm Lunch Lunch Lunch Lunch Lunch
6 To: 12:46pm
From: 12:48pm ELA ELA Social Studies ELA ELA
V4 To: 1:30pm
From: 1:32pm Social Studies ELA Social Studies ELA ELA
8 To: 2:14pm
From: 2:16pm Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS Extended Day- AIS
0 To: 2:57pm
From: NA NA NA NA NA NA
10 To: NA
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Part E: Title Ill: Language Instruction for Limited English Proficient and Immigrant Students — School Year
2008-2009

Form Tl — A (1)(a)

Grade Level(s) 6. 7. 8 Number of Students to be Served: 158 LEP Non-LEP
Number of Teachers 12 Other Staff (Specify) _Paraprofessional

School Building Instructional Program/Professional Development Overview
Title Ill, Part A LEP Program

Language Instruction Program — Language instruction education programs funded under Title Ill, Part A, of
NCLB, must help LEP students attain English proficiency while meeting State academic achievement standards.
They may use both English and the student's native language and may include the participation of English
proficient students (i.e., Two Way Bilingual Education/Dual Language program.) Programs implemented under
Title 1ll, Part A, may not supplant programs required under CR Part 154. In the space provided below, describe
the school’s language instruction program for limited English proficient (LEP) students. The description must
include: type of program/activities; number of students to be served; grade level(s); language(s) of instruction;
rationale for the selection of program/activities; times per day/week; program duration; and service provider and
gualifications.

In compliance with CR Part 154 beginner and intermediate ELLs in our freestanding program will continue to
receive 360 minutes per week of explicit ESL instruction. Advanced ELLs will receive 180 minutes per week of
ESL and 180 minutes a week of ELA instruction. Dual Language students receive half of their subject areas
delivered in Spanish.

Dual Language Program — Grade 6 only (21 students)

I.S. 93 has two grade 6 Dual Language classes. The goal of this program is for all participating students to attain
English and Spanish proficiency. The program currently provides explicit instruction in Spanish and English in a
50/50, side-by-side model. Classes taught in Spanish: 4 periods of Math, all of the Science classes and 4 periods per
week of Spanish Language Arts. Students receive explicit ESL instruction that amounts to 360 minutes a week and
explicit native language instruction that totals 180 minutes. When content is taught in English, the teacher employs
ESL tasks and strategies including QTEL techniques. Students receive instruction that follows grade level curricula
in the content areas: mathematics, social studies, and science. This program uses curriculum aligned with state
standards for ELA, Math, SS, Science and ESL.

Freestanding ESL Program
Self-contained:
I.S. 93 has four ESL classes: classes 611, 711, 811 and 812 (approximately 30 students in each class). On the grade
8 level there is one class made up of beginner and intermediate level ELLs and one class made up of advanced level
ELLs. In grade 7, there is one class made up of beginner and intermediate level ELLs 711. Class 717, not a
“Freestanding ESL Class,” is a class where approximately half of the students are advanced level ELLs. The other
half of class 717 is comprised of students formerly of class 612, 2007-2008 who pasted the NYSESLAT. The goal
of these classes is for all participating students to attain English proficiency. Instruction is explicit and in English.
All ELLs are expected to move toward the same curricular standards in all subject areas as all other students at I.S.
93.

<+ Beginner/Intermediate Class:
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Students in the beginner/intermediate ESL classes receive a minimum of 360 minutes a week of ESL instruction by
a licensed ESL teacher. The ESL teachers in the self-contained beginner/intermediate model are currently
programmed to provide 180 minutes of explicit stand alone instruction and 180 minutes of collaborative instruction
primarily in English language arts and mathematics. All ELLs are expected to move toward the same curricular
standards in all subject areas as all other students at I.S. 93.

% Advanced Classes:
Students in the advanced ESL classes receive a minimum of 180 minutes of explicit ESL instruction by a licensed
ESL teacher and 180 minutes of explicit instruction in English language arts by an ELA instructor. Currently the
ESL instruction delivered during the 180 minutes is collaborative and supports entitled ELLs in their attainment of
English proficiency predominantly through grade level goals in English language arts and mathematics. All ELLs
are expected to move toward the same curricular standards in all subject areas as all other students at I.S. 93.

Push-in

I.S. 93 relies on the use of teachers who possess an ESL extension. I.S. 93 has five push-in ESL classes: two sixth
grade (one SETSS, one CTT) and two seventh grade (one SETSS, one CTT) and one grade 8 (CTT). ELL students
in these classes are predominantly advanced. The goal of these classes is for all participating students to attain
English proficiency. Students receive 180 minutes a week of ESL instruction from a licensed ESL teacher and 180
minutes of English Language Arts instruction by an ELA teacher. ESL teachers provide academic support
primarily in English Language Arts and mathematics by using ESL strategies/modifications. All ELLs are expected
to move toward the same curricular standards in all subject areas as all other students at 1.S. 93. These teachers are
all QTEL trained.

Professional Development Program — Describe the school’s professional development program for teachers
and other staff responsible for the delivery of instruction and services to limited English proficient students.

1.S. 93 will use limited Title Ill funds to train teachers to use existing laptops for use with educational software and
tech interventions. We use Rosetta Stone, Destination Math, Tabula Digita and QuickReads. New teachers or
veteran teachers who are not familiar with the programs will need professional development to learn to administer
the programs and to implement the use of these interventions. This PD will be delivered by our own teachers.

Pending grant awards from OELL, extensive PD from vendors for Achieve3000 and Destination Math will occur for
teachers who participate in Title lll programs. The grant narrative focused on interventions for SIFE/LTE students,
most of which are also our ELL students. These interventions will be used in nearly all Title Ill programs.

Teachers will continue to attend advanced and Building the Base QTEL training sessions. QTEL coaching will also
be provided by WestEd. Inc.
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Form Tl — A (1)(b)

Title Il LEP Program
School Building Budget Summary

Allocation:

Budget Category Budgeted Explanation of Proposed Expenditure
Amount

Professional staff, per session, per $14,226.48 Salaries of staff and fringe.

diem (Note: schools must account

for fringe benefits)

Purchased services such as $2500 Consultant for ESL/DL/SFE/LTE PD

curriculum and staff development

contracts

Supplies and materials $7624.52 Libraries, books, computer media, snacks & materials

Travel

Other

TOTAL $24,351.00
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This entire section must be completed for each budget submitted.

| SECTION XVII |
BUDGET NARRATIVE

School District 24 For Title 111
BEDS Code 342400010012

* MUST BE SUBMITTED WITH EACH BUDGET IN THIS DCEP ADDENDUM UPDATE

If Transferability is used for 2007-2008, the Transferability Form must be submitted online and a hard copy
must be submitted with the budget narrative to expedite the review of the FS-10.

Additionally, on the Budget Narrative and FS-10, please indicate the amount of funds to be included under
transferability in the budget categories and the Title where funds will be used. Example: In the Title IIA
budget under Code 15 — Transferability - Title I Reading Teacher — FTE. 35 - $15,000.

CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY
BUDGET CATEGORY (as it relates to the program narrative for this Title)
Code 15 Early Bird, After School and Saturday Prograsm Teacher Per Session/252

Hours/ for instructional, professional development, translations and

Professional Salaries o
parent/community involvement

Administrator Per Session/126 Hours/for instructional and professional
development

Code 16
Support Staff Salaries
Na
Code 40 Luz Lorena Carrera-Carrillo, ESL/Dual Language SIFE LTE Consultant

Purchased Services /1$2,500/Professional Development Vendor/

Code 45 Early Bird, After School and Saturday Program, Spanish Club, Polish Club

Supplies and Materials 1$7624.52/Instructional (Textbooks & Instructional Supplies)
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This entire section must be completed for each budget submitted.

School District 24 For Title 111
BEDS Code 342400010012
Code 80

Employee Benefits
Included in Code 15 = $2560.77 /fringe for professional salaries

Code 90

Indirect Cost
na

Code 49

BOCES Services na

Code 20

Equipment $1293 Headsets for Early Bird, After School and Saturday Programs that use
Rosetta Stone, Quick Reads, Tabula Digita and Destination Math computer
programs
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APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION

Requirement under Chancellor’'s Regulations — for all schools

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-school
accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their children’s
achievement.

Part A: Needs Assessment Findings

1.

Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all parents are
provided with appropriate and timely information in a language they can understand.

The Principal, Parent Coordinator and the SAPIS specialist studied the ATS report called the Home Language Report (RHLA) to determine
the languages spoken by the families of our students.

Three times a year, Parent Surveys are given. Several questions were specifically addressed to parents concerning how the school
communicates with them.

For new admits to the school, the pupil accounting secretary surveys the parent during registration to determine translation needs.

Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the findings were reported to the
school community.

It was determined that thirty-one different languages are spoken by students of I.S. 93 and their families. Forty-two percent speak Spanish,
four percent speak Albanian, four percent speak Chinese, and five percent speak Polish. Along with this data, the team also looked at the
“softer” data from our surveys concerning the parents’ perceptions of how I.S. 93 communicates with them regarding their children. These
two forms guided our initiatives to support translation services.

It was determined that several areas of translation were needed. It was determined that oral translation services were needed when
incidents arise requiring parents to come to school to discuss academic or discipline issues. It was also determined that parents wanted
translations of documents that get sent home in the book bags of students with announcements and memos concerning a variety of topics
form the school such as parent conferences, PA meetings, monthly newsletters, etc.

Our school’'s parent coordinator notifies parents of translations and translation options on the school’s website

Teachers, deans and guidance counselors utilize the NYC DOE Translation Unit to communicate effectively with parents/guardians.

Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A. Include procedures
to ensure timely provision of translated documents to parents determined to be in need of language assistance services. Indicate whether
written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.
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o NYCDOE translation services will be utilized when documents are deemed critical or sensitive. We will rely on the accuracy of this
service for sensitive, timely or private information that requires the highest level of accuracy to the original documents.

¢ In-house staff such as our Spanish, Albanian, Chinese, and Polish speaking persons will translate written documents, such as letters and
the Parent Coordinator’s monthly Parent Newsletter.

o Free web-based translation solutions are also used. Google web page translation services and other online translation services such as
AltaVista Babelfish are used for written communication that is not critical information regarding student news or informal areas where we
are unable to attest to the reliability of the translation.

o Title | translation and Tax Levy funds are used to pay for outside contractors during parent teacher conferences and workshops.

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A. Indicate whether
oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

e Translators with transmitters are used for after-school parent meetings such as Open School Night, PA meetings and other
informational school meetings for parents. This system uses bilingual translators (wearing transmitters) who listen and translate
verbally into a microphone. Parents wear the headphones and hear nearly instantaneous translations of the presentations. We
have four channels and have used Spanish and Polish. Arabic and Romanian are also offered.

e Guidance counselors, deans and the Parent Coordinator use the free NYCDOE phone conference translation service for parent
conferences.

¢ In-house staff such as our Spanish, Albanian, Chinese, and Polish speaking persons translate oral person-to-person or phone
conferences with parents on a regular basis.

o Free web-based translation solutions are also used. Google web page translation services and other text translation services
such as AltaVista Babelfish sites are used for written communication. These text solutions are then read by parents when we do
not have a verbal translator.

e Outside contractors are used (as needed). However, due to the high expense of such services, these services are used
infrequently.

3. Describe how the school will fulfill Section VII of Chancellor's Regulations A-663 regarding parental notification requirements for translation and
interpretation services. Note: The full text of Chancellor's Regulations A-663 (Translations) is available via the following link:
http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

The school provides a copy of the Bill of Parent Rights to each parent, whose primary language is a covered language or who requires language
assistance. Extra copies of the translations can be found in our Parent Coordinator’s and guidance offices suites. A sign in each of the covered
languages is posted on the Parent Coordinator’s bulletin board in the lobby of the school. A translation of the posting requirements of this section of
the Chancellor's Regulation regarding this topic, in Spanish (the only ‘10%’ language), is also posted on the bulletin board.

The School safety plan contains a provision and a procedure for parents in need of language assistance to be able to communicate with the
administrative offices.
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APPENDIX 4: NCLB REQUIREMENTS FOR TITLE | SCHOOLS

All Title I schools must complete this appendix.

Directions:

- All Title I schools must address requirements in Part A and Part B of this appendix.
- Title I Schoolwide Program (SWP) schools must complete Part C of this appendix.
- Title | Targeted Assistance (TAS) schools must complete Part D of this appendix.

Part A: TITLE | ALLOCATIONS AND SET-ASIDES

1. Enter the anticipated Title | allocation for the school for 2008-2009 $ 862,338

2. Enter the anticipated 1% allocation for Title | Parent Involvement Program $8,623

3. Enter the anticipated 5% Title | set-aside to insure that all teachers in core subject areas are highly qualified $43,119

4. Enter the percentage of High-Quality Teachers teaching in core academic subjects during the 2007-2008 school year: 80.5%

The reason for the very low percentage rate is that during the 2007-2008 school year, 1.S. 93 had eight teachers that needed to complete
specialty applications (now complete), two teachers had licensing issues (one has been resolved and the other teacher has left the school), four
teachers were teaching in their subject areas but had AIS periods in their programs, two teaching fellows were teaching two subjects (they are
now solely in their subject areas). For this school year 2008-2009, only four teachers are not highly qualified. Two are working f-status
(teaching music and Italian); one is a reading teacher teaching ELA; and one is health certified but teaching some physical education classes. It
is expected that these issues will be closely examined.

5. If the percentage of high quality teachers during 2007-2008 is less than 100% describe activities and strategies the school is implementing in
order to insure that the school will have 100% high quality teachers by the end of the coming school year.

The Principal will continue to closely analyze the school’s instructional program and teaching staff to determine areas of need. Program
changes will be made (changes in teaching assignments) where appropriate to ensure teachers are correctly assigned and are scheduled to
complete the necessary requirements for their licensing. The annual BEDS survey will be closely reviewed to ensure accurate reporting.

I.S. 93 will use the anticipated 5% Title | funds to pay for academic courses toward certification. Teacher programs will be re-evaluated to
ensure alignment with teaching credentials/certification.

The Principal will also meet monthly with the Title | Parent Involvement Committee to discuss the uses of Title | funds (1% Set Aside) and make
recommendations to the SLT, which votes on what the funds will be used for.
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Part B: TITLE | SCHOOL PARENTAL INVOLVEMENT POLICY & SCHOOL-PARENT COMPACT
1. School Parental Involvement Policy — Attach a copy of the school’s Parent Involvement Policy.

Explanation: In support of strengthening student academic achievement, each school that receives Title |, Part A funds must develop jointly with,
agree on with, and distribute to, parents of participating children a written parental involvement policy that contains information required by section
1118(a)(2) of the Elementary and Secondary Education Act (ESEA). The policy establishes the school's expectations for parental involvement and
describes how the school will implement a number of specific parental involvement activities. It is strongly recommended that schools, in
consultation with parents, use a sample template as a framework for the information to be included in their parental involvement policy. The
template is available in the eight major languages on the NYCDOE website. Schools, in consultation with parents, are encouraged to include other
relevant and agreed upon activities and actions as well that will support effective parental involvement and strengthen student academic
achievement. The school parent involvement policy must be provided and disseminated in the major languages spoken by the majority of parents in
the school. For additional information, please refer to the 2008-09 Title | Parent Involvement Guidelines available at the NYCDOE website link
provided above.

L.S. 93 Parent Involvement Policy Statement

1. How parents will be included in the development of school-level parent involvement activities funded through Title 1 in both Targeted
Assistance and School wide Program Schools.

The Parent Coordinator will conduct monthly meetings and/or workshops to complete SES applications and rules governing school choice.
Targeted audience workshops for parents of students with disabilities and ELL’s regarding standards based instructional activities

SLT will inform parent members of CEP initiatives and activities

Principal will conduct quarterly meeting with the PTA executive board

Principal meets monthly with the Title I Parent Involvement Committee to discuss recommendations for how to use Title I Parent
Involvement Funds

2. How parents will be involved in the planning, implementation, evaluation, and continuous improvement of school-level programs
funded through Title 1:

e [.S.93 will hold an annual meeting to inform parents of the school’s participation in Title I, Part A programs and offer all parents the chance
to form the Title I Parent Involvement Committee, which recommends to the SLT ways to use Title I funds (1% Set Aside) to promote
parent involvement.

e We will explain the Title I, Part A requirements, and the right of parents to be involved in Title I, Part A programs.

e The school will convene the meeting at a convenient time to parents.
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I.S 93 will offer a flexible number of additional parental involvement meetings, such as in the morning or evening, so that as many parents
as possible are able to attend, and provide refreshments.

3. A flexible schedule of regular meetings with parents-before, during, and after the school day-so that they may network with other
parents, make suggestions and provide input into decisions relating to the education of their children;

As per parent request, we will provide opportunities for regular meetings for parents to formulate suggestions, and to participate, as
appropriate, in decisions about the education of their children.

The school will respond to any such suggestions as soon as practicably possible.

The Parent Coordinator will contact the parents through surveys, homeroom distribution notices and e-mails to let them know about the
meetings and/or workshops.

The meetings will be presented on a flexible schedule (i.e. am/pm, noon and/or Saturdays)

4. How parents will be provided with timely information about instructional programs, curriculum, performance standards and
assessment instruments as well as their child’s individual student assessment results and proficiency levels and their meaning,
promotion policy, after school and summer programs and SES:

LI.S. 93 website

Back packed notices

Parent newsletter

Student planners

Parent Coordinator bulletin board
PTA bulletin board

SLT meetings

SES Providers Open House

High School Application Orientation
Telephone Message System
School sign

5. How the school will increase the accessibility for participation of parents with disabilities, and how communication with non-English
speaking/limited English proficient parents will be provided in parents’ native language to the extent practicable (e.g.,notifications,
translations during meetings, etc.):

Translators will be provided to help parents in their native language using Title I Translation funds.
Legal Interpretation Services (LIS) are used to conference call with parents in their native language.
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e All documents will be translated into the native language.

e We will provide limited elevator services for anyone with disabilities who may need the assistance.

e Translation equipment has been purchased using Title I funds (1% Set Aside) for meetings and translators are contracted as needed through
Legal Interpretation Services

6. How parents and schools will share responsibility for the high student performance;

e Both parents and the school will monitor student attendance

e Parents and teachers (as well as guidance counselors, deans, and assistant principals will arrange meetings as needed during the marking period to
discuss and make decisions regarding a child’s education.

e Teachers will promote high student performance by maintaining clear classroom rituals and routines and implementing rigorous and differentiated
standards-based instruction. Parents will promote high student performance by maintaining a steady interest in their children’s school work,
encouraging the completion of homework assignments and involvement in school-related activities, and staying informed through school
correspondence and the website calendar at www.is93.org

7. Capacity-building activities for parents and school staff that support strong parental involvement;

e SLT meetings
e Parent resource room amenities in the library funded by Title I funds (1% Set Aside) as voted on by the SLT
e ELL trainings and seminars funded by Title I funds (1% Set Aside) as voted on by the SLT

8. When an annual meeting will be convened for parents of participating children in Targeted Assistance Schools to (a) provide
information about the school’s Title 1 program and the types of services provided; (b) inform parents of their right to be involved in
the program; and (c¢) offer suggestions for specific school-level opportunities for parent involvement.

I. S. 93 is a designated School-wide Program school; therefore all parents are invited and encouraged to participate in all activities.

(a) An annual meeting will be conducted in the fall to notify parents about Title 1 programs and types of
services provided.

(b) All previously listed avenues of parent notification will be enacted.

(c) Parents are encouraged to participate in all areas of the school:
e Fund raising events
e Chaperoning PTA sponsored events such as the senior trip, fall and spring dances and the gala prom event in June
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e Parent Community Day, Asthma Awareness, Consumer Awareness, and Environmental Awareness, Gang Awareness, Obesity,
etc. are just a few of the workshops offered to encourage parent involvement.
e Our Saturday Academy offers educational and technology opportunities

2.School-Parent Compact - Attach a copy of the school’s Parent Involvement Policy.

Explanation: Each school receiving funds under Title I, Part A of the Elementary and Secondary Education Act (ESEA) must develop a written
school-parent compact jointly with parents for all children participating in Title |, Part A activities, services, and programs. That compact is part of the
school’s written parental involvement policy developed by the school and parents under section 1118(b) of the ESEA. The compact must outline
how parents, the entire school staff, and students will share the responsibility for improved student academic achievement and the means by which
the school and parents will build and develop a partnership to help children achieve the State’s high standards. It is strongly recommended that
schools and parents use the sample template which is available in the eight major languages on the NYCDOE website as a framework for the
information to be included in the compact. Schools and parents, in consultation with students, are encouraged to include other relevant and agreed
upon activities and actions as well that will support effective parental involvement and strengthen student academic achievement. The school-parent
compact must be provided and disseminated in the major languages spoken by the majority of parents in the school. For additional information,
please refer to the 2008-09 Title | Parent Involvement Guidelines available at the NYCDOE website link provided above.

SCHOOL-PARENT COMPACT (1.S. 93)

1. S. 93, and the parents of the students participating in activities, services, and programs funded by Title I, Part A of the Elementary and Secondary
Education Act (ESEA) (participating children), agree that this compact outlines how the parents, the entire school staff, and the students will share
the responsibility for improved student academic achievement and the means by which the school and parents will build and develop a partnership
that will help children achieve the State’s high standards.

This school-parent compact will be in effect during school year 2008-2009.

School Responsibilities

L.S. 93 will:
1. Provide high-quality curriculum and instruction in a supportive and effective learning environment that enables the participating
children to meet the State’s student academic achievement standards as follows:

Employment of balanced literacy (readers and writers workshop) in English Language Arts (a minimum of 8 periods per week).
Employment of mathematics block periods (a total of 8 or nine periods of mathematics instruction with a minimum of two block periods).
All classrooms will instill rituals and routines.

All classrooms will post and refer to the standards.
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e All classrooms will use rubrics.

e ELA classrooms will employ “workstations” where students’” work is differentiated depending upon individual needs.

e Academic Intervention Services are in place for all students that are not meeting the standards. Additional math and ELA classes, Wilson
Program and Great Leaps are some of our academic intervention services.

e Academic Intervention Teams consisting of assistant principals, guidance counselors, and teachers meet weekly to monitor and discuss the

progress of students who are performing below NYS Performance Standards in ELA and mathematics

Teachers attend monthly professional development — using data to drive instruction (The Grow Network, Periodic Assessments)

ELA teachers use five periodic assessments designed by teachers of I.S. 93.

All curriculum areas follow a pacing calendar that aligns with the standards.

All teachers will engage in conferences with students (one-on-one and/or small groups).

Push-in and pull-out programs will be implemented for English Language Learners.

Special Education Teacher Support Service providers will service students via a push-in model. In addition, Collaborative Team Teaching

will be implemented to service additional students in need of additional instructional assistance.

e SES Programs include: Supreme Evaluations (a Supplemental Education Service Provider), Learn It and Sports and Arts will be available to
“at-risk” students.

e Intensive reading/writing instruction will be available via a Ramp-Up program for struggling readers (four classes).

e Literacy and Mathematics coaches will push-in to observe and model instructional practices. They will also engage in conferences with
teachers.

e Teachers will be encouraged to attend a myriad of professional development outside of the school (e.g. QTEL, computer training, America’s
Choice, Internal DOE services, etc.)

e All classrooms are equipped with extensive classroom libraries.

e ELA utilizes Developmental Reading Assessments to track students’ reading progress.

e All students will complete Exit Projects in science and social studies.

e All subject areas will utilize DYO Assessments.

2. Hold parent-teacher conferences (at least annually in elementary schools) during which this compact will be discussed as it relates to
the individual child’s achievement. Specifically, those conferences will be held:

e L.S. 93 parent-teacher conferences are held twice a year: Once in the fall and once in the spring (each with an evening and afternoon session)

3. Provide parents with frequent reports on their children’s progress. Specifically, the school will provide reports as follows:
e Monthly parent newsletters
¢ Daily parent-teacher communication is also available through our school’s website
e Student planners are given to every student — so that parents and teachers can maintain daily contact

e Parent meetings are conducted as needed. Progress reports between report cards are encouraged.
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e Parent letters informing them of the five periodic assessments in ELA and math are distributed via homeroom distribution

4. Provide parents reasonable access to staff. Specifically, staff will be available for consultation with parents as follows:
e Teachers meet with parents during their preparation periods (as needed)

Teachers meet during their lunch periods (when needed)

Teachers are available before and after school (when needed)

Deans and guidance counselors are available as needed

Parent Coordinator is available all day

5. Provide parents opportunities to volunteer and participate in their child’s class, and to observe classroom activities, as follows:

e Parent volunteers assist in two Scholastic Book Fairs each year.
e Parent chaperones are encouraged for all class trips.

e Urban Advantage for September 2008 includes a parent component with workshops and trips to science centers (i.e. Hall of Science and the
Museum of Natural History).

Parent Responsibilities

We, as parents of I.S. 93, will support our children’s learning in the following ways:
e Giving positive feedback and show appreciation for teachers and the principal.

Making sure that homework is completed.

Monitoring student attendance.

Understand and reinforce school rules and expectations at home.

Participating, as appropriate, in decisions relating to my children’s education.

Making appointments as needed to discuss my child’s progress or concerns.

Keeping abreast of school news via the school’s website, parent newsletters and memos distributed via homeroom distribution.
OG3

Student Responsibilities

We, as students of L.S. 93, will share the responsibility to improve our academic achievement and achieve the State’s high standards in the
following ways:

e Doing my homework every day and ask for help when I need to.

e Reading at least 30 minutes every day outside of school time.

e Giving to my parents or the adult who is responsible for my welfare all notices and information received by me from my school every day.

e Asking my teacher for help when I do not understand something.
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e Joining an after school tutoring program (if needed).

Additional Required School Responsibilities (requirements that schools must follow. but optional as to being included in the school-parent
compact

1.S. 93 will:

e Involve parents in the planning, review, and improvement of the school’s parental involvement policy, in an organized, ongoing,
and timely way.

e Involve parents in the joint development of any school-wide program plan, in an organized, ongoing, and timely way.

e Hold an annual meeting to inform parents of the school’s participation in Title I, Part A programs, and to explain the Title I, Part A
requirements, and the right of parents to be involved in Title I, Part A programs. The school will convene the meeting at a
convenient time to parents, and will offer a flexible number of additional parental involvement meetings, such as in the morning or
evening, so that as many parents as possible are able to attend. The school will invite to this meeting all parents of children
participating in Title I, Part A programs (participating students), and will encourage them to attend.

e Provide information to parents of participating students in an understandable and uniform format, including alternative formats
upon the request of parents with disabilities, and, to the extent practicable, in a language that parents can understand.

e Provide to parents of participating children information in a timely manner about Title I, Part A programs that includes a
description and explanation of the school’s curriculum, the forms of academic assessment used to measure children’s progress, and
the proficiency levels students are expected to meet.

¢ On the request of parents, provide opportunities for regular meetings for parents to formulate suggestions, and to participate, as
appropriate, in decisions about the education of their children. The school will respond to any such suggestions as soon as
practicably possible.

e Provide to each parent an individual student report about the performance of his child on the State assessment in at least math,
language arts and reading.

e Provide each parent timely notice when their child has been assigned or has been taught for four (4) or more consecutive weeks by
a teacher who is not highly qualified within the meaning of the term in section 200.56 of the Title I Final Regulations (67 Fed.
Reg. 71710, December 2, 2002).

Optional School Responsibilities

To help build and develop a partnership with parents to help their children achieve the State’s high academic standards, 1.S. 93 will:

= Recommend to the local educational agency (LEA), the names of parents of participating children of Title I, Part A programs who are
interested in serving on the State’s Committee of Practitioners and School Support Teams.
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=  Work with the LEA in addressing problems, if any, in implementing parental involvement activities in section 1118 of Title I, Part A.

Work with the LEA to ensure that a copy of the SEA’s written complaint procedures for resolving any issue of violation(s) of a Federal
statute or regulation of Title I, Part A programs is provided to parents of students and to appropriate private school officials or representatives.

School Parent(s) Student

Date Date Date
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Part C: TITLE | SCHOOLWIDE PROGRAM SCHOOLS

Directions: Describe how the school will implement the following components of a Schoolwide Program as required under NCLB. Note: If a
required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found.

1. A comprehensive needs assessment of the entire school that is based on information on the performance of children in relation to the State
academic content and student academic achievement standards.

Comprehensive needs assessments have been conducted for each subject area and are available in Section IV of this plan (see pages 10 —
14).

2. School-wide reform strategies that:
a) Provide opportunities for all children to meet the State's proficient and advanced levels of student academic achievement.
b) Use effective methods and instructional strategies that are based on scientifically-based research that:

0 Increase the amount and quality of learning time, such as extended school year, before- and after-school and summer programs
...and opportunities.

0 Help provide an enriched and accelerated curriculum.

0 Meet the educational needs of historically underserved populations.

0 Address the needs of all children in the school, but particularly the needs of low academic achieving children and those at risk of
not meeting the State academic content standards and are members of the target population of any program that is included in
the Schoolwide Program. These programs may include counseling, pupil services, mentoring services, college and career
awareness/preparation, and the integration of vocational and technical education programs.

0 Are consistent with and are designed to implement State and local improvement, if any.

As stated in the original School Restructuring Plan (see page 11 for additional information on Restructuring Initiatives), 1.S. 93 will continue
to implement the America’s Choice School Reform Design. The program is based on the workshop model across curriculum areas. ELA and
mathematics will benefit greatly by double block instructional periods (a minimum of eight periods per week). To the extent possible, classes
with “at-risk” students will be assigned nine or ten periods of ELA instruction. In addition, AIS periods in reading will be available for some
classes. One sixth grade and two seventh grade classes also participate in a Reading Ramp-Up program for struggling readers.

See Appendix 1 for a listing of all AIS programs. These programs are designed to meet the needs of all students scoring at levels one and two
as well as students with disabilities and English Language Learners.

I.S. 93 continues to challenge our highest achieving students by offering Regents courses in mathematics, foreign language and science.
An extended day program is in place. Instruction is provided via small group (10:1 for general education students and 5:1 for students with

disabilities). All students scoring ones and twos on the state ELA assessment attend the program four days a week (Monday through Thursday)
for 37 ¥ minutes each day immediately following the regular p.m. dismissal. The curriculum is directly connected to state standards in all
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subject areas. From Sept. to mid-January students use an ELA curriculum; from mid-January to early April they use a mathematics curriculum;
from early April to May they use a Social Studies curriculum and for the remainder of the year they follow a science curriculum.

Informal and formal assessments are an integral part our daily program. Teacher Assessment Notebooks (TAN) are used daily to collect and
monitor data collected to determine individual and small group guided instruction for targarted students. Developmental Reading Assessments
(DRA) is given twice a year to determine growth in reading. Five Periodic Assessments were designed for both ELA and mathematics. Social
Studies and Science began implementation of periodic assessments during the 2008-2009 school year (four in social studies and three in
science).

Two full-time ELA coaches and two part-time mathematics coaches will continue to provide classroom assistance to teachers. All coaches
teach a class and provide “model environments” beneficial for intervisitation by all staff. They also work one-on-one with teachers to
enhance instructional practices.

The annual summer school program will remain in place. Students not meeting promotional criteria will be mandated to attend. Students that
are “at-risk” will be encouraged to attend. The curriculum is developed by our own teachers in direct connection to state standards.

Each academy will continue its efforts through Academic Intervention Teams where members will meet weekly to track and monitor the
progress of low achieving students. In addition, two Inquiry Teams will be in place enabling us to target more students.

A Specialized High Preparation class is offered each year. In the past only grade eight students participated. Beginning in the spring of 2008,
students in grades sixth and seventh also participated. Twenty hours of instruction are provided.

English Language Arts modified the curriculum for the honors classes in grades seven and eight. A new, differentiated curriculum was designed
to ensure that our most advanced students received rigorous instruction commensurate with their academic ability.

High School Information workshops are provided by our guidance department periodically throughout the year (a minimum of four times per
year). Parents and students of grades seven and eight are invited to attend.

In a joint effort with the NYC PENCIL Program, a career awareness program has begun and is expanding at 1.S. 93. Through a partnership with
a member of PENCIL, surveys are given to seventh grade students to determine career interests. Presentations from professionals in a variety
of fields as well as field trips will be scheduled.

Four full-time guidance counselors and a full-time project friend counselor address the needs of all children in the school but particularly those of
low academic achieving students and those at-risk of not meeting the state academic content standards.
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3. Instruction by highly qualified staff.

e Our annual BEDS report will be analyzed by the Principal regarding teachers’ certification. In addition, the school payroll secretary
annually reviews teachers’ files in order to ensure they are “highly qualified.” The Queen UFT representatives and a DOE representative
(if available) provide workshops for those who are not highly qualified. As a Title | school, monies have been set aside for professional
development and to pay for courses in order to assist teachers in becoming highly qualified.

e |.S. 93 will continue to hire NYC teaching fellows that are on track to complete their requirements within two years of teaching.
I.S. 93 will continue to reach out to members within the Empowerment Network to find highly qualified teachers.

¢ |.S. 93 will continue its relationship with the Leadership Academy (they have been helpful in providing us with resumes of highly qualified
teachers).

e All resumes (sent via mass mailing or fax) are kept on file and reviewed when needed (as vacancies arise).

4. High-quality and ongoing professional development for teachers, principals, and paraprofessionals (and, where appropriate, pupil services
personnel, parents, and other staff) to enable all children in the Schoolwide Program to meet the State’s student academic standards.

An Academic Leadership Team meets weekly to share ideas, participate in focused walks, and plan for high quality professional
development for all members of the community.

Pupil Personnel Team meetings take place each month (by academy) to enhance students’ academic success.

Paraprofessionals attend professional development sessions along with their cooperating teachers.

Assistant Principals of each department meet regularly with coaches or department coordinators to review the needs of the department and
plan for future PD sessions based on the needs of the teachers and students.

Additional PD is offered in-house and outside of the school in all subject areas. Teachers are encouraged to attend these additional
sessions. The school covers the participation fees (where applicable). Teachers volunteer to turn-key/share what was learned during
common planning periods and/or PD sessions.

Our School Leadership Team and Parent Association Executive Board participates in focused learning walks with members of the
instructional leadership team.

The Principal’s Cabinet attend training sessions (e.g. ARIS, QTEL, iTeach/iLearn).

All new staff members intervisit with model classrooms.

All new teachers are assigned a coach and/or mentor in the respective subject area. These coaches or mentors provide demonstration
lessons, classroom observations and meet weekly with teachers to confer. Coaching is also available to other teachers upon request or as
directed by a supervisor.

5. Strategies to attract high-quality highly qualified teachers to high-need schools.

I.S. 93 will continue it's partnership with Queens College where students will do observations, field work and student teaching at I.S. 93. Itis
our expectation that we will retain these teachers upon graduation.

I.S. 93 will continue to hire NYC Teaching Fellows.

I.S. 93 will continue to keep resumes of file and call candidates when vacancies arise.

The Principal uses existing networks (i.e. Empowerment Network and CSD 24) to canvass potential teaching candidates.
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6. Strategies to increase parental involvement through means such as family literacy services.

= Computer workshops are offered to parents (topics will include navigating the school website, internet safety, Microsoft Word, etc.)

» English classes are offered for our non-English speaking community through our Beacon Program

» Hands-on workshops are provided by coaches and lead teachers (in ELA and mathematics) during Parent Conferences where parents
actively participate in test preparation activities with their children

= A parent library will be updated/expanded

»= Monthly workshops on various issues/concerns (i.e. parenting skills, health insurance) are offered

= Parent volunteers are encouraged to help out in our school (in the library, office, cafeteria, etc.)

= Urban Design Program — members come to work with our parents on community activities (i.e. community walks around the neighborhood,
exploring history, trips to Ellis Island and museums)

= Bagel breakfasts and co-sponsoring of events (i.e. Student of the Month celebrations with PTA meetings are scheduled

= All students are provided with planners to encourage a strong home-school partnership

= Translation equipment is utilized at all workshops and events to facilitate parent involvement

7. Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading First, or a
State-run preschool program, to local elementary school programs.

N/A for I.S. 93

8. Measures to include teachers in the decisions regarding the use of academic assessments in order to provide information on, and to improve,

the achievement of individual students and the overall instructional program.

» |.S. 93 has an instructional leadership team (comprised of supervisors and teachers) that meets weekly to share information/ideas and
analyze data that will enhance academic achievement.

= Monthly subject conferences take place where teachers are provided with appropriate professional development. In addition, they share
“best practices.”

= Evaluations of professional development sessions are completed periodically throughout the year to gain insight to teachers’ thoughts, wants
and needs in relation to PD.

= A school-wide learning survey (Learning Environment Survey) is now given annually and results are available on the DOE website.

= Common planning periods are provided where teachers share their thoughts, ideas and best practices regarding academic assessments.

» Teachers often volunteer to pilot academic assessment programs before implementation in other classes (e.g. Accelerated Reader, Study
Island, Destination Math, Tabula Digita, Quick Reads, Rosetta Stone, etc.).

= As members of the Academic Intervention, Inquiry and Pupil Personnel Teams, teachers have direct input in the decisions regarding the use
of academic assessments for special populations (i.e. SWD and ELL’s).

= Supervisors engage in conversations with teachers about their use of academic assessments to improve student achievement.

» Teachers actively share their ideas about how they use academic assessments

9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the academic achievement standards are provided
with effective, timely additional assistance. The additional assistance must include measures to ensure that students’ difficulties are identified on a timely
basis and to provide sufficient information on which to base effective assistance.
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Areas where students are having difficulty are identified through analysis of on-going and periodic data (i.e. state exams, DYO, DRA, class
profiles, Accelerated Math). The activities listed below are selected based on this data to address the identified areas of need:

All daily instruction in ELA and Mathematics classrooms follow the workshop model where time is built in during the work period for
workstations. Teachers use a variety of data to determine individual students’ needs and create lessons via small group or individualized
instruction.

The extended day program at 1.S. 93 is designed with teacher-made lessons and pre-packaged, test preparation materials across content
areas.

Additional ELA and mathematics periods are given as AlS periods to chosen classes (one to two periods per week).

Four classes in mathematics are split in order to provide reduce the teacher to student ratio thereby increasing the opportunity for one on
one or small group instruction.

Title 11l funds and SES provide supplemental instruction for ELL’s in literacy and math before and after school. Saturday Academy for ELL’s
is a program that supports the attainment of proficiency through mathematics and literacy focusing on listening, speaking and writing.
Wilson Reading Program services students with disabilities for 90-minute blocks twice a week.

Inquiry Teams are in place to monitor student progress of specified students and to implement interventions that address the areas of need.
Accelerated Math, Destination Math, and Tabula Digita are computer based programs used to target the performance indicators where
students need support in mathematics.

A reading Ramp-Up program (designed specifically for struggling readers) services one sixth and two seventh grade classes.

SES programs are available to all eligible students scoring at performance levels one and two. Supreme Evaluations, Learn It and Sports &
Arts are three approved SES providers at I.S. 93.

Additional information regarding AIS activities is available in Appendix 1.

10. Coordination and integration of Federal, State, and local services and programs, including programs supported under NCLB, i.e., violence prevention
programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical education, and job training.

We coordinate, federal, state and local services and programs through the following:

e Substance Abuse Prevention Intervention Specialist (SAPIS) — federal funding from the Office of Alcohol Substance Abuse System and
state funding from Drug Free Money

Supplemental Education Services (SES Programs): Learn It, Supreme Evaluations and Sports and Arts (NCLB Federal, Title I)
21% Century Community Learning Center (NCLB Federal, Title IV Part B)

Peer Mediation (state legislative grant)

Conflict Resolution (legislative grant and tax levy monies)

Individuals with Disabilities Act (IDEA) - Federal

Title IV (Project Friend)

Title | (economically disadvantaged)

Title Il Part D (Technology Literacy)

Title 11l (ESL services: Saturday School, Early Bird and after-school)
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Part D: TITLE | TARGETED ASSISTANCE SCHOOLS

Directions: Describe how the school will implement the following components of a Title | Targeted Assistance Program as required under NCLB.
Note: If a required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found.
1. Use program resources to help participating children meet the State standards.

2. Ensure that planning for students served under this program is incorporated into existing school planning.

3. Use effective methods and instructional strategies that are based on scientifically based research that strengthens the core academic program
of the school and that:
a. Give primary consideration to providing extended learning time, such as, extended school year, before/after school, and summer
programs and opportunities;
b. Help provide an accelerated, high —quality curriculum, including applied learning; and
c. Minimize removing children from the regular classroom during regular school hours;

4. Coordinate with and support the regular educational program;

5. Provide instruction by highly qualified teachers;

6. Provide professional development opportunities for teachers, principals and paraprofessionals, including, if appropriate, pupil services
personnel, parents, and other staff;

7. Provide strategies to increase parental involvement; and

8. Coordinate and integrate Federal, State and local services and programs.
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APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IN NEED OF IMPROVEMENT (SINI) AND SCHOOLS REQUIRING ACADEMIC PROGRESS (SRAP)

NCLB/SED Status: Corrective Action — Year 3 SURR! Phase/Group (If applicable):

Part A: For All School Improvement Schools (SINI and SRAP)

1. For each area of school improvement identification (indicated on your pre-populated School Demographics and Accountability Snapshot,
downloadable from your school’'s NYCDOE webpage under “Statistics”), describe the school’s findings of the specific academic issues that
caused the school to be identified.

ELA - Limited English Proficient students did not make adequate yearly progress.
The increase in the number of ELL’s here under three years along with the change of requirements for the ELL population to participate in
the NYS ELA Assessment (from three years to one year) has contributed to the failure of meeting AYP.

2. Describe the focused intervention(s) the school will implement to support improved achievement in the grade and subject areas for which
the school was identified. Be sure to include strategies to address the needs of all disaggregated groups that failed to meet the AMO, Safe
Harbor, and/or 95% participation rate requirement. Note: If this question was already addressed elsewhere in this plan, you may refer to the
page numbers where the response can be found.

As outlined in our original Restructuring Plan (see page 11), we continue to implement the workshop model as the framework for our

teaching. Additions to the plan include:

= All teachers of ELL will attend QTEL training.

= Literacy and mathematics coaches will work with teachers of ELLs to assist them in classroom instruction (e.g. workshop model,
differentiated instruction, and data analysis).

= Teachers of ELLs will attend subject area professional development sessions twice a month.

= Supervisors will conduct daily focused walks and meet periodically with teachers of ELLs to discuss observations/concerns.

= Translators will be utilized to the fullest extent in order to enhance communication with non-English speaking families.

= Qur school’s parent coordinator will serve as a resource to teachers in communicating with parents.

= Common planning periods will be utilized by teachers of ELLs to share best practices and discuss growth of ELL students.

= Accelerated Reading, Quick Reads and Read 180 are computer based reading programs that will be used in ELL classrooms.

= An ESL specialist has been hired (f-status one day per week) to review and ensure compliance issues of ELLs.

= SIFE/LTE grant awarded — Achieve 3000 is a computer based

= Support from the Network ESL Instructional Support Specialist (as needed)

For additional information on focused interventions, see Restructuring Initiatives on page 11 of the Needs Assessment.

! School Under Registration Review (SURR)
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Part B: For Title | Schools that Have Been Identified for School Improvement (SINI)

1. Asrequired by NCLB legislation, a school identified for school improvement must spend not less than 10 percent of its Title | funds for each
fiscal year that the school is in school improvement status for professional development. The professional development must be high
quality and address the academic area(s) identified.

(a) Provide the following information: 2008-09 anticipated Title | allocation = $ 862,338; 10% of Title | allocation = $86,233.

(b) Describe how the 10 percent of the Title | funds for professional development will be used to remove the school from school
improvement.

Professional development at I.S. 93 comes in many forms. In order to address the academic needs of our LEP students in ELA, our 10 %
Title | allocation is used to fund the following professional development services for all teachers of LEP students: coaching (e.g. F-status
ESL teacher), mentoring (e.g. ELA coach), after school training at 1.S. 93, DOE internal services (e.g. OELL), and outside contracted
vendors off-site and at I.S. 93 (e.g. QTEL/WestEd). Professional development focuses on several key areas related to ELL instruction such
as oral language development, oral reading proficiency, academic language support, developing schema, and managing differentiated work
stations, and using interim data to plan instruction.

2. Describe the teacher-mentoring program that will be incorporated as part of the school’s strategy for providing high-quality professional
development.

I.S. 93 has eight mentors providing support to sixteen new teachers. Mentors are either coaches or lead teachers. Mentors meet with
teachers in their subject area a minimum of twice per week before, after, or during the school day. Mentors provide new teachers with
ongoing support in the following areas: classroom management, clerical routines, curriculum, resources, and instruction.

3. Describe how the school will notify parents about the school’s identification for school improvement in an understandable and uniform format
and to the extent practicable, in a language that the parents can understand.

I.S. 93 will have notices generated in multiple languages. Notices will be mailed to students’ homes. In addition, these notices will be
distributed to students via homeroom distribution. The notice will also be available on the school’s website. Parents will also be notified
during Parent Association meetings. Translators (as requested through our Parent Coordinator) are available to inform parents in their own
language.
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APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR).

All SURR schools must complete this appendix.

SURR Area(s) of Identification:

S Year of Identification: Deadline Year:
URR Group/Phase:

Part A: SURR Review Team Recommendations — On the chart below, indicate the categorized recommendations for improvement resulting
from the SED Registration Review Visit/Report and all external review and monitoring visits since the school was first identified as a SURR.
Indicate the specific actions the school has taken, or will take, to address each of the recommendations.

Review Team Categorized
Recommendations (e.g., Administrative
Leadership, Professional Development, Special
Education, etc.)

Actions the school has taken, or
plans to take, to address review
team recommendations

Type of Review or Monitoring Visit
(Include agency & dates of visits)
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APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEM-WIDE IMPLICATIONS OF FINDINGS FROM
AUDITS OF THE WRITTEN, TESTED, AND TAUGHT CURRICULUM IN ELA AND MATHEMATICS

All schools must complete this appendix.

Backaround
From 2006 to 2008, the New York City Department of Education (NYCDOE) and the New York State

Education Department (NYSED) commissioned an “audit of the written, tested, and taught curriculum” to fulfill
an accountability requirement of the No Child Left Behind (NCLB) Act for districts identified for “corrective
action.” The focus of the audit was on the English language arts (ELA) and mathematics curricula for all
students, including students with disabilities (SWDs) and English language learners (ELLS). The audit
examined the alignment of curriculum, instruction, and assessment as well as other key areas—such as
professional development and school and district supports—through multiple lenses of data collection and
analysis. The utilized process was a collaborative one, intended not to find fault but to generate findings in
concert with school and district constituency representatives to identify and overcome barriers to student
success. As such, the audit findings are not an end in themselves but will facilitate important conversations at
(and between) the central, SSO, and school levels in order to identify and address potential gaps in ELA and
math curriculum and instructional programs and ensure alignment with the state standards and assessments.

Directions: All schools are expected to reflect on the seven (7) key findings of the “audit of the written, tested,
and taught curriculum” outlined below, and respond to the applicable questions that follow each section.

CURRICULUM AUDIT FINDINGS

KEY FINDING 1: CURRICULUM

Overall: There was limited evidence found to indicate that the ELA and mathematics curricula in use are fully
aligned to state standards. Although New York City is a standards-based system, teachers do not have the
tools they need to provide standards-based instruction to all students at all levels, particularly ELLs. There is a
lack of understanding across teachers, schools, and audited districts regarding what students should
understand and be able to do at each level in ELA and mathematics.

1A. English Language Arts

Background

A curriculum that is in alignment will present the content to be taught (as outlined by the state standards), with
links to the following: an array of resources from which teachers may choose in teaching this content; a pacing
calendar and/or suggested timeframe for covering the curriculum material; a description of expectations for
both the teacher’s role and the student level of cognitive demand to be exhibited; and a defined set of student
outcomes—that is, what the student should know and be able to do as a result of having mastered this
curriculum. The New York State ELA Standards identify seven different areas of reading (decoding, word
recognition, print awareness, fluency, background knowledge and vocabulary, comprehension, and motivation
to read) and five different areas of writing (spelling, handwriting, text production, composition, motivation to
write) that are addressed to different degrees across grade levels. Although listening and speaking are
addressed within the New York State ELA Standards, they are not further subdivided into topic areas. A written
curriculum missing literacy competencies or performance indicators at any grade level will impact the
alignment of the curriculum to state standards. A written curriculum that does not address the areas in reading
identified by the state standards will also impact vertical and horizontal alignment within and between schools
by creating gaps in the Grades K—12 curriculum. Vertical alignment is defined as the literacy knowledge
addressed at a grade level that builds upon and extends learning from the previous grade level, whereas
horizontal alignment refers to agreement between what is taught by teachers addressing a common subject
across a single grade level.
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ELA Alignment Issues:

- Gaps in the Written Curriculum. Data show that the written curriculum in use by many schools is not
aligned with the state standards in terms of the range of topics covered and the depth of understanding
required. All reviewed curricula had gaps relative to the New York State ELA standards. The fewest gaps
were found at Grade 2, but the gaps increased as the grade levels increased. Interviewed staff in a number
of the schools that were audited reported less consistent and effective curriculum and instruction at the
secondary level. These data further indicated that curricula were not adequately articulated—less
articulated in secondary than elementary schools.

- Curriculum Maps. The curriculum alignment analyses noted that although a number of curriculum maps
had been developed, the mapping has been done at a topical level only and does not drill down to an
expected level of cognitive demand that will indicate to teachers what students should know and be able to
do at each grade level. These curriculum maps addressed only content topics—not skills to be mastered,
strategies to be utilized, or student outcomes to be attained.

- Taught Curriculum. The Surveys of Enacted Curriculum (SEC)? data also show that the taught curriculum
is not aligned to the state standards. For example, in the reviewed high school-level ELA classes, auditors
observed a great disparity between what is taught and the depth to which it should be taught. A similar lack
of depth can be seen in elementary and middle grades as well (specifically Grades 2, 4, 5, and 6) and
Grade 8. As one might look at it, the taught ELA curriculum is quite broad but lacks depth in any one area.
Although standards indicate that instruction should be focused on having students create written products
and spoken presentations, SEC data show quite the opposite. There is very little emphasis on speaking
and listening and only a moderately higher level of emphasis on writing. Critical reading also is supposed to
have a much greater depth than is currently occurring in high school English classes.

- ELA Materials. In a number of the audited schools, teachers interviewed indicate that they have sufficient
amounts of curriculum materials available to them; however, the materials they have are not adequate to
meet the needs of all learners, particularly English language learners, students with disabilities, and
struggling readers. Further, the materials in use are reportedly often not relevant to the students’
background knowledge, suggesting a need for more age appropriate and culturally relevant books and
articles for student use.

- English Language Learners
Multiple data sources indicate that there is a great deal of variation in the curriculum and instruction that
ELL students receive, by grade level, by type of ELL program or general education program, and by
district. For example, some of the best instruction observed by site visitors was found in ELL program
classrooms at the elementary level, which contrasted sharply with the generally lower quality of ELL
program instruction at the secondary level. The auditors found that planning for ELL education at the city
and even district levels did not percolate down to the school and teacher levels. Consequently, planning for
ELL education in the audited schools generally occurred at the level of individual teachers or ELL program
staff, contributing to the variations in curriculum and instruction observed across ELL and general
education programs. Further, there is a general lack of awareness of the New York State Learning
Standards for ESL.

Please respond to the following questions for Key Finding 1A:

2 To examine whether instruction was aligned to the New York state standards and assessments, teachers in the district completed the
Surveys of Enacted Curriculum (SEC). Based on two decades of research funded by the National Science Foundation, the SEC are
designed to facilitate the comparison of enacted (taught) curriculum to standards (intended) and assessed curriculum (state tests),
using teachers’ self-assessments. The data for each teacher consist of more than 500 responses. The disciplinary topic by cognitive-
level matrix is presented in graphic form, which creates a common language for comparison and a common metric to maintain
comparison objectivity.
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1A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your
school’s educational program.

An ELA team (comprised of three ELA coaches and two assistant principals) conducted a comprehensive
review of the curriculum map and resources/materials. Departmental and common planning conferences were
also used as forums for review and reflection of the curriculum. The existing curriculum was updated to ensure
alignment with state standards. On-going focused walks of the supervisory staff are conducted daily to
observe classroom instruction/practices. Periodically, teachers are asked to complete evaluations during
departmental conferences regarding their needs and the needs of their students in order to provide successful
standards-based instruction.

With regard to ELL'’s, the process is two-fold. The first part is that I.S. 93 has established a culture that has
recognized and embraced the importance of standards-based high quality instruction for our ELL's. ESL
teachers are trained collaboratively with ELA teachers and work closely with the ELA department. The second
part of this assessment involves the hiring of a former ELLIS (of Region 4) as the ESL coordinator for the
2007-2008 school year. Her role was a senior consultant for our ESL program. She has extensive QTEL
training and 20 years of experience teaching ELL’s and ensuring ESL/ELL compliance issues. She coached
new and experienced teachers and delivered professional development to many faculty members who teach
ELLs across content areas. She helped the department to build upon the existing culture while taking a hard
look at the ESL instruction.

1A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
] Applicable Not Applicable

1A.3: Based on your response to Question 1A.2, what evidence supports (or dispels) the relevance of this
finding to your school’s educational program?

Members of the ELA department (coaches and teachers) have created a teacher handbook and pacing
calendar which are directly aligned with state standards. The handbook clearly outlines the necessary skills for
each unit of instruction. Professional development focuses on showing teachers what good instruction looks
like and providing them with the tools necessary to provide standards-based instruction. The expectations of
what students should understand and be able to do are clearly articulated. Professional development sessions
are documented (agendas, handouts and attendance lists) and kept on file in binders (in the ELA supervisor’s
office and the Principal’s office).

While not addressed on the pacing calendar in a blanketed manner, the skills to be mastered and strategies to
be utilized are addressed through our school DYO'’s. The DYQ's provide teachers with specific evidence that
brings to light the strengths and weaknesses of entire classes as well as individual students. Because the
DYO's are based on the exact skills and strategies that appear on the State ELA exam, when teachers make
instructional decisions based on DYO results, they are indeed addressing skills to be mastered and strategies
to be utilized. In addition, we now incorporate a mechanics assessment DYO.

Our school completes author and genre studies on each grade level. Although the authors and genres may
change, the work we do during each study increases in depth. The 7" grade nonfiction unit, for example, asks
students to create a nonfiction picture book aimed at younger readers. As a result, our students have to identify
as readers what is most important in their research. As writers, they add only the most important information to
their books. Later on in the year, students examine another piece of nonfiction, an executive summary. This
genre is not limited to only the most basic information. There is an increase in complexity and difficulty. In
eighth grade, students complete a journalistic feature article in which they read articles that contain different
tones and structures. When they are asked to use tone and variety in structure in their own feature articles,
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there is yet another marked increase in complexity. Our special program (SP) students create multiple pieces
of writing for each genre. There is indeed depth in many areas, and in appropriate cases like our SP’s, there is
even greater depth.

Accountable talk is common practice in every classroom. Professional development is provided every year
teaching teachers how to have accountable conversation in their classes. Some units of study (i.e. Journalistic
Feature Article and Executive Summary) include interviews which require a high level of conversation.
Presentations by individuals and groups are also common practices of the ELA classroom. Students learn to
critique the work of others in a constructive and non-threatening manner.

Every unit of instruction culminates with a writing activity. Rubrics are provided for every culminating writing
activity. Students have completed work folders and work in progress folders that document their writing
progress. Students engage in writing activities daily in ELA classes (i.e. note taking, stop and jot). Students
also serve as peer reviewers of each others’ papers.

Our ELA teachers of ELL’s and students with disabilities (SWD) are trained side by side with the general
education teachers of ELA. They are also provided with additional materials to meet the needs of these
populations. Classroom libraries for ELL's and SWD are leveled and age appropriate as well as culturally
diverse.

Our struggling readers are programmed in Ramp-Up (a reading program). Currently, one sixth grade and two
seventh grade classes are involved. The program involves ten periods per week of scripted instruction
designed specifically for students reading two to three levels below grade.

All teachers of ELL’s, SWD and struggling readers use materials (i.e. DRA, DRA2, W.R.A.P.) for lower level
performing students. Teachers use the data from these sources to plan for individualized and small group
instruction. Accelerated Reader and Read 180 are also used for ELL’s. Wilson Reading and Great Leaps are
used for students with disabilities.

Our classroom libraries are replenished every year. Research is conducted by our coaches and teachers
share their thoughts on necessary reading material. Students also have a voice in choosing appropriate books
for the classroom.

Several factors dispel the report that there is a low quality of instruction of ELL’s at I.S. 93. The first is that I.S.
93 meets or exceeds CR Part 154 mandates for ESL instruction for all ELL students. Another is that the
professional development that the ESL teachers are in alignment with NYS Learning Standards as evidenced
by the following:

v ESL teachers train side by side with ELA teachers during ELA professional development

(focusing on the workshop model, differentiating instruction, accountable talk, and more).

v ESL teachers are QTEL trained or are undergoing QTEL training.

v' 1.S. 93 is a QTEL Model School.

v" Other subject area teachers receive QTEL training to support ELL instruction and to improve

instruction for all students.

v ELL students take the same DYO Periodic Assessments as other students. The DYO is in strict
alignment with state standards,
pacing calendars and units of study.
ELA teachers of ELL’s use the same America’s Choice curriculum.
ESL teachers are trained in the America’s Choice curriculum.
I.S. 93 ESL supervisors and ESL teachers attend nearly all OEL PD and communicate on a
weekly basis with the Network, and the office of OELS.
v"I.S. 93 conducts intervistation with other schools to observe their methods of ELL and Dual

Language instruction.

v 1.5.93 hosts Network ELL meetings and professional development.

ANRNEN
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v America’s Choice curriculum and a Teaching Matters intervention for grades 6, 7, and 8 were
translated into Spanish for use by ESL teachers for the Dual Language program.

1A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your
school will need additional support from central to address this issue.

1B. Mathematics

Background

New York State assessments measure conceptual understanding, procedural fluency, and problem solving. In
the New York State Learning Standard for Mathematics, these are represented as process strands and content
strands. These strands help to define what students should know and be able to do as a result of their
engagement in the study of mathematics. The critical nature of the process strands in the teaching and
learning of mathematics has been identified in the New York State Learning Standard for Mathematics, revised
by NYS Board of Regents on March 15, 2005: The process strands (Problem Solving, Reasoning and Proof,
Communication, Connections, and Representation) highlight ways of acquiring and using content knowledge.
These process strands help to give meaning to mathematics and help students to see mathematics as a
discipline rather than a set of isolated skills. Student engagement in mathematical content is accomplished
through these process strands. Students will gain a better understanding of mathematics and have longer
retention of mathematical knowledge as they solve problems, reason mathematically, prove mathematical
relationships, participate in mathematical discourse, make mathematical connections, and model and
represent mathematical ideas in a variety of ways. (University of the State of New York & New York State
Education Department, 2005, p. 2) When curriculum guides lack precise reference to the indicators for the
process strands, then explicit alignment of the curriculum to the process strands is left to the interpretation of
the individual classroom teacher.

Specific Math Alignment Issues:

- Areview of key district documents for mathematics shows substantial evidence that the primary
mathematics instructional materials for Grades K-8 (Everyday Mathematics [K—5] and Impact Mathematics
[6-8]) are aligned with the New York state content strands except for some gaps that appear at the middle
school level in the areas of measurement and geometry and number sense and operations. The
instructional materials that were available at the high school level during the time of the audits (New York
City Math A and B [8—12]) were aligned with the 1999 standards but not with the newer 2005 standards.
Furthermore, these documents show that there is a very weak alignment to the New York state process
strands for mathematics at all grade levels.

- The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that there
is a lack of depth in what is being taught in the mathematics classroom as compared to what is required by
the state standards.

Please respond to the following guestions for Key Finding 1B:

1B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your
school’s educational program.

As an Empowerment School, I.S. 93 was afforded the opportunity to create its own curriculum during the 2006-

2007 school year. The mathematics team (consisting of the Assistant Principal responsible for mathematics,
two mathematics coaches, and three teachers of mathematics — one on each grade level) conducted an in-
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depth analysis of the mathematics curriculums. Together they aligned and created new curriculums for each
grade.

1B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
] Applicable X Not Applicable

1B.3: Based on your response to Question 1B.2, what evidence supports (or dispels) the relevance of this
finding to your school’s educational program?

The school has a very strong alignment to the New York State Process and Content Strands for all grade
levels. The school mathematics curriculum and pacing calendar clearly outlines the performance indicators
that must be covered in order to prepare its students for the NYS Mathematics Assessments. The monthly
pacing calendar has been developed, by grade, to ensure coverage of all necessary topics. The teachers use
this pacing calendar as their guide to plan for daily instruction. The pacing calendar reflects the pre and post-
march performance indicators as tested on the NYS Mathematics Assessment.

Five periodic assessments, also known as DYQO's (Design Your Own assessments), were created to assess
students’ performance on the NYS Performance indicators. Each DYO has been created to assess a portion
of the topics as outlined in the pacing calendar. The results of the DYO assessments are carefully analyzed by
supervisors, teachers, and students to identify strengths and weaknesses by student, class and grade. Based
on the identified deficiencies, individual student goals, teacher class goals and grade wide goals are
established to address these weaknesses.

1B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your
school will need additional support from central to address this issue.

KEY FINDING 2: INSTRUCTION

Overall: Multiple data sources indicate that direct instruction and individual seatwork are the predominant
instructional strategies used by teachers in audited districts; there is indication of limited use of best practices
and research-based practices, including differentiated instruction. A number of schools in audited districts
further evidenced a lack of student engagement in classrooms, particularly at the secondary level. These data
also show that there is an intention to use research-based and best practices; yet according to the interviews,
SEC, and classroom observations, there is limited evidence of implementation and monitoring of such
practices. Interview data indicate that in audited districts, teachers indicate a need for more support focused on
differentiation of instruction for all learners.

2A — ELA Instruction

Classroom observations in audited schools show that direct instruction was the dominant instructional
orientation for ELA instruction in almost 62 percent of K-8 classrooms. (In direct instruction, the teacher may
use lecture- or questioning-type format. It includes instances when the teacher explains a concept, reads to
students, or guides students in practicing a concept.) Direct instruction also was observed either frequently or
extensively in approximately 54 percent of the high school ELA classrooms visited. On a positive note, high
academically focused class time (an estimate of the time spent engaged in educationally relevant activities)
was observed frequently or extensively in more than 85 percent of K-8 classrooms visited, though this number
fell slightly to just over 75 percent of classrooms at the high school level. Student engagement in ELA classes
also was observed to be high — observed frequently or extensively 71 percent of the time in Grades K-8, but
this percentage shrank to 49 percent at the high school level. Finally, independent seatwork (students working
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on self-paced worksheets or individual assignments) was observed frequently or extensively in approximately
32 percent of the K-8 ELA classrooms visited and just over 34 percent of classrooms in high school.

Please respond to the following questions for Key Finding 2A:

2A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your
school’s educational program.

The mechanism for determining the relevance of Key Finding 2A is primarily the daily walkthrough conducted
by the principal and assistant principals. Data is collected regularly on student engagement, accountable talk,
expectations, and rigor.

In addition, members of the National Center on Education and the Economy (of which the America’s Choice
School Design is a sub-division) conducted formal observations to ensure that the workshop model was
properly employed. Members gave both verbal and written feedback that was used to tweak the model during
its early stages. After three years, |.S. 93 was honored to be asked to be a National Model School due to its
impressive implementation of the model.

Professional development sessions are focused around cooperative learning, focused
2A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[] Applicable Not Applicable

2A.3: Based on your response to Question 2A.2, what evidence supports (or dispels) the relevance of this
finding to your school’s educational program?

Daily supervisory walkthrough observations indicate that Key Finding 2A is not applicable to I.S. 93. These
observations confirm that direct instruction (defined as the teacher explaining a concept, modeling a skill,
reading to students, or guiding students in practicing a skill/concept) is the dominant instructional practice in
ELA classrooms 90% of the time. Direct instruction occurs during the mini-lesson portion of the ELA
workshop. The mini-lesson is followed by the work period, during which students complete an assigned task.
Tasks can be independent, collaborative, and/or differentiated depending on the instructional objective as
determined by the standards, curriculum, and periodic assessment results. This work period is observable
90% of the time in the ELA classroom. Whether during the mini-lesson, the work period, or the lesson’s
closing, high academically focused class time can be observed 85% of the time. While the level of student
engagement varies at different points in any given lesson, random daily visits to classrooms do indicate that
students are engaged and on task approximately 85% of the time. Examples of student engagement include
students actively involved in a variety of tasks such as think-pair-share, turn & talk, independent reading,
annotated bibliographies, participating in author studies, finding textual support for assertions, and writing in
different genre. The 2007-08 Quality Review also supports the conclusion that Key Finding 2A is not
applicable to I.S. 93.

2A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your
school will need additional support from central to address this issue.

2B — Mathematics Instruction

Auditors noted that although high academically focused class time was observed either frequently or
extensively in 80 percent of K-8 mathematics classes, it was observed at this level only in 45 percent of the
high school mathematics classes. Further, a high level of student engagement was observed either frequently
or extensively in 52 percent of Grades K-8 and 35 percent of Grades 9-12 mathematics classrooms. School
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Observation Protocol (SOM?®) and SEC results also shed light on some of the instructional practices in the
mathematics classroom. The SOM noted that direct instruction in K-8 mathematics classes was frequently or
extensively seen 75 percent of the time in Grades K-8 (and 65 percent of the time in Grades 9-12). Student
activities other than independent seatwork and hands-on learning in the elementary grades were rarely if ever
observed. Technology use in mathematics classes also was very low.

Please respond to the following questions for Key Finding 2B:

2B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your
school’s educational program.

Regular classroom observations by supervisory staff and coaches, weekly departmental common planning
meetings, and weekly instructional leadership team meetings are held to continually assess the school’'s
instructional practices and the status of the implementation of technology in the mathematics classroom.

2B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
] Applicable Not Applicable

2B.3: Based on your response to Question 2B.2, what evidence supports (or dispels) the relevance of this
finding to your school’s educational program?

The school follows the workshop model which emphasizes the importance of cooperative learning and
differentiated instruction in the classroom on a daily basis. Accountable talk is evident in the mathematics
classroom as indicated by the students’ use of grade appropriate mathematics vocabulary. Students routinely
engage in discussions that demonstrate the presence of rigorous and higher level thinking as outlined in the
levels of Bloom’s Taxonomy. The use of technology in the mathematic classroom is strong. Each classroom
is equipped with a smart board and projector. All students and teachers have their own laptop for use on a
daily basis. Teachers provide lessons using Microsoft Power Point and Smart Notebook Software. In
addition, many teachers use E-chalk to post their lessons, resources, and maintain ongoing communication
with parents regarding important dates and assignments. We have school licenses for various mathematics
resources for our teachers and students. These include: Renaissance Math, Destination Math, Brain pop,
Study Island, and Tabula Digita.

2B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your
school will need additional support from central to address this issue.

KEY FINDING 3: TEACHER EXPERIENCE AND STABILITY
In a number of audited schools, respondents stated that teacher turnover was high, with schools
accommodating a relatively high percentage of new and transfer teachers each year.

Please respond to the following guestions for Key Finding 3:

® To examine instruction in the classrooms, the School Observation Measure (SOM) was used to capture classroom observation data
for the district audit. The SOM was developed by the Center for Research in Educational Policy at the University of Memphis. The SOM
groups 24 research based classroom strategies into six categories: (1) instructional orientation, (2) classroom organization, (3)
instructional strategies, (4) student activities, (5) technology use, and (6) assessment. Two to seven key classroom strategies are
identified within each category for a total of 24 strategies that observers look for in the classroom. These 24 strategies were selected to
address national teaching standards.

UPDATED — OCTOBER 2008



3.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your
school’s educational program.

The school’s payroll secretary provided the Assistant Principal with a list of ALL teachers that have left the
building over the past four years (2004-2005; 2005-2006; 2006-2007; and 2007-2008) along with the reasons
that they left (e.g. retired, moved out of state, new position/new school, etc.). In addition, the AP analyzed the
data along with the turnover data provided by the school’s prior NYC report cards.

3.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
Applicable [] Not Applicable

3.3: Based on your response to Question 3.2, what evidence supports (or dispels) the relevance of this finding
to your school’s educational program?

Evidence supporting teacher turnover rates are high for the past five years:

Year 2003-2004 2004-2005 2005-2006 2006-2007 2007-2008
Turnover Rate 28 % 16 % 16 % 10 % 14 %
Reasons for leaving: 2004-2005 2005-2006 2006-2007 2007-2008
Terminated (U-rating) 1 1 2

Lost license 1 1
Promotion to (AP or 1 1 2

Region)

New Position (teaching) 1 3 3 3

Moved 2 1 1 1
Resigned 6 1 1

Retired 3 2 3 2

Child Care Leave 1 1

Medical 1

Approximately 10 new teachers enter the building each year.

3.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your
school will need additional support from central to address this issue.

I.S. 93 will continue to hire teaching fellows that will stay at the school. We will continue our partnership with
Queens College where student teachers and teacher observers can see our school first hand and want to stay
as teachers. We will continue our relationship with the Leadership Academy (connections have provided us
with good teachers). All resumes will remain on file. We will anticipate maternity leaves and hire additional
staff prior so that classes remain covered.

On a positive note, there is a 50% decrease in the percentage of teachers leaving from five years ago. 1.S. 93
will continue to provide its teachers with a high level of support that enables them to be successful educators.

KEY FINDING 4: PROFESSIONAL DEVELOPMENT—ENGLISH LANGUAGE LEARNERS

Interview data (from classroom teachers and principals) indicate that professional development opportunities
regarding curriculum, instruction, and monitoring progress for ELLs are being offered by the districts, however,
they are not reaching a large audience. Many teachers interviewed did not believe such professional
development was available to them. A number of district administrators interviewed mentioned the presence of
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QTEL (Quality Teaching for English Learners) training, but few classroom teachers seemed aware of this
program. Although city, district and some school-based policies (e.g., Language Allocation Policy) and plans
for ELL instruction do exist, rarely were they effectively communicated to teachers through professional
development and other avenues.

Please respond to the following questions for Key Finding 4:

4.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your
school’s educational program.

The supervisors of I1.S. 93 maintain a record of all teachers who attend QTEL training. Since the registration for
participation in OEL QTEL training is done through PROTRAXX, the I.S. 93 Technology Coordinator uses an
administrative tool in PROTRAXX to provide annual reports (or monthly reports as needed) to the Principal.
This facilitates the efficient scheduling and attendance of as many teachers as possible to be trained in QTEL.
It is believed at I.S. 93 that QTEL concepts and techniques are a valued resource for not only ESL teachers
but for all .S. 93 teachers, and therefore, pending OEL grants and school funds, all teachers at I.S. 93 will
receive QTEL professional development. I.S. 93 is already a QTEL model school.

4.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable Not Applicable

4.3: Based on your response to Question 4.2, what evidence supports (or dispels) the relevance of this finding
to your school’s educational program?

The evidence to dispel the Key Finding 4 is that I.S. 93 has purchased, at great expense in the last
three years, not only QTEL professional development for the staff, but has purchased extensive
consultation services from QTEL. This relationship has brought their developers into our school for two
or three days at a time to observe teachers, train our teachers to be trainers, to give focused reports of
observation about the leadership vision, resources and assets and most importantly, classroom
instruction. We plan to continue this close relationship with QTEL for the 2008-2009 school year.

As stated in the response 4.1, |.S. 93 uses a spreadsheet to keep track of QTEL participants. So many
of our teachers participate in QTEL training that it is necessary to study what courses are taken and by
whom. QTEL teaches much more than “Building the Base.” Many of our teachers attend the secondary
levels of QTEL that give additional training for curriculum support and subject specific QTEL such as
ELA and Mathematics. Again, QTEL training for every Office of English Language QTEL course is
planned for participation by our staff (pending grant awards).

4.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your
school will need additional support from central to address this issue.

KEY FINDING 5: DATA USE AND MONITORING—ELL INSTRUCTION

Data from district and teacher interviews indicate that there is very little specific monitoring of ELLs’ academic
progress or English language development. Testing data, where they do exist (for example, the NYSESLAT
yearly scores) either are not reported to all teachers involved in instructing ELLs or are not provided in a timely
manner useful for informing instruction. If and when testing data are provided, the data are not disaggregated
by proficiency level of ELL student, students’ time in the United States, or type of program in which the ELL is
enrolled (i.e., ESL, TBE, Dual Language, or general education).
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Please respond to the following questions for Key Finding 5:

5.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your
school’s educational program.

The intense study of data of all students at I.S. 93 has been a priority for years. The Assistant Principal
responsible for ELL compliance works closely with the school’s data specialist and merges ELA, math and
NYSESLAT scores. A spreadsheet is shared with all teachers of ELL’s during professional development and
on demand. The data is used to determine placement of students, the development and purchasing of native
language libraries and computer-based interventions for ELL's. As noted in the school’'s Quality Review for the
past two years, the school has outstanding practices at looking at data and will continue these efforts.

5.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable Not Applicable

5.3: Based on your response to Question 5.2, what evidence supports (or dispels) the relevance of this finding
to your school’s educational program?

The evidence to dispel the Key Finding 5 for I.S. 93 is formidable. The supervisory cabinet, Academic
Intervention Teams, the Inquiry Team, and every classroom teacher and every student, is involved with looking
at student performance data, setting goals and re-evaluating progress at I.S. 93. The Quality Review
acknowledged the schools existing skills at looking at data and deeply rooted desire to improve student
performance by the use of data and therefore the use of differentiated instruction. Listed below is evidence that
testing data and monitoring of English Language Learners is used by teachers of ELLs at |.S. 93:

v The school opted to create DYO Periodic Assessments as an Empowerment School two
years ago for ELA and Math. This process produces 5 exams in each subject for each
grade given at strategic times throughout the year to inform instruction. The school has
built capacity by adding DYOs for grades 6, 7, and 8 for Science and for grades 7, and 8
for Social Studies. ELL students take the same DYOs in ELA, Math, Science and SS.

v ELAJESL teachers of ELL's use WRAP, DRA, NYSESLAT proficiency levels and NYS
test data (when applicable) to plan instruction.

v" All teachers of ELLs are provided with RYOS (Years of Service), SIFE and NYSESLAT
information and scores.

v' Software interventions used by teachers of ELLs such as Read180, QuickReads,
RosettaStone, Destination Math and Tabula Digita are data driven.

v" Title Il and SES intervention programs, curriculum and classes are planned based on
NYSESLAT proficiency levels.

v" The ELL department sets school-wide instructional goals aligned with the PPR based on
grade level goals.

v The teachers facilitate the setting of interim goals of each ELL student based on DYO or
other data.

v" The ELL Academy Academic Team uses data to study and guide intervention services
for all ELLs with performance level scores of 1 or 2 on either the NYS Math and/or ELA
exams.

v The participation of each ELL student in a Title 1ll, SES or other before/after or Saturday
program is monitored. When attendance or nonparticipation is discovered, the student is
counseled to participate or to begin a program.

5.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your
school will need additional support from central to address this issue.
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KEY FINDING 6: PROFESSIONAL DEVELOPMENT—SPECIAL EDUCATION

While the DOE and individual schools have made a substantial investment in professional development for
special and general education teachers, classroom observations, IEP reviews, and interviews indicate that
many general education teachers, special education teachers, and school administrators do not yet have
sufficient understanding of or capacity to fully implement the range and types of instructional approaches that
will help to increase access to the general education curriculum and improve student performance. Further,
many general education teachers remain unfamiliar with the content of the IEPs of their students with
disabilities, have a lack of familiarity with accommodations and modifications that would help support the
students with disabilities in their classrooms, and are not knowledgeable regarding behavioral support plans for
these students.

Please respond to the following questions for Key Finding 6:

6.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your
school’s educational program.

In the summer of 2008, in response to chapter 408, members of the I.S. 93 IEP Team developed the following
IEP Distribution Plan:

1. IEP Pro, the IEP program will be down loaded on one repository computer located in room 301.
2. Teachers of SWD will initiate IEP annual reviews for 2008-2009 entering data on the repository computer.
When necessary,
documents may be copied to a flash drive for additional review.
3. Allrelated service providers will then add additional information as needed (in accordance with IEP
mandates).
4. Upon completion, IEP’s will be made available via Adobe Reader (as read only) via electronic distribution —
to collaborating teachers and paraprofessionals.
5. Email transaction records will suffice as evidence of receipt.
6. In compliance with annual reviews currently in effect, copies will also be distributed to necessary staff.
7. Teachers will sign a record of receipt. (The signed record will be on file in Rm. 252)

6.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[] Applicable Not Applicable

6.3: Based on your response to Question 6.2, what evidence supports (or dispels) the relevance of this finding
to your school’s educational program?

Teachers and/or administrators not responsible for compliance for special education are provided the
opportunity to become familiar with the IEP plan through a workshop and on-going conferencing with IEP
liaison and the Assistant Principal responsible for compliance issues. Every year professional development in
the area of behavior modification is offered both within and outside the school (through the Empowerment
Network and ISC). All new teachers attend a discipline workshop and all veteran teachers exhibiting difficulty
with classroom management are encouraged to attend.

Teachers of special education participate in all departmental professional development along with teachers of
general education. Our students with disabilities have met safe harbor the past three years in a row. All
teachers are aware of all students’ IEP information with our new 408 Distribution Plan. Beginning in
September 2008, general education teachers of SWD have created a unified behavior modification plan.
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6.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your
school will need additional support from central to address this issue.

KEY FINDING 7: INDIVIDUALIZED EDUCATION PROGRAMS (IEPS FOR STUDENTS WITH
DISABILITIES)

Although IEPs clearly specify testing accommodations and/or modifications for students with disabilities, they
do not consistently specify accommodations and/or modifications for the classroom environment (including
instruction). Further, there appears to be lack of alignment between the goals, objectives, and modified
promotion criteria that are included in student IEPs and the content on which these students are assessed on
grade-level state tests. Finally, IEPs do not regularly include behavioral plans—including behavioral goals and
objectives—even for students with documented behavioral issues and concerns.

Please respond to the following questions for Key Finding 7:

7.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your
school’s educational program.

Spring and fall IEP reviews of incoming students are conducted by our IEP Team.
7.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
Applicable [ ] Not Applicable

7.3: Based on your response to Question 7.2, what evidence supports (or dispels) the relevance of this finding
to your school’s educational program?

Beginning in the spring, articulation meetings are conducted with the IEP Team and our feeder schools. At
these meetings, IEP files are reviewed for outdated information and missing documentation. Only accurate, up
to date IEP files are eligible for transfer. However, triennials and initial reviews processed over the summer
months tend to be received later in the fall and have inaccurate CAP indicators.

7.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your
school will need additional support from central to address this issue.

I.S. 93 will participate in professional development with special education administrators in the Empowerment
Schools and ISC offered on Protraxx. In-house PD on accurate IEP compliance issues will also be addressed.
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CEP Appendix 8: Contracts for Excellence

This electronic version of the CEP Appendix 8 allows you to submit details about your proposed 2008-09 Contracts for Excellence
spending within the six eligible program areas.

1. This form must describe your preliminary plans to use the total amount of funds allocated to your school in the Contracts for
Excellence allocation category in Galaxy. If you do not know this amount, please refer to Galaxy.

2. The sum of the allocations you list in each program area must match the total amount allocated to you in Galaxy.

3. Please provide all of the information requested for each of the program strategies to which you've allocated funds, as per SED
requirements.

This survey must be completed by Tuesday July 15 at 6pm.
Thank you!

Submit date: Jul 10, 2008

Please provide the following information about your school. You must complete all of the fields on this page in order for your
survey to be valid.

School DBN 24Q093

School Name Ridgewood Intermediate School 93
‘I(;(;tlzlx,)b;mount of "Contracts for Excellence" Allocation in $ 354,506

Principal Name Edward Santos

Principal Email esantos3@schools.nyc.gov
Principal Phone 7188214882

Does your school plan to use FY09 C4E funding to reduce class size?
@ Yes

C No

How much do you plan to allocate for each of the following program strategies?
Creation of additional classrooms $ 175,456

Reducing teacher-student ratio through team teaching

strategies $87.728

Does your school plan to allocate FY09 funding to reduce class size via the creation of additional classrooms?
@ Yes
C No

What grade(s), subject(s), and/or special populations are being targeted using C4E resources in school year 2008-09? How many
new classrooms/class sections will be created for school year 2008-097?

*If you plan to use C4E funds to target more than one grade, please fill out one row per grade.
For example:

C4E Target #1: 6 - ELA - ELLs -25-1-24
CAE Target #2: 8 - Math - Students with Disabilities - 26 - 1 -25

*If you plan to target more than one special population in a single grade, please fill out a seperate row for each subgroup.

For example:



CAE Target #1: 6 - ELA - ELLs -25-1-24
CA4E Target #2: 6 - ELA- Students with Disabilities - 25 -1 -24

*If you plan to target more than one subject area in a single grade, please fill out a seperate row for each subject area.
For example:

CAE Target #1: 6 - ELA - ELLs -25-1-24
CAE Target #2: 6 - Math - ELLs - 25 -1 -24

# New Projected
Targeted Targeted Average Class Classrooms / Average Class
Targeted Grade Subject Population Size 2007-08 New Sections Size 2008-09
. English
English
C4E Target #1 7 Language 30.0 3 15
9 Language Arts Lea%ne?s
CA4E Target #2 8 English Cow maademie 30.0 3 15
¢ Language Arts Achievement
CA4E Target #3
CAE Target #4
C4E Target #5
CA4E Target #6

Does your school plan to allocate FY09 funding to reduce class size by reducing teacher-student ratios in existing classrooms
(e.g., team teaching models, creation of additional CTT classes, etc.)?

@ Yes
C No

What grade(s), subject(s), and/or special populations are being targeted using C4E resources in school year 2008-09? How many
existing classrooms will be targeted for school year 2008-09?

*If you plan to use C4E funds to target more than one grade, please fill out one row per grade.
For example:

C4E Target #1: 6 - ELA-ELLs -16-1-14
CAE Target #2: 8 - Math - Students with Disabilities - 18 -1 - 17

*If you plan to target more than one special population in a single grade, please fill out a seperate row for each subgroup.
For example:

C4E Target #1: 6 - ELA - ELLs -16-1-14
CAE Target #2: 6 - ELA- Students with Disabilities - 16 - 1 -14

*If you plan to target more than one subject area in a single grade, please fill out a seperate row for each subject area.
For example:

CA4E Target #1: 6 - ELA - ELLs -16-1-14
CAE Target #2: 6 - Math - ELLs - 16 - 1 -14

Projected
Students per # Classrooms / Students per
Targeted Targeted Teacher 2007- Sections Teacher 2008-
Targeted Grade Subject Population 08 Targeted 09
English Students with
CAE Target #1 6 Langugge Arts Disabilities 30 1 15
C4E Target #2
CA4E Target #3
C4E Target #4
CA4E Target #5
CA4E Target #6

Does your school plan to use FY09 C4E funding to increase student time on task?
@ VYes
C No

How much do you plan to allocate for each of the following program strategies?

Before- and After-School Programs



Summer School Programs
Dedicated Instructional Time
Individualized Tutoring $ 3,680

Does your school plan to use FY09 C4E funding to support new or expanded before- or after-school programs?
C VYes

@ No

Does your school plan to use FY09 C4E funding for new or expanded summer school programs?
C Yes
@ No

Does your school plan to use FY09 C4E funding for new or expanded efforts to increase dedicated instructional time (e.g.,
instructional blocks for core academic subjects, additional instructional periods for areas of greatest student need, Response to
Intervention (RTI) and/or intensive individual intervention, etc.)?

C Yes
@ No

Does your school plan to use FY09 C4E funding for new or expanded efforts to offer individualized tutoring (provided by highly
qualified staff as a supplement to general curriculum instruction and targeted to students not meeting State standards)?

@ Yes
C No

Please describe the program.

Students with low academic achievement will be assigned to an "at-risk" advisor for one-to-one tutoring and conferencing. Advisors will monitor academic
progress and confer with subject area teachers in order to differentiate instruction to meet the needs of these learners.

Please indicate the student population(s) you intend to target via this initiative.
[T English Language Learners
[T Students with Disabilities
[T Students in Poverty

[¥ students with Low Academic Achievement / at Risk of Not Graduating

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing
program/strategy?

@ New implementation

(C  Program Expansion

Does your school plan to use FY09 C4E funding for teacher and principal quality initiatives?
@ Yes
C No

How much do you plan to allocate for each of the following program strategies?

Programs to recruit/retain Highly Qualified Teachers
(HQT)

Professional mentoring for beginning teachers and
principals

Instructional coaches for teachers $87,728
School leadership coaches for principals



Does your school plan to use FY09 C4E funding to support new or expanded programs or strategies to recruit or retain Highly
Qualified Teachers (HQT) (e.g., Lead Teacher program)?

@ Yes
C No

Please describe the program.

A full-time instructional coach will work with teachers in the social studies department. The coach will observe teachers and confer with them. Teachers will
also intervisit with the coach's class to observe quality teaching in the subject.

Please indicate the student population(s) you intend to target via this initiative.
[¥ English Language Learners
[V students with Disabilities
[¥ Students in Poverty

[¥ Students with Low Academic Achievement / at Risk of Not Graduating

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing
program/strategy?

(@ New implementation

(" Program Expansion

Does your school plan to use FY09 C4E funding to support new or expanded professional mentoring for beginning teachers
and/or principals (consistent with SED mentor-teacher certification requirements and limited to 1st and 2nd years of
teacher/principal assignment)?

C Yes

@ No

Does your school plan to use FY09 C4E funding for new or expanded programs offering instructional coaching for teachers(e.g.,
appropriately certified coaches or highly qualified teachers providing support in content areas needed to attain learning
standards)?

C Yes

@ No

Does your school plan to use FY09 C4E funding for new or expanded programs offering coaching for principals (e.g.,
appropriately certified school leadership coaches, with records of demonstrated success, providing instructional leadership
development across all curriculum areas)?

C Yes

@ No

Does your school plan to use FY09 C4E funding for middle and high school restructuring efforts?
C Yes
@ No

Does your school plan to allocate FY09 funding to implement a new full-day pre-kindergarten program, or to expand an existing
pre-kindergarten program at the school?

C Yes
@ No

Does your school plan to allocate FY09 funding to expand and/or replicate a model instructional program for English Language
Learners (ELLs)?

Yes



@ No

CEP Appendix 8: Contracts for Excellence
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