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Section 1:Schoollnformation Page

School Information

School Name: H. S. of Arts and Technology School Number (DBN' 03M494

Grades Served: 9-12

School Address: 122 Amsterdam Avenue

Phone Number:  212-501-1198 Fax: 917-441-3693

School Contact Person Anne Geiger Email Address: ageiger@schools.nyc.gov
Principal: Anne Geiger

UFT Chapter Leader Lia Galeamm

t I NByGaQ ! aaz2 OA Carmen ReyeQuinone

SLT Chairperson BennyUrerna

Title | Parent Representative (or
Parent Advisory Council Alaire Bookhat
Chairperson):

Student Representative(s): Nefer Ausdé Bookhat

Alfrey Perala

CBO Representative:

District Information

District: ~ Affinity Superintendent: Fred Walsh

{ dzZLISNR y 1 SY RSy (i Q 333 7" Avenue, N.Y., N.Y.

{ dzZLISNR y 1 SY RSy (i Q fwalsh@schools.nyc.gov

Phone Number: 212-356-3744 Fax:

Field Support CenterHSG¢

Executive
FSC: Manhattan Director:  Yue Chu
Executives A NS Ol 2 N a
Address: 333 7" Avenue, N.Y., N.Y.

Executives A NB Ol 2 N& ychu@schools.nyc.gov

Phone Number: 917-705-5856 Fax:
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Section2: School Leadership Team (SLT) Signature Page

All SLT members are expected to sign this page to confirm their participation in the developmentahihid
Comprehensive Educatior@lan (SCEP) atitht they have been consulted witiegarding the aligment of funding to
adzLJL2 NI GKA&a aO0OK22f Qa SRdAzOF GA2y It LINE I NI cvirEervénkoh OK A y Of
Services (AlSparent Involvement Policy (PIP) and Schrerient Compact (SPC). The SLT must include an equal

number ofparents and staff and have a minimum of 10 and a maximum of 17 members, in accondtimce

| Kl yOSt f 2 NGS5 availablezonithélgv2 Y6rk City Department of Education (NYCwebsite.

Directions:

1. List the names of each SLT member inftte column on the chart below.

2. Specify the constituent group representedge parent, staffstudent, Community Based Organization
(CBQ, andany position held by the #an member Core mandatory SLT members are indicated by an
asterisk*.

3. SLT members should review this document and isighe righthand column irblue ink. If an SLT member
doesnot wish to sign this plarthe member may attach a written explanation in lieu of his/her signature,
which must be maintained on file at the school witketbriginal SLT signature page. N&enature oSLT
memberindicatesparticipationin the developnent of the CEP, not approval.

4. The original signed copy, along with any written communications pertaining to this page, is to remain on file
AY (GKS LINAYOALItQa 2FFAOSequesftR 6S YIRS T @FAfFofS

Name Position and Constituent Group Signature
Represented (Blue Ink)
Anne Geiger *Principal or Designee
LiaGaleam *UFT Chapter Leader or Designee

Carmen ReyeQuinones

*PA/PTA President or Designated-C
President

PatriciaSalced DC 37 Representative (staff), if
applicable
. Title | Parent Representative
Alaire Bookhat Parent Advisory CounciChairperson
Student Representative
Alfrey Perala (optional for elementary and middle

schools; a minimum of two member
required for high schools)

Nefer Ause Bookhat

Student Representative
(optional for elementary and middle
schools; a minimum of two member
required for higtschools)

CBD Representative, if applicable

Deble Cordts

Member/ Saf -teacherUFT

Carmen ReyeQuinones

Member/ parentPTA President

BennyUrera

Member/ Staff, Chair
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Name

Position and Constituent Group
Represented

Signature
(Blue Ink)

Scherise Ducket

Member/ Parent

Michelle Edwards

Member/ Parent

Zabrira Bryant

Member/Parent

Erica O'Brien

Member/ Parent

Member/

Member/

Member/

Member/

Member/
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Section 3: Directions and Guidance for Developing the School Comprehensive Educational Plan

TheSchoolComprehensive Educational PEBCEHR$ meant as a tool to facilitate continuous improvement planrgrg
support schools in engaging their staff, parents, students, and community partners in assessing and prioritizing school
needs, setting measurable improvement goals, selecting@pjate strategies to improve student outcomes,

monitoring progress toward meeting annual goals, and communicating these efforts to the broader school community.

This section will provide School Leadership Teams (SLTs) with guidance regarding SCERedeakdped with the
a0K22f Qa adil G Snformedby teyiewStooigt SEhdads, StrohdRCommuniiigitiative andFramework for
Great Schools.

Strong Schools, Strong Communities

The New York City Department of Education (NYCDOE) is committed to working collabavétivedyents, familis,
educators, and communitige improve student achievement and ensure that every child graduates from high school
prepared for college, a career, and a future as a productive, crititaiiking adult.

The Department igstablishing programs to strertggn ties between schooknd communities, and is giving teachers

and students the suppothey need to reach higher standards. These programs and supports are building a system of
schools centered on student learning. Along with strengthened partnerigivgeen parents, teachers, students,

school leaders, and communities, these initiatives will ensure Strong Schools, Strong Communities, so that

all studentssucceed. Additional information is available ireport, entitled StrongSchools, Strong Communities: A New

P LILINB F OK (2 {dzLILRNIAY3 bSg ,2N] ./JAGeQa tdoftAO { OK22f :

TheFramework for Grat Schoolsand SCEP Development

TheFramework for Great Schoaacourages parents, educators, school communities, and
external stakeholders to work together to improve student achievement and increase
learning opportunities. This collaborative focus will ensure that every child is consistently
ready for the next graddevel, and set of challenges. T8ehoolComprehensive Educational
Plan BCEPvill reflect this focus and should serve as the bluepiantWhole School Reform
that engages a school community in a systematic, ongoing review and analysis of student
needsto identify and address root caes and implemendctivitiesand strategies that

improve outcomes for students.

Based on robust research, the six elements of the Framework identify the areas that we must improve to accomplish
high student achievement. Bgcusing attention and resources on what it takes for schools to function well, the
Framework for Great Schodfientifies the underlying strengths and weaknesses of a school and shows community
members concrete ways to improve.

In accordance with the requirements/ K1 v OS f 2 NI-855 allSSHTdzaré td develdpian educational plan in
consultation with parents,achool staff, and students, to provide a meaningfpportunity for stakeholders to

participate in shared decision making and school improvement. The expectation is that SLTs will engage in a
comprehensive educational planning process to infdhe developrent offive (5) goals and action plans that align with
the first five elements of the Framework for Great Schools (listed below). The sixth el@mesitjs foundational to all
the other elements. A goal that reflects a holistic approach will often astdneore than one element, as the elements
work together to support student achievement.

The Six Elements of the Framework for Great Schools

Rigorous InstructionInstruction is customized, inclusive, motivating, and aligned to the Common Corestfigards
are set in every classroom. Students are actively engaged in ambitious intellectual activity and developing critical
thinking skills.
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Supportive EnvironmentThe school establishes a classroom and school culture where students fesLipaiaited,

and challenged by their teachers and peers.

Collaborative Teacherseachers are committed to the success and improvement of their classrooms and schools
They have the opportunity to participate in professional development within a culturespiect and continuous
improvement.

Effective School Leadershiprincipals lead by example and nurture the professional growth of teachers and staff,
developing and delivering the instructional and sceialotional support that drives student achievement

Strong FamilyCommunity TiesSchool leadership brings resources from the community into the school building by
welcoming, encouraging, and developing partnerships with families, businesses, and cordAmageitlyorganizations.
Trust: Everyone works towal the shared goal of improving student outcomes, preparing students for success in sd
and beyond. Across the school community, there is respect. School staff, parents, students and administrators va
each other.

Accountability Tools and the Frameavk for Great Schools

In order to address the six elements of the Framework for Great Schools, school communities should engage in
AYLINRGSYSY(d LAEIFYyAy3a GKFIG Aa AYyF2N¥YSR o6& GUKS bSg |2
Schooland DisNA Ol 9 FFSOGAQPSySaa 65¢{590 ¢SySiasz iKS b, /5
guantitative and qualitative data tools.

NJ
h

b, {9504 {AE 5¢{59 ¢SySia

To strengthen the existing system, the NYSED has developed a tool that captures the best practices from each of the
current toolsg they call it aDiagnostic Tool foSchool and District Effectivene3is new tool encompasses multiple
instruments such as interviews, classroom observations and surveys. The protocol will begin with a clear and cogent
statement of the optimal conditions of an effective school and tisruments comprising the protocol will measure

how close or far away a particular school is to the optimal conditions identified. Once reviewed, the school and district
will create a strategic plan to address the areas in need of improvement. All Pandtifocus Schools and Focus

Districts must use the new tool; and districts that are required to submit District Comprehensive Improvement Plans an
Comprehensive EducatiahPlans also will use the tool.

The DTSDE protocol includes a rubric, which iflegtclear and coherent expectations of the optimal conditions of an
effective school and school district across the following six tenets:

Tenet 1: District Leadership and Capacity

Tenet 2: School Leader Practices and Decisions

Tenet 3: CurriculurDevelopment and Support

Tenet 4: Teacher Practices and Decisions

Tenet 5: Student Social and Emotional Developmental Health, and
Tenet 6:Family and Community Engagement

= =4 =4 =4 =8 =4

b,/ 5h9Q& vdzZd tAdGe wSOASSH 6vwo

The Office of School Quality (OSQ) supports school ireprent across the NYC Department of Education (DOE) by
coordinating qualitative assessments of school communities. All of the qualitative assessments are rooted in the Qualit
Review rubric and drive improvements to school practice, with the ultimategjaaipacting student achievement. The
Quality Review (QR) Rubric has ten indicators within three categories as outlined below:

I. Instructional Core Across Classrooms: Curriculum (1.1), Pedagogy (1.2), Assessment (2.2)

II. Sdool Culture: Positive Learning Elmviment (1.4), High Expectations (3.4)

lll. Structures for Improvement: Leveraging Resources (1.3), Goals and Action Plans (3.1), Teacher Support and

Supervision (4.1), Teacher Teams and Leadership Development (4.2), Monitoring and Revising Systems (5.1)

Title | Requirementsand Strengthening Title | Parent Involvement
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Title 1 schools are subject to ESEA requirements regarding school accountability, highly qualified teachers,
professionatlevelopment, and parent involvement.

To strengthen parent leadership iitl& | schools, and increase the involvement of all parents of Title | eligible

OKAf RNBY AY AYLINRGAY3I aiGdzRRSydaQ I OFRSYAO 2dziO2YSasz | f
during the 201617 school year. Each Title | PAC veileha minimum of three members, including a Chairperson and

an alternate representative. The Title | PAC Chairperson (or alternate representative) shall be required to attend all
regular meetings of the School Leadership Team (SLT). Guidance to suppols stforming their Title | PACs will

be provided in September 2016.

Next Steps for SCEP Development
School Leadership Teams should engage in the following steps:

9 Step 1:Ensure that a fully formed and functional School Leadership Team (SLT) exists and rieets all
requirementsof/ KI v OSf f 2 ND&55wS3dz F GA2ya |

| Step 2:Conduct a comprehensive needs assessment informeteot OK 2 2 f Q& dzLJRI 4GSR b,
status and most current quantitative and qualitative data. Prioritize areas of focus for this school year.

1 Step 3 New this year, instead @klfrating, in Part 1A of the Needs Assessment indicate the Statement of
Practice (SOP) from tH2TSDE Tenets that will be addressed in the action plan. Schools that received an
Integrated Intervention Team (1IT) School Review should use the recommami&tion the review to select
their SOPs. Schools that did not undergo an lIT review should select SOPs informed by the major
findings/recommendations from your most recent Quality Review (QR) or Céedr&eview (CLR), and other
gualitative and quantitave data.

 StepdwS@OAAAG @2dz2N) a0K22f Qa OcuNNBtyategically trdatd dew YoRIRIAfGFNec
by the needs assessment and aligned with finemework for Great SchooEnsure the annual goals &8MART
¢ Yecific,Measurable Achievable Relevant, andlime-bound. Writing your goals as SMART will help you
monitor progress against thgualitative or quantitativey S & dzZNBa @2 dzQ@3S ARSYGATA
O2YYdzyAile (y2¢ 6KSYy &2dzQ@3S NBIFOKSR &2dzNJ 321 @

{ Step 5:Build consensus around activitiettategiess Y R LINP AN Y& G2 | RRNBaa ai
plan.Create action plans that translate into observable, effective strategies to improve student achieveme

 Step8! LRI 0S & 2 dzNJ & GaKdxénipletd the! Studentsiis Teriporary Housing section. Title |
schools must also update the Parent Involvement Policy (PIP) and $areat Compact (SPC).

9 Step 7 Establish a process for engaging in progress monitoring throughout the school year as part of an o
cycle of continuous improvement planning to assess whether activities and strategies outlined in the actio
plans are resulting in improved studentpi@mance. Adjust practices, when necessary.

Treat the plaras a living documen®djust the plan along the way as your experiences and the evidence justify. Careful

implementation of your ideas, folloshrough, and continuous evidendsmsed monitoring bprogress are the keys to
accomplishing desired results.
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Section 4:SCEROverview

Develop a narrative summary that includes:

1. @Y USEldz t AYyTF2NNIGA2Yy | 02dzi @2dz2NJ a0K22f Qa 02
@2dz2NJ a0K22f Qa4 YA aaA dyof siratdgid ShsdsationphrtyidRships arRiSsperisi LJ
initiatives being implemented.

2. Any speal student populationsind what their specific needs are.

3. The elements of the Framework for Great Schoollimchyour school made the most progress over the pg
year,andyour key areas of focus for this school year.

Mission StatementThe mission of the High School of Arts and Technology to provide students with the acaden
interpersonal, and technological skills needed to achieve excellence in their chosen careers and to serve as th
foundation for their continuing education.

The nission of the High School of Arts and Technology to provide students with the academic, interpersonal, a
technological skills needed to achieve excellence in their chosen careers and to serve as the foundation for th
continuing education. To that endje offer students many opportunities to learn about their stated interests in ar
and/or technology. In addition, this year we offer a new program with an emphasis on digital media for student
have a keen interest in computer science and technolagyits application in the field of Graphic Arts, Photograplk
and other forms of visual communication.
Our special populations include Students with Disabilities at 23% and English Language Learners at 12%. The
and under credited students make up 18%d the poverty rate has risen to 88%. Last year the incoming stuéibfitg
proficiency rate dropped from 2.65 to 2.31 and Math dropped from 2.87 to 2.23.

Collaborative Teachers: The school program has been strategically developed in a way that atlbarstéeans to
meet daily by department as well as in grade teams; all academic teachers have Common Planning Team Tim|
their Professional Assignment.

Many of the teachers meet three times a week by department and at least twice a week as gradeTiarass a
lead teacher for each one of the departments. The lead teacher along with the rest of the team develops the a
and topics to be covered. Minutes are sent to the Supervisor on a weekly basis and receive feedback.

The Looking at Student Workgtocol was introduced to the English Department and put into practice by the
supervisor. The purpose was to assist teachers as to how to model it to other departments within the school a
having them implemented within their meeting time.

Duringthe departmental meeting, teachers are working together to continue aligning and making adjustments i
their units of study as well as their lessons to align @K By reviewing last June's Regents in Social Studies af
English, teachers have realizéngt in order to improve reading and writing they need to be engaged in a profess
discussion about how looking at what the students are producing in class will increase student outcomes in
understanding what they read and write. Through the initiatifé_ooking at Student Work, teachers are starting tc
create a scenario where recommendations and inputs provided during these meetings can tremendously impr
their effectiveness within the classroom.

Supportive Environment: During Advisory, the teasheaive allowed the students to come up with a list of positive
prompts, which will help check behavior ordéect behavior. These student generated prompts are what they, th
students, would like to see in their school. These prompts were shared andaefuring the two professional
workshops among all the teachers.

Rigorous Instruction: The focus this year will be on developing consistency across the curricula and grades so
rigorous habits and highesrder thinking skills are emphasized for alireers.

201617 SCEFL 10



School Demographics and Accountability Snapshot for 03M494

School Configuration (2016-17)
Grade Configuration [ 09,10,11,12 | Total Enroliment | 542 | SIG Recipient [ N
English Language Learner Programs/Number of Students (2015-16)
Transitional Bilingual N/A ‘ Dual Language ‘ N/A ‘ s e el e B £5 L 2ee:) 28
Language
Special Education Programs/Number of Students (2015-16)
# Special Classes (ELA) | 40 [ #SETSS (ELA) [ 23 | #Integrated Collaborative Teaching (ELA) [ 51
# Special Classes (Math) | 35 | #SETSS (Math) | 20 | # Integrated Collaborative Teaching (Math) | 44
Types and Number of Special Classes (2015-16)
# Visual Arts [ 23 [ #Music | NNA | #Drama [ 5
# Foreign Language [ 14 | #Dance | NNA | #CTE | 2
School Composition (2015-16)
% Title | Population 88.1% % Attendance Rate 07/?'7
% Free Lunch 84.7% % Reduced Lunch 4.5%
% Limited English Proficient 9.4% | % Students with Disabilities 02/01'9
Racial/Ethnic Origin (2016-17)
% American Indian or Alaska Native 0.7% % Black or African American 03/03'9
% Hispanic or Latino 60.1% % Asian or Native Hawaiian/Pacific Islander 1.9%
% White 2.3% % Multi-Racial N/A
Personnel (2015-16)
Years Principal Assigned to School 12.18 # of Assistant Principals 3
% of Teachers with No Valid Teaching Certificate 2.78 % Teaching Out of Certification 17.78
% Teaching with Fewer Than 3 Years of Experience 11.11 Average Teacher Absences 11.7
Student Performance for Elementary and Middle Schools (2015-16)
ELA Performance at levels 3 & 4 [ N/A | Mathematics Performance at levels 3 & 4 [ N/A
Science Performance at levels 3 & 4 (4th Grade) | N/A | Science Performance at levels 3 & 4 (8th Grade) | N/A
Student Performance for High Schools (2014-15)
ELA Performance at levels 3 & 4 65% Mathematics Performance at levels 3 & 4 46%
Global History Performance at levels 3& 4 57% US History Performance at Levels 3& 4 63%
4 Year Graduation Rate 63.6% 6 Year Graduation Rate 07/01'0
Regents Diploma w/ Advanced Designation 3% % ELA/Math Aspirational Performance Measures 9%
Overall NYSED Accountability Status (2016-17)
Reward No Recognition N/A
In Good Standing No Local Assistance Plan No
Focus District Yes Focus School Identified by a Focus District Yes
Priority School No Focus Subgroups Hispanic, ED
Adequate Yearly Progress (AYP)
Elementary/Middle School
Met Adequate Yearly Progress (AYP) in ELA (2015-16)
American Indian or Alaska Native N/A Black or African American N/A
Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities N/A Limited English Proficient N/A
Economically Disadvantaged N/A ALL STUDENTS N/A
Met Adequate Yearly Progress (AYP) in Mathematics (2014-15)
American Indian or Alaska Native N/A Black or African American N/A
Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities N/A Limited English Proficient N/A
Economically Disadvantaged N/A ALL STUDENTS N/A
Met Adequate Yearly Progress (AYP) in Science (2014-15)
American Indian or Alaska Native N/A Black or African American N/A
Hispanic or Latino N/A Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities N/A Limited English Proficient N/A
Economically Disadvantaged N/A ALL STUDENTS N/A
High School
Met Adequate Yearly Progress (AYP) in ELA (2014-15)
American Indian or Alaska Native N/A Black or African American YES
Hispanic or Latino NO Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities YES Limited English Proficient N/A
Economically Disadvantaged NO ALL STUDENTS NO
Met Adequate Yearly Progress (AYP) in Mathematics (2014-15)
American Indian or Alaska Native N/A Black or African American YES
Hispanic or Latino NO Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
Students with Disabilities YES Limited English Proficient N/A
Economically Disadvantaged NO ALL STUDENTS NO
Met Adequate Yearly Progress (AYP) in Graduation (2014-15)
American Indian or Alaska Native N/A Black or African American YES
Hispanic or Latino YES Asian or Native Hawaiian/Other Pacific Islander N/A
White N/A Multi-Racial N/A
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[ Students with Disabilities [ N/A | Limited English Proficient [ N/A |
| Economically Disadvantaged [ NO | ALL STUDENTS [ NO |

Section 5: Needé&ssessment, Annudboals and Action Plans

Section 5A¢c Framework for Great Schools ElemenRigorous Instructioninstruction is customized, inclusive, motivating,
and aligned to the Common Core. High standards are set in every classroom. Students are actively engaged in ambitic
intellectual activity and developing critical thinking skiidigned to DTSDE TenetQurriculum Development and Support)

Part 1¢ Needs Assessment

Part 1a. Alignment to DTSDE Statements of Practice

Tenet 3 Statement of Practice

| 2Y&ARSNI SIFOK {GFrGSYSyd 2F tNIOGAOS o6{hto

appropriate box indicating SOP(s) addressed in this action plan.

3.2 | The school leader ensures and supports the quality implementation of a systematic plan

rigorous and coherent curricula appropriately aligned to the Common Csaening

Standards (CCLS) that is monitored and adapted to meet the needs of students.

3.3 | Teachers develop and ensure that unit and lesson plans used includdriaga instruction

(DDI) protocols that are appropriately aligned to the CCLS anddeht standards and

address student achievement needs.

3.4 | The school leader and teachers have developed a comprehensive plan for teachers to [

within and across all grades and subjects to create interdisciplinary curricula targeting tt

arts, technology, and other enrichment opportunities.

3.5 | Teachers implement a comprehensive system for using formative and summative

assessments for strategic short and leragge curriculum planning that involves student

reflection, tracking of, and ownerghbf learning.

Part 1b. Needs/Areas of Focus

f {dzY Yl NRAT S &2 dzNJ a OK 2 @hfa (eiratize brbislgt Brin&nalative yoRkhis ¢l af the
Framework for Great Schools and the SOPs selected above, and identify the priority needyd) bieedddressed
in the goal and action plan for this section. Cite all data trends and sources, such as your NYSED School Re
Card, NYC School Quality Guide, CefechReview, Quality Review and/or Integrated Intervention Team (1IT)
Review.

Strengths:
1 The staff meets weekly for Professional Development and Curriculum Development for extended time. In

addition staff meets daily durinGPr to analyze student performance data and student work products

SOP(s)
Addressed

Needs:

1 There ignconsistenty in teacher practice leading to uneven engagement in appropriately challenging task
discussions, an uneven demonstration of highedter thinking skills in student work products, including the
work of English Language Learners and Students with DiggbiDeveloping high standards in every classro(
gAtf AYONBIaS 20SNIrft LISNF2NX¥IYOS |yR aiddzRSyia;
put in Domain 1 (planning) and Domain 3 (delivery of instruction) to track progress beimgimaekigning and
delivering Rigorous Instruction.

1 The school and staff needs to continue to work on establishing systems and routines to analyze formativi
summatie data to inform classroom instruction.

1 The school was identified as a Focus Schasling not met itsAYP in Algebra performance. According to the
data we are targeting a percentage pass from 61% to 66%.

1 Direct classroom data will be uniform midterms and final exams that will be used as benchmaateath
CCLS that the students aretmoeeting. Professional Development is needed to support this work.
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Part2 ¢ Annual Goal

LYRAOLIFGS &2 deRdoal forkngpmving studentomtadmes and school performance that addresses this
element of the Framework foBreat SchootsRigorous Instruction. Your goalist be responsive tthe identified
priority need(s) indicated in Part 1b, abé written asSMART. Soecific,Measurable Achievable Relevant, andlime-
bound

By June 2017, we will strengthen the rigor of instruction across grades and content areas, as evidenced
increase of 5% in the Algebra pass rate from 61% to 66%.
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Part 3¢ Action Plan

Activities/Strategies: Detail below the activities and strategies y( Target

school will implement to achieve the identified goal for this Group(s)
Framework for Great Schools element, including: Who will be
targeted?

1 Researckbased instructional programs, professional
development, and/or systems and structures needed to
impact change.

1 Strategies to address the needs of students with
disabilities, English language learners, and other higged
student subgroups (e.g.,\@rage/undercredited, SIF,
STH).

1 Engaging families and supporting their understanding of
Rigorous Instruction and the Common Core in order to
support their children at home.

Teacher collaboration that focuses on developing Rigorous Stuc|All students
work and proficiency through grade level data collection during

will be used to assess student fmmmance and CCLS to meet the

needs of all students and in order to meet schadade performance

goals.

Professional development strategies that target the needs of all |All students
students irtluding lowest thirdSWD, and English Language
Learners. This will include Professional Development in best te:
practices such as "I Do, We Do, and You Do", using Graphic
organizers, and infusion of our school's instructional focus, usin
Cornell notetaking, and Data Item Analysis to identify and adjus
teaching practices to assist teachers in reaching a level of Rigoi
Instruction that meets all students' needs and the schoumle
performance and CCLS goals.

Specific PD will include: Best teachprgctices aligned to the
Danielsm Framework of teaching, Regents Item Analysis,
Formative andsummatie data on student performance, Effective
implementation of the 7 Habits of an Effective Reader.

Instructional support of student progress such as tutorial and  |All students
Regents prep will occur in all classes, Advisory, and during afte
school and/or Saturday school

Workshops for parents demonstrating elements of rigorous Parents and
instruction and curricula. Teachers will prepare samples and de |all students
techniques of instruction for parents focusing on College and Ci

Readiness. Progressports will be sent home on a monthly basis

addition, the school has a Parent Welcome Center, has schedu

training for parents to working with teacher (including purchasin

Guide for Parents to Work with Teachers), and training in Pupil

(electronic data source and grade book).

Part 4¢ Budget and Resource Alignment

201617 SCEFL

Timeline Key Personnel
What is the |Who is responsible
start and for implementing
end date? |and overseeing the
activity/strategy?

Sept 2016 |Asst. Principals,
June 2017 |Principal, all
Teachers

Sept 2016 |Asst. Principals,
June 2017 |Principal, All
Teachers

10/22/16-  |Asst Principals,
1/21/17 and |Principal, All
3/417- Teachers
6/10/17

9/28/16 Teacher, Assistant
11/29/16 Principals
12/13/16

3/2/17
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Part 4a. Indicate resources you will leverageaohieve this annual goal and implement this action plan, including
human resources, instructional resources, schedule adjustments, etc.
School will utilize teacher experts for various strategies and Professional Development staff from the
Manhattan Borough Support Centeéfter-school per session inquiry work will be available for teacher
experts to plan PD and run workshops, Supervision per session to lead afichiter session. School will
purchase textbooks and guides aligned to this work.

Partdb.LY RAOI GS dzaAy3 'y G-¢é GKS FTdzyR a2dz2NDSo6a0 god!l

X | TaxLevy| X TS'SSQ Title | TA P; ';?g{ 215 Century || C4E
Title | . PTA SIG or School Succesg
i 1003(a) X[ | Title Il Funded SIFGrant Grant i ity

Part 5¢ Progress Monitoring

Part5a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous imprg
planning. Identify a mighoint benchmark(s) that will indicate school progress toward meeting the specified goal
January will be the midyear mark for measuring changes in student performance on end of semester grades f
teacher created assessments and January 2017 Redesssssment results will be collected, reviewed, analyzed,
formulated and new targets will be established by entire staff to inform instructional decisions.

Part 5b.Indicate theinstrument of measure that is used to assess progress

By February, 2017, we will review results in the Algebra regents, analyze and formulate new targets for instrug
making adjustments to the goal as needed.

Part5c. In February 2017review progress towards meeting the annual goal and make adjustments to the actior
plan, if applicable.
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Section 5: Needs Assessment, Annual Gpaifgl Action Plans

Section 5B; Framework for Great Schools ElemenSupportive EnvironmentThe school establishes a classroom and
school culture where students feel safe, supported, and challenged by their teachers and pkgned to DTSDE Tenet
5: Student Social and Emotional Developmental Health)

Part 1¢ Needs Assessment

Part 1a. Alignment to DTSDE Statements of Practice
Tenet 5Statement of Practice
| 2Y&ARSNI SIFOK {GFrGSYSyld 2F tNIOGAOS ofhat 0
appropriate box indicating SOP(s) addressed in this action plan.
5.2 | The school leader establishes overarching systems and understandings of how to suppot| x
sustain student social and emotional developmental health and acadentdessic
5.3 | The school articulates and systematically promotes a vision for social and emotional
developmental health that is aligned to a curriculum or program that provides learning
experiences and a safe and healthy school environment for families, teachersudedtst
5.4 | All school stakeholders work together to develop a common understanding of the importa
of their contributions in creating a school community that is safe, conducive to learning, al
fostering of a sense of ownership for providing soara emotional developmental health
addzLILI2 NI A GASR G2 GKS a0K22ftQa QOAaA2Yyd
5.5 | The school leader and student support staff work together with teachers to establish strug
to support the use of data to respond to student social and emotional developmental heal
needs.
Part 1b. Needs/Areas of Focus
§ {dzYYlI NART S &2 dzNJ aOK 2 (hfa aeiratide driiBlet Brin&nalative yoRhis gl&rem &f the
Framework for Great Schools and the SOPs selected above, and identify the priority need(s) that will be add
in the goal and action plan fahnis section. Cite all data trends and sources, such as your NYSED School Repd
Card, NYC School Quality Guide, CetghReview, Quality Review and/or Integrated Intervention Team (IIT)
Review.
Strengths:
71 The school celebrates its continued work toward establishing an academic and supportive environment t|
takes into account the many learning styles, individual needs, and guidance needs of our students.
71 All students are assigned to &alvisory classes using AVID curriculum which helps to promote an awarene
and availability of advancement for all students.
1 Common lessons are used in all Advisory classes that focus on topics that include Goal Setting, Organiz;
Skills, Problem 8ang, and Team Building.
1 Structures are developing or are in place to provide feedback to families and offer guidance/advisement
supports to students regarding their progress toward meeting expectations.
1 Current data shows a dramatic drop in Principalspensions. By 10/15 there were 14 Principals' suspensio
compared to 2 this year (10/16).

SOP(s)
Addressed

1 Attendance dropped below 80% last year and the need to increase awareness and promote daily attendé
improvement must be addressed.
1 In addition to attexdance, the school and staff needs to continue to work on establishing systems and rou
to analyze trends in student tardiness, and behavior that leads to detention and suspension.
The school leader hired a full time attendance teacher, a Substanceefnagd Prevention and Interventi¢g8APY
worker, added a third Guidance Counselor and College and Cadeeso, and a newly trained AVi&visa.

Targeted support staff meet on Tuesday, extended time period, to plan and prepare materials, antdyaiestizdent
social/lemotional behavior and attendance patterns, which results in needed adjustments to overall plan.
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The Manhattan Borough Field Support CerfdBF®) conducted a review of the schools data and structure in April
2016 and found

Part 2¢ Annual Goal

LYRAOFGS @& 2 dRgoal forfrpmdvin@ studentomteomes and school performance that addresses this
element ofthe Framework for Great Schoa@Supportive Environmenlour goal mast be responsive tthe identified
priority need(s) indicated in Part 1b, abd written asSMARTSecific,Measurable Achievable Relevant, andlime-
bound
By June 2017, students' sense of belonging will improve and monitored weekly, as evidenced by an incre
4% in attendance, from 78% to 82%.
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Part 3¢ Action Plan

Activities/Strategies: Detail below the activities and strategies y( Target Timeline Key Personnel
school will implement to achieve the identified goal for this Group(s) What is the |Who is responsible
Framework for Great Schools element, including: Who will be |startand  [for implementing
targeted? |end date? |and overseeing the
1 Researckbased instructional programs, professional activity/strategy?

development, and/or systems and structures needed to
impact change.

1 Strategies to address the needs of students with
disabilities, English language learners, and other higged
student subgroups (e.g.,\@rage/undercredited, SIF,
STH).

1 Engaging families and supporting their understanding of
Supportive Environment in order to support their childrer
at home.

Implement a Fall and Spring Honor Roll assembly and reward |All Grades |Fall 2016 |Teachers and

students for progress and attendance. Spring 2017 |/Administration
Target student leaders asp of the Student Council and Nationa |All Grades |Fall 2016 |Selected students
Honor Society to develop recognition events for improvement in Spring 2017 jand staff

student attendance.
Attendance teacher will meet weekly with school leaders guidar At risk, low |Ongoing AP, Guidance

to discuss and form plans for at risk students. attending Fall 2016 counselors,
students Spring 2017 |attendance teacher

Attendance teacher makes weekly (@ys per week) visits to Highly at risk|Ongoing on |Attendance Teache

families with at risk, low attending students. Parents are invited |students a weekly  |School

attend school meeting with counselors and SAPIS worker to de basis Administration

a plan of action for each student. Highly at risk cases are referre
prevention or toACSfor support.

Part4 ¢ Budget and Resource Alignment

Part 4a. Indicate resources you will leverage to achieve this annual goal and implement this@atipincluding

human resources, instructional resources, schedule adjustments, etc.
Extended time for staff to prepare materials and patrticipate in staff development and analysis of studer
behavior data, planning for implementation of strategies, and providing behavior support structures for
students including per session activity foather/staff and supervisors, traveling expense for attendance
teacher, and banners and awards for attendance improvement.

Part H.LYRAOI GS dzaAy3a +y aG-¢€ GKS FdzyR a2dz2NDOSo6av GKIF G

X | TaxLevy| X TS'“V\?F', Title | TA P; ZE? 215 Century C4E
Title | . PTA SIG or School Succes;
| 1003(a) LS Funded SIF Gant Grant Sl

Part5 ¢ Progress Monitoring

Part5a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous imprg
planning. Identify a mighoint benchmark(s) that will indicate school progress toward meeting the specified goal
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By January, 2017, student attendance and attitude towards school will show an improvement, as evidenced b
increase in student attendance by 2%, from 78% to 88%ekly and monthly attendance will be monitored for
improvement, attendance teacher will shift some focus to include chronic absenteeism.

Part 5b.Indicate theinstrument of measure that is used to assess progress

This will be measured by weekly and monthAlisreports and theCAASsystem. In addition Attendance Teacher w|
monitor daily attendance and make weekly home visits to address chronic absenteeism.

Part5c. In February 2017review progress towards meeting the annual goal and make adjustments to the actior
plan, if applicable.
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Section 5: Needs Assessment, Annual Gpaifgl Action Plans

Section 5G; Framework for Great Schools ElemenCollaborative Teachers'eachers are committed to the success
and improvement of their classrooms and schools. They have the opportunity to participate in professional
development within a culture of respeand continuous improvemengAligned to DTSDE Tenet 4: Teacher Practices
and Decisions)

Part 1¢ Needs Assessment

Part 1a. Alignment to DTSDE Statements of Practice

Tenet 4Statement of Practice o ) A ) SOP(s)

Consider each Statement of Practice (SOP) belowpfaR&S Yy U A ¥e& Fua £ SFad 2y Addressed

appropriate box indicating SOP(s) addressed in this action plan.

4.2 | School and teacher leaders ensure that instructional practices and strategies are organiz{ x

around annual, unit, and dailgsson plans that address all student goals and needs.

4.3 | Teachers provide coherent, and appropriately aligned Common Core Learning Standards

(CCLShased instruction that leads to multiple points of access for all students.

4.4 | Teachers andtudents work together to implement a program/plan to create a learning

SYOGANRYYSYy(d GKIFIG A& NBalLRyaAagdgsS G2 aidzRS)

and needs of all students.

4.5 | Teachers inform planning and foster student participaiiotheir own learning process by

using a variety of summative and formative data sources (e.g., screening, interim measur

and progress monitoring).

Part 1b. Needs/Areas of Focus

f {dzY Yl NRAT S &2 dzNJ a OK 2 (hfa (edratize brbislgt Brin&nalative yoRkhis ¢léh@ R af the
Framework for Great Schools and the SOPs selected above, and identify the priority need(s) that will be add
in the goal and action plan for this section. Cite all data trends and eswsach as your NYSED School Report
Card, NYC School Quality Guide, CetehReview, Quality Review and/or Integrated Intervention Team (IIT)
Review.

Strengths:

1 A teacher team was engaged in structured collaboration on teams using an inquiry approach.

1 Teacher teams are in the process of widening the circle of involvement and building an inquiry process tg
analyze assessment dafaistributed leadership structures are developing to support leadership capacity
building.

Needs:

1 The greatest needs are in data analysis to establish baselines in performance assessment and to plan
collaboratively to address improvement strategies whidt mmprove student outcomes.

1 HS Credit accumulation for Year 1 (9th grade) was 77.7% and the Lowest Third was 66.7%. This disparit
be addressed and improvement planned for in collaborative teacher time.

Part2 ¢ Annual Goal

LYRAOLFGS @& 2 dRgoal forfpmdvin@ studentomtepmes and school performance that addresses this
element ofthe Framework for Great SchoqSollaborative Teacher¥our goal mst be responsive tthe identified
priority need(s) indicated in Part 1b, abd written asSMARTXecific,Measurable Achievable Relevant, andlime-
bound.
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By June 2017, as evidenced by data and instructional products collected from CPT, 95% of teachers will
improvement in targeted instruction used to improve student outcomes.
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Part 3¢ Action Plan

Activities/Strategies: Detail below the activities and strategies y( Target Timeline Key Personnel
school will implement to achieve the identified goal for this Group(s) What is the \Who is responsible
Framework for Great Schools element, including: Who will be |startand  [for implementing
targeted? |end date? |and oveseeing the
1 Researckbased instructional programs, professional activity/strategy?

development, and/or systems and structures needed to
impact change.

1 Strategies to address the needs of students with
disabilities, English language learners, and other higged
student subgroups (e.g.,\@rage/undercredited, SIF,
STH).

{ Strategies to promote teacheparent collaborations to
improve student achievement.

All teachers are assigned to department/grade teams during  |All teachers |Daily activity|APs, Principal,

Common Planning Time every day - entire teachers
school year

Teachers, durin@F, will collect, review, analyze, formi#g and  |All teachers |Daily activity APs, teachers

target all groups of students, including the Lowest Third, to impr - entire

student outcomes. school year

Lesson study groups will analyze teachers' lesson and recomm
improvement as needed.

Teachers will usBupilPah to regularly update student progress a|All teachers |FaltSpring |All teachers
use Tuesday extended day for Parental Outreach 2017

Part4 ¢ Budget and Resource Alignment

Part4a. Indicate resources you will leverage to achieve this annual goal and implement this actiongilading

human resources, instructional resources, schedule adjustments, etc.
After school inquiry work groupsper session activityto allow extra time for participating in collaborating
and planning implementation of instructional strategies. This will also include per session for superviso
funds for resourcemcluding reading leveled texts.

Part4db.LY RAOI GS dzaAy3 +y aG-¢ GKS FdzyR a2dz2NDOSo6av GKIF G

X | TaxLevy| X TSIUV\% Title | TA P; ';gee{ 215 Century C4E
Title | . PTA SIG or School Succesg
i 1003(a) i 11 Funded SIF Grant Grant Sty

Part5 ¢ Progress Monitoring

Part5a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous imprg
planning. Identify a mighoint benchmark(s) that will indicate school progress toward meeting the specified goal
By January, 2017, based on credit accumulated measured at the end of Semester 1, all students, including th
Third, will increase credits by 3%.

Part 5b.Indicate theinstrument of measure that is used to assess progress
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The assessment of this improvement will be measured by grades received in Marking Periods 1 (October 201
MP2 (December 2016).

Part5c. In February 2017review progress towards meeting the annual goal and make adjustments to the actior
plan, if applicable.
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Section 5: Needs Assessment, Annual Gpaifgl Action Plans

Section 50; Framework for Great Schools ElemenEffective School Leadershiprincipals lead by example and
nurture the professional growth of teachers and staff, developing and delivering the instructional aneksoaimnal
support that drives studat achievement(Aligned to DTSDEenet 2: School Leader Practices and Dec)sions

Part 1¢ Needs Assessment

Part 1a. Alignment to DTSDE Statements of Practice

Tenet 2Statement of Practice

Consider each Statement of Practice (SOP) below, and idenfify £ S a4 2y So® t

appropriate box indicating SOP(s) addressed in this action plan.

2.2 | The school leader ensures that the school community shares the Specific, Measurable,

Ambitious, Resultsriented, and Timely (SMARTads/mission and longerm vision inclusive

of core values that address the priorities outlined in the School Comprehensive Educatig

Plan (SCEP).

Leaders make strategic decisions to organize programmatic, human, and fiscal capital

resources.

2.4 | The school leader has a fully functional system in place aligned to the district's Annual

Professional Performance Review (APPR) to conduct targeted and frequent observation

track progress of teacher practices based on student data and feedback.

2.5 | Leaders effectively use evidenbased systems and structures to examine and improve

critical individual and schoetide practices as defined in the SCEP (student achievement,

curriculum and teacher practices; leadership development; community/fagnifjagement;

and student social and emotional developmental health).

Part 1b. Needs/Areas of Focus

§ {dzYYlI NART S @&2dzNJ aOK 2 (i aeiratide oriiBlet Brin&nalative yoRhis gl&rem &f the
Framework for Great Schools and the S€#tscted above, and identify the priority need(s) that will be addresse
in the goal and action plan for this section. Cite all data trends and sources, such as your NYSED School Re
Card, NYC School Quality Guide, CetehReview, Quality Review dod Integrated Intervention Team (IIT)
Review.

Strengths:

SOP(s)
Addressed

2.3

1 School leaders consistently communicate high expectations regarding elementssoftheé A $ Eram2wofk
for Teaching and are developing supports and a system of accountability for teachers.

1 The school is implementing a system to provide feedback to families regarding student progress toward |
CRexpectations.

Needs:

1 Teachers expressed concern about the need for deeper understanding Dhttielsem Framework and tailor
Professional Deelopment to meet their needs.

1 50% of teachers received a rating Ineffective or Developing in Domain 3 as evidence in observation repo

Part 2c Annual Goal

LYRAOLFGS @& 2 dRdoal forfnpmdvin@ studentomtepmes and school performance that addresses this
element of the Framework for Great Schagit$fective School Leadershifour goal rast be responsive tthe
identified priority need(s) indicated in Part 1b, apelwritten asSMARGT Secific,Measurable Achievable Relevant,
and Time-bound
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By June 2017, when surveyed, 90% of teachers will agree that school leaders are providing the time to d
deeper understanding of thBanielsm Framework in Domain 3.
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Part 3¢ Action Plan

Activities/Strategies: Detail below the activities and strategies y( Target

school will implement to achieve the identified goal for this

Framework for Great Schools element, including:

1 Researckbased instructional programs, professional

Group(s)
Who will be
targeted?

development, and/or systems and structures needed to

impact change.
Strategies to address the needs of students with

disabilities, English language learners, and other higged

student subgroups (e.g.,\@rage/undercredited, SIF,

STH).

Strategies to promote parent leadership and engagemer
as a key lever for school improvement.

The administration will meet weekly with staff during PD time to |All teaching
provide agreed upon professional development

The administration will increase the frequency obimhal and
formal walkthroughs and timely feedback to teachers

staff

All teaching
staff

The administration will provide opportunities for teachers to buil |All teaching

leadership capacity and to collaborate as an entire staff
Teachers will participate in interlass visitations (or visit other

staff

schools) for the purpose of observing best teaching practices in |staff
Domain 3

Part 4c Budget and Resource Alignment

All teaching

Timeline Key Personnel
What is the \Who is responsible
startand  [for implementing
end date? |and overseeing the
activity/strategy?

SeptJune |Principal APs

2017

Sept June |Prinicpd, AR

2017

Sept June |Principal APs

2017

SeptJune |Principal APs

2017

Part 4a. Indicate resources you will leverage to achieve this annual goal and implement this action plan, includ
human resources, instructional resources, schedule adjustments, etc.

The administration will need time to visit classrooms and to meet with the staff as an entire group and
individually.The administration will also need time to design and present professional development
opportunities as well as time to reflect on implementation and identify additional support needed by
teachers. Lead teacher team will write curriculum, instruction sgae guide, and conduct PD.
Resources will include per session for teachers and supervisorscalasagas for teacher visitations and/or
per diem for teachers to visit outside of the school.

Partb.L Y RA OF S dzdukhd/saurce(sy that wilEbe iitikz&l to support achievement of the specified goal

X | TaxLevy| X TS'S:/EP' Title | TA Pg Zig‘;’{ 21t Century C4E
Title | . PTA SIG or School Succesg
1 1003(a) Uil Funded SIF Grant Grant Qi

Part 5¢ Progress Monitoring

Part5a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous imprag
planning. Identify a mighoint benchmark(s) that will indicate school progress toward meeting the specified goal

By January, 2017, as evidence by a staff survey and classroom observations, 80% of teachers will be rated E
Danielsors Domain 3.

Part 5b.Indicate the instrument of measure that is used to assess progress

201617 SCEFL
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Assessment of progress will be measured by student outcomes in January 2017, teacher observations.

Part5c. In February 2017review progress towards meeting the annual goal and make adjustments to the actior
plan, if applicable.
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Section 5: Needs Assessment, Ann@Gdals and Action Plans

Section 5K Framework for Great Schools Elemeq&trong Family and Community Ti€Bhe school creates a
welcoming environment for families and takes advantage of community resources to enrich the civic life of the school.
(Aligned to DTSDE Tenefamily and Community Engagement)

Part 1¢ Needs Assessment

Part 1a. Alignment to DTSDE Statements of Practice

Tenet 6Statement of Practice

Consider each Statement of Practice (SOP) below, and identify at least one. Riacetan A y

appropriate box indicating SOP(s) addressed in this action plan.

6.2 | The school leader ensures that regular communication with students and families fosters | x

high expectations for student academic achievement.

6.3 | Theschool engages in effective planning and reciprocal communication with family and

community stakeholders so that student strength and needs are identified and used to

augment learning.

6.4 | The school community partners with families and community agsno promote and provide

training across all areas (academic and social and emotional developmental health) to su

student success.

6.5 | The school shares data in a way that promotes dialogue among parents, students, and s

community membergentered on student learning and success and encourages and empc

families to understand and use data to advocate for appropriate support services for their

children.

Part 1b. Needs/Areas of Focus

§ {dzYYlI NART S @&2dzNJ aOK 2 (hfa aeiratide driiBlet Brin&nalative yoRhis ¢gl&rem &f the
Framework for Great Schools and the SOPs selected above, and identify the priority need(s) that will be add
in the goal and action plan for this section. Cite all data trends and eswsach as your NYSED School Report
Card, NYC School Quality Guide, CetghReview, Quality Review and/or Integrated Intervention Team (IIT)
Review.

Strengths:

SOP(s)
Addressed

1 School leaders communicate high expectations regarding instructional focus and systems of accountabili
teachers.

1 Teachers and staff make phone calls home on a regular basis to keep parents/guardians updated on the
students' progress

1 95% of parents say that school staff work hard to build trusting relationships with them (Eahdgdburvey)

1 93% of parent fell that teachers understand families' problems and concerns (&haoSurvey 2016)

Needs:

1 The school needs to strengthense £ S Ay LINRPGARAY3I FSSRolF Ol G2 T
meeting college readiness expectations. Parents indicated that there is inconsistency in the communicati
regarding the college search and application process.

1 Student attendancéas dropped below 80%.

1 The school needs to continue to work on established systems and routines to create a welcoming envirol
for families such as providing parent training on graduation requirements, preparing for college, and usini
systems to checkisdent grades and attendance

1 The Lowest Third measured 1.6% on the College and Career Readiness Index compared to 10.1% of the¢
remaining student boy
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Part 2¢ Annual Goal

LYRAOLFGS @& 2 drRgoal forfpmdvin@ studentomteomes and school performance that addresses this
element ofthe Framework for Great Schoqtrong Family and Community Ti¥sur goal mast be responsive tthe
identified priority need(s) indicated in Part 1b, aoelwritten asSMARTecific,Measurable Achievable Relevant,
and Time-bound

By June 2017, as evidenced by the school survey, parental involvement insath@alctivities will increase by 10%.
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Part 3¢ Action Plan

Activities/Strategies: Detail below the activities and strategies y( Target

school will implement to achieve the identified goal for this Group(s)
Framework for Great Schools element, including: Who will be
targeted?

1 Researckbased instructional programs, professional
development, and/or systems and structures needed to
impact change.

1 Strategies to address the needs of students with
disabilities, English language learners, and other higged
student subgroups (e.g.,\@rage/undercredited, SIF,
STH).

{ Strategies to promote stronger family and community tie
and to increase parent involvement in support of improv
student outcomes.

All parents will attend the Fall or Spring parent teacher conferer |All families
Painting Partner Day, Pot Luck Dinner, Day Out in New York

All parents will participate in at least one parent training session All families
topics including graduation requirements, preparing for college,
using systems to check students' grades and attendance.

School materials and meeting will be translated and made acce |All families
to all families in their home language

Targeted families will receive home visits as outreach to assist i Targeted
improving student attedance families

School messenger phone system will call all families of student¢|All families
absent or tardy on a daily basis.

Part4 ¢ Budget and Resource Alignment

Timeline Key Persanel
What is the \Who is responsible
startand  [for implementing
end date? |and overseeing the
activity/strategy?

11/24-25/16 All staff

3/23-24/17

and ongoing

Oct 2016  |All staff

Jan 2017

Yearlong |Staff and\NYC
Translation Service:

Weekly Attendance teacher

20162017

Daily/ Administration

yearlong

human resources, instructional resources, schedule adjustments, etc.

Part4a. Indicate resources you will leverage to achieve this annual goal and implemeattiois plan, including

activities for afterschool by teachers and supervisors.

Planning, resources for parental trainings (art supplies, tour tickets). Translation services. Per session

Partdb.LY RAOIF S dzaAy3a +y a-¢é GKS FdzyR a2dzNOS6auv GKI G
Title | : P/FSet ot
X | Tax Levy| X SWP Title | TA aside 215 Century C4E
Title | . PTA SIG or School Succesg
i 1003(a) ULl Funded SIF Grant Grant Qi

Part5 ¢ Progress Monitoring

Part5a. Schools are expected to engage in progress monitoring as part of an overall cycle of continuous imprg
planning. Identify a mighoint benchmark(s) that will indicate school progress toward meeting the specified goal

201617 SCEFL
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By January 2017, as evidenced by data collected, 20% of families will have attended Family Night, Parent
Conferences, the Pot Luck Dinner and/or one Parent Training Session.

Part 5b.Indicate theinstrument of measure that is used to assess progress
Progress will be assessed by measuring attendance data from the Parent Events.

Part5c. In February 2017review progress towards meeting the annual goal and make adjustments to the actior
plan, if applicable.
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Directions:Schools need to maintain accurate records of students who are receiving Academic Intervention Services

Section6: Academic Intervention ServicdalS)

(Required for All Schools)

(AIS)o ensure that sudents who are not achievingroficiency receive effective and timely assistandeese records

need to be made available upon request and indicate the total number of students receiving AlS in each subject area

listed below and for each applicable grade in your school.

Type of Academic
Intervention Service
(AIS)

Criteria for
determining AIS
services

Type of Program or
strategy(e.g.
repeated readings,
interactive writings,
etc.)

Method for delivery
of service(e.g. small
group, oneto-one,
tutoring, etc.)

When the service is
provided (e.g. during
the school day,
before or after
school, etc.)

English Language

Students scoring in

Writing revision,

Small group and one

Fall and Spring PM

development,
problem solving

Arts ELA lowest third school | drafting, reading to-one. School and Saturday
wide, incoming 9", | strategies School
and students who are
under-credited orPD
Mathematics Students scoring in | Reteachin, reading | Small group and one| Fall and Spring PM
lowest third schoal | strategies, to-one. School and Saturday
wide, incoming 9", | vocabulary School
and students who ar¢ development,
under-credited orPD | problem solving
strategies
Science Students who are Reteachig, reading | Small group and one| Fall and Spring PM
under-credited orPD | strategies, to-one. School and Saturday
vocabulary School

development,
reading strategies

strategies
Social Studies Students who are Reteachig, reading | Small group and one| Fall and Spring PM
under-credited orPD | strategies, to-one. School and Saturday
vocabulary School

At-risk servicege.g.
provided by the
Guidance Counselor,
School Psychologist,

Social Worker, etc.)

All PD students and
students atrisk due
to poor attendance

Individual counseling
group counseling,
parental outreach,
academic counseling
referrals

Onecto-one, small
group, whole
classroom

Throughout the
school day
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Section7: Support br Students in Temporary Housing (STH)

Directions:
- AllTitle I schools must complete Part A of this section.
- AllNonTitle | schools must complete Part B of this section.

Supporting Students in Temporary Housing (STH)
As included in youDffice of School and Youth Development Consolidated Plan STH Section and in accordance with the

federal McKinneyvento Homeless Assistance Act and Chancellor's Regula#8,Achools must identify, serve, and
report on students living in temporary housgj (STH). For more information on using Title daséde funds to support
your STH populatiomlease refer to the Frequently Asked Questions document on DOE's website:
http://schools.nyc.gov/NR/rdonlyres/8D99859AE 0440EAA4625363F87EG7EQ/0/FAQTItlelSetAsideFY 14.pdf

Part A: FOR TITLE | SCHOOLS

1. Please identify the number of Students in Temporary Housing who are currently attermlingchool. (Please not
that your current STH population may not be the same as officially reported in DOE systems and may change

course of the year.)

Students in Temporary Housin@8

2. Please describe the services you are planning to provide to the STH population.

Outreach by counselors, meet individually with parents/students as needed, provide school equipment (books
writing tools, calculatordyookbag, and school uniform).

Attendance teacher follows up on absences, visiting shelters and reports on needs; i.e. clothing and school su
Students are referred to school clinic should need arise; i.e. glasses, individual counseling.

Part B: FOR NOWITLE | SCHOOLS
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1. Please identify the number of Students in Temporary Housing who are currently attending your school (plea
that your STH population may change over the course of the year).

N/A

2. Please describe the services yare planning to provide to the STH population with the Title Jesgdle funds.
N/A

3. Some Noritle | schools receive a specific allocation based on the reported number of students living in tem
housing. If your school received an allocation (pgearefer to the current Title | Funds Summary of School Allocat
Memorandum), include the amount your school received in this questibyour school did not receive an allocatio
and needs assistance in identifying resources to assist STH studeatse pbntact as TH liaison

N/A
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Section8: Title | Program Information

Directions:

Allschools must indicate their Title | status in Part 1

All elements of thell Title | Schookection must be completed in Part 2

All Targeted Assistance (TA) Schools must also completeitisehools Ondgctionin Part 3

All Schoolwide Program (SWP) schools must also comple@\te Schools Ordgction in Part 4
If a required component is addressed elsewhier¢éhis plan, you may refer to thegectior(s) where the response can
be found

i For additional information, visitie Title | Intranet webpage

=A =4 =4 =8 =4

Part 1: Title | Status
LYRAOFGS 6AGK Iy a-¢é @2dzNJ aOK22ftQa ¢AdGtS L {daF 4dz3
X | | Schoolwide Program (SWP) Targeted Assistance (TA) Schools Non-Title |

Part 2: All Title | Schools

2a. Highly Qualified Teachers (HQT)

Describe the strategies and activities including strategies for recruitment, retention, assignments, and support
including high quality professional development that enswtadf is highly qualified.

Active recruitment for effective, high qualified teachers. Attend High School hiring fairs throughout the city. Me
with teachers during Common Planning Time to monitor work and give feedhsasistant Principals and Principal
plan Professional Development to support and meet the needs of teachers. Hiring committee interviews and n
joint decision on new hires. Prospective teachers are invited to teach demo lessons during summer schoaeww
possible, teaches re given teaching programs that reflect their preferences.

Teachers who need extra support to be more effective are given personal PD support by Supervisors. Freque
monitoring of pedagogy and revision of lesson plans are pathe$upport.

2b. High Quality and Ongoing Professional Development

Describe the strategies and activities for high quality professional develoipimeteachers, principalstaff, and
paraprofessionalthat enable all students to meet Common Core State Standards (CCSS).

Teachers, paraprofessionals, Assistant Principals and Principal meet weekly for Professional DevelopmemBe
focus is on raising the level of teacher effectiveness and delivering material and instruction that brings a neede
element of rigor across the curricula and grades ensuring students are college and career ready and are meet|
Common Core State Stdards(CCS). Specific grants were awarded (College Access fERIS\WP, RE® A) that
include targeted professional development beginning September 2016. Paraprofessionals attend weekly profe
development. Principal is required to attend fouokrssional Development sessions provided by Superintendent
of Special Education attends out of schominthy PD. AP of Supervision attends PD workshops for College and ¢
Readiness.

Part 3: TA Schools Only

3a. Use of Program Resources

Describe how the TA program resources will assist participating children to meet proficiency.
N/A

3b. TA Coordination with th&Reqular Program
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Describe the planning, coordination and support of the TA program with the regular educational program (i.e.,
providing ELT, accelerated, highality curriculum, including applied learning; and minimize removing children fr
the regular tassroom during regular school day).

N/A

Part 4: SWP Schools Only

4a. Transition Plans to Assist Preschool ChildfErementary Schools Only)

Describe the transition plans used to assist preschool children from early childhood programs to the elementa
school program (e.g. aligned curriculum, joint PD & parent involvement activities, sharing of recorasdirgo,
early intervention services, etc.).

N/A

4b. Measures to Include Teachers in Decisions Regarding Assessments

Describe the decision making process that teachers participate in regarding the use and selection of approprig
multiple assessment measures and the professional development provided regarding the use of assessment 1
improve instruction.

Teachers participate in daiyP reviewing, designing, and tracking appropriate assessments linked to their cour
Teachers use uniform migirm and final exams in all subject arelsaddition, teachers select the Local Measures
Learning for all students. THi$4OS_(reading assessment) is given in the Fall and again in the Spring. Teachers 4
curricula use performance data from this assessment to design interventions to ienjmrstvuction and student
outcomes. Professional development is provided with this external assessment.

nO® G/ 2y0OSLJidzk £ ¢ [/ 2yvaz2t ARFGAZ2Y 2F CdzyRa Ay {2t {OK22f
Directions:All Schoolwide Program (SWP) schools in NYC are conceptually consalidstiRgderal, State, and
Local funds, even though th@&alaxy system reports the allocations in separate accogmtiles. To be eligible
for the flexibility consolidation of Federal funds enables, a Schoolwide Program school must identify in its
Schoolwide plan§CEPwhich programs are included in its consolidation and the amount each program
contributes to the consolidated Schoolwide pool. Additionally, the school plan must docuhagrit has met the
intent and purposes of each program whose funds are consolidaftthe chart below indicate which Federal,
{01 GST yRk2NI £20Ft ¢FE [ S@@& LINRBINIY FdzyRa GKIF G |
amount each program contributes to the consolidated Schoolwide pool, and verification that the selsankh
the intent and purposes of each program whose funds are consolidated.

Program Name Fund Source | Funding Amount Place an (X) i@olumn Abelow to verify
(i.e. Federal, | Indicate the amount | that the school has met the intent and
State or Local] contributed to purposes of each program whose funds a
Schoolwide pool. consolidated. Indicate i€olumn Bsection
(Refer to Galaxy for | references where a related program activ
C, Qwmc & OK has been described in this plan.
allocation amounts) Column A Column B
Verify with an (X) | Section Reference(s
0 0
Title | Part A (Basic) Federal
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361,149.00 X Page 11, 12, 15
Title | School Improvement Not Consolidated
1003(a) Federal
Sections 5A (4b), BI
E, 4b
116,305.00 X Pages 11, 12, 15
5A, 5B, 5C, 5D, 5E
Title | Priority and Focus section 4b
Federal
School Improvement Funds
Conceptually
Consolidated
Title I, Part A Federal 0 0
Title 1ll, Part A Federal 12,366.00 5A, 4b
0 0
Title Ill, Immigrant Federal
3,599,373.00 X
5A, 5B, 5C, 5D, 5E
section 4b
Tax Levy (FSF) Local Conceptually
Consolidated

1Explanation/Background:

Title | Schoolwide Program schools are expected to use the flexibility available to them to integrate services and
programs with the aim of enhancinige entire educational program and helping all students reach proficient and
advanced levels of achieventein addition to coordinating and integrating services, Schoolwide Program schools
may combine most Federal, State and localdsito provide thoseesvices By consolidating funds from Federal,

State, and local sources, a Schoolwide Program school can address its needt itsiagailable resource$his

gives a school more flexibility in how it uses available resources to meet the identified okalilits students.

Consolidating funds in a Schoolwide Program means that a school treats the funds it is consolidating diteedhey

& Liandther wads, the fdedsRfrdndthe contributing programs in the school lose their ingilid

identity and the school has one flexible pool of funds. The school uses funds from this consolidated Schoolwide pool
to support any activity of the Schoolwide Program without regard to which program contributed the specific funds
used for a particulaactivity. To consolidate funding in a Schoolwide Program, the school does not literally need to

AAy3t S

combine funds in a single account or padth its own accounting codev I i K S NE

iKS

g 2 NR

aLrR2ft ¢

conceptuallyto convey that a Schoolwide Program schioas the use of all consolidated funds available to it for the
dedicated function of operating a Schoolwide Program without regard to the identity of those funds.
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Consolidating Federal funds in a Schoolwide Program has the following additional advantages:

)l

1

Consolidating Federal funds eases the requirements for accounting for funds from each specific program
separately, because a Schoolwide school is not required to distinguish among funds received from different
sources when accounting for their use.

A schel that consolidates Federal funds in its Schoolwide Program is not required to meet most of the
statutory and regulatory requirements of the specific Federal programs included in the consolidation (e.qg.,
semiannual time and effort reporting for Title lowever, the school must ensure that it meets theent

and purposes of the Federal progranrxluded in the consolidation so that the needs of the intended
beneficiaries are met.

2Theintent and purposef the Federal programs indited on the charabove (Part 40f this section) are as

follows:

1

Title I, Part A Schoolwide Programsto upgrade the entire educational program in the school in order to
improve the academic achievement of all students, particularly the lo@eieving students. This includes
provision ofservices for Students in Temporary Housing (STH).

Title 1 School Imrovement 1003(a)Tosupport implementation of school improvement activities identified
through the Diagnostic Tool for School and District Effectiveness (DTSDE) reviews or a school review with
district oversight and included in the DCH&EP

Title I Priority and Focus SchodprovementFunding Tosupport implementation of schodinprovement

plans that aims tamprove instruction and address the identified needs

Title 11, Part ASupplementary funding to improve student academic achievement byciadiclass size in
grades K, 1, 2, and 3, with an emphasis on gradesaniftverage register greater than 20s[face is not
available to form additional classes, funds may support pnghacher(s) to supplement the instructional
program.

Title 1lI, Pat A: To help ensure that children with limited English proficiency become proficient in English,
develop high academic attainment in English, and meet the same challenging State academic content and
achievement standards in the core academic subjectsdlaither children are expected to meet. Another
purpose of this program is to increase the capacity of schools to establish, implement and sustain high
guality language instruction programs and English language development programs that assist schools in
effectively teaching students with limited English proficiency. Title Ill, Part A is also designed to promote the
participation of parents and communities of limited English proficient children in English language
instruction programs.

Title 11l Immigrant Supplementary and enhanced services to LEP/ELL immigrant students, in the areas of
English language acquisition and content area achievement.

Important Note: The following fundgnay notbe consolidated:

T

Title | Parent Involvement Sedside: Title |, ParA funds must support parent involvement activities and
LINE ANJ Yad / KI y O655 fequieR Sichool EeadizfshiplT&athgto donsult with Title | parent
representatives regarding the Title | pragn and the use of these fundBarent involvement divities

funded through Tle | must be included in theaPent Involvement Blicy and aligned with student

achievement goals in the school comprehensive educatipian.

Title | Priority and Focus School Parent Engagementa8@de: Additional setasideis to enable greater and
more meaningful parent participation in the education of their children.

IDEA:To ensure that all children with disabilities have available to them a free appropriate public education
designed to meet their individual needs.

Grantfunds awarded via a competitive process, including Title 1 1003(g) SIG or SIF fiimeise funds

Ydzad 0SS dzASR F2NJ 0KS LlzN1}2aSa aLISOAFASR o0& (GKS DN
application.
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Section9: Parent InvolvemenPolicy (PIP) and SchaBlarent Compact (SPC)
(Required for All Title I Schools)

Directions:All Title | schools are required to havd tle | Parent Representative &arent Advisory Council Chairperson
that develops @arentinvolvement Policy (PR collaboration with the School Leadership Team thaets the

parental involvement requirements of TitleTlhe PIP should describe how your school will plan and implement effective
parent involvement activities and/or strategiés improve student academic achievement and school performance. The
SchootParent Compact (SP@)a component of the PIP that outlines how parents, the entire school staff, and students
will share this responsibility.

¢tKS OGAGAGASAE FYRKk2NI ai0NFG§S3IASA Ay TERZRISHE impryving Sudedd & O
achievementSchools are encouraged to include feedback from the Parent Coordinator when updating the policy. In
addition, if the schol community will be engaged this year in central parent involvement initiatives, such as Parent
Academy, which will provide training for sch@oimmunities to help strengthen famigchool partnerships, please be

sure to include these activities inthefé@ 2 f Qa LJ2f A O& @

. 2 dzNJ aTh&IPardntR&presentative ®arent Advisory Council Chairperssencouraged to use the sample PIP
and SPC templates below (which meet federal Title | parental involvement requirerasrgajdance for updating the
sch@ f Qa OdzNNBy il LRt Adeod

Parent Involvement Policy (PIP)

1 Educational research shows a positive correlation between effective parental involvement and student
achievementThe overall aim of this policy is to develop a parent involvement program that will ensure
effective involvement of parents and community in the schdtle High School of Arts and Technology,
compliance with the Section 1118 of Title I, Part A of tbeQXild Left BehinNCIB) Act, is responsible for
creating and implementing a parent involvement policy to strengthen the connection and support of stu
I OKAS@PSYSyil 0SisSSy (GKS aoOKz22f FyR (KS 7T Ifofrhed A ¢
by actively involving them in planning and decisinaking in support of the education of their children.
Parents are encouraged to actively participate on the School Leadership Team, Parent Association, an
Parent Committee as trained voligers and welcomed members of the school commurniitye High School
of Arts and Technologwill support parents and families of Title | students by:

providing materials and training to help parents work with their children to improve their achievement
level, e.qg., literacy, math, and use of technology;

providing parents with the information and training needed to effectively become involved in planning
decision making in support of the education of their children;

fostering a caring and effectiveome-school partnership to ensure that parents can effectively support ¢
Y2YAG2N) GKSANI OKAf RQa LINRPINBaarT

providing assistance to parents in understanding City, State and Federal standards and assessments

sharing information about school and pareetated programs, meetings and other activities in a format,
and in languages that parents can understand;

providing professional development opportunities for school staff with the assistance of parents to im
outreach, communication skills and cuitiicompetency in order to build stronger ties between parents ar
other members of the school community;

¢tKS a0K22ftQa tIFINByld Lyg2foSYSyid t2tA08&8 gl a RSaA

parents/guardians, including parents/guardiasfsEnglish Language Learners and students with disabilities. T

school community will conduct an annual evaluation of the content and effectiveness of this parent involvel

policy with Title | parents to improve the academic quality of the schoolfifitimgs of the evaluation through
school surveys and feedback forms will be used to design strategies to more effectively meet the needs of

LI NByidas FyR SyKFIyOS (KS a0K22fQa ¢AGES L LINEIAN
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In developimy the Title | Parent Involvement Policy, parents of Title | participating students, parent members
0KS a0K22f Qa t | NB yléacherdssaciation), asiwelias gagemMimembeaisithie School
Leadership Team, were consulted on the propos#ld TParent Involvement Policy and asked to survey their
members for additional input. To increase and improve parent involvement and school quality, the school v
actively involve and engage parents in the planning, review and evaluation of dutiefhess of the
a0K22fQa ¢AGES L LINRPINIY & 2dzif AYSR Ay GKS {
AYLIE SYSyGlrdAazy 2F (GKS aOK22f Qa -RakeitC&npdct; t | NBy i
Sy3al3aS LI NByda Ay RingthedeydradZifie | begsiite &G Qvhishiarez y & |
allocated directly to the school to promote parent involvement, including family literacy and parenting sl
SyadaNB GKIFIG GKS ¢AGES L FdzyRa | £ 2 GetiatiSsRandT 2 NJ
d0NI 0S3IASa a RSAONAROSR Ay G(GKS aOHam Cahpactt || NBy i
support schoclevel committees that include parents who are members of the School Leadership Tea
Parent Association and Title | Par€dammittee. This includes providing technical support and ongoing
professional development, especially in developing leadership skills;
maintain a Parent Coordinator to serve as a liaison between the school and families. The Parent Coo
or a dedcated staff person will provide parent workshops based on the assessed needs of the parents «
children who attend the school and will work to ensure that the school environment is welcoming and ir
to all parents. The Parent Coordinator will alsom&in a log of events and activities planned for parents
each month and file a report with the central office.;
conduct parent workshops with topics that may include: parenting skills, understanding educational
accountability, graddevel curriculum, andssessment expectations; literacy, accessing community and
addzLIL2 NI aSNBAOSAT FyR (SOKy2ft238 GNIAYyAYy3a (G2
provide opportunities for parents to help them understand the accountability system NCiB/State
accountability system, student proficiency levels, Annual School Report Card, School Quality Report, ¢
Review Report, Learning Environment Survey Report;
host the required Annual Title | Parent Meeting on or before DecemBeaf Bach shool year to advise
LI NByida 2F OKAfRNBY LI NIAOALI GAYy3a Ay (GKS ¢AGCE ¢
to be involved in the program and the parent involvement requirements under Title I, Part A, Section 11
and other apgtable sections under the No Child Left Behind Act;
schedule additional parent meetings, e.g., quarterly meetings with flexible times, such as meetings in
Y2NYAYy3 2N S@SyAy3as (G2 aKINB Ay TF2NN¥I (A2 vtves of thdzi
Chancellor and allow parents to provide suggestions;
translate all critical school documents and provide interpretation during meetings and events as need
conduct an Annual Title | Parent Fair/Event where all parents are invitedetodaformal presentations anc
workshops that address their student academic skill needs and what parents can do to help;
The school will further encourage schdevel parental involvement by:
holding an annual Title | Parent Curriculum Conference;
hosting educational family events/activities during Par@eticher Conferences and throughout the scho
year,;
encouraging meaningful parent participation on School Leadership Teams, Parent Association (er Pz
Teacher Association) and Title | Pareom@ittee;
supporting or hosting Family Day events;
establishing a Parent Resource Center/Area or lending library; instructional materials for parents;
encouraging more parents to become trained school volunteers;
providing written and verbal progss reports that are periodically given to keep parents informed of the
OKAf RNBYyQa LINRPINBaarT
developing and distributing a school newsletter or web publication designed to keep parents informec
about school activities and student progress;
providing €hool planners/folders for regular written communication between teacher and the home in
format, and to the extent practicable in the languages that parents can understand.
SchootParent CompactSFO)
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The High School of Arts and Technoldgycompliance with the Section 1118 of Title I, Part A of the No Child Left
Behind(NCIB) Act, is implementing a Sche®arent Compact to strengthen the connection and support of student
achievement between the school and the families. Staff and parerggidénts participating in activities and
programs funded by Title |, agree that this Compact outlines how parents, the entire school staff and students
share responsibility for improved academic achievement and the means by which a-gahei parhership will be
developed to ensure that all children achieve State Standards on assessments.

I. School Responsibilities:
Provide high quality curriculum and instruction consistent with Common Core State Standards to enable partic
childrentomeeti KS {GFGSQa {GFryRIFENRA YR ! 3aSaavySyaa oey

dzaAy3 | OFRSYAO tSINyYyAy3a GAYS STFFAOASydGterT
NEALISOGAYA Odzf GdzNF £ = NI OALf YR SGKYAO RATT!
AYLX SYSYyGdAy3 | OdzNNR Odzf dzy |t A3y SR (2 GKS 7/ 2°
2TFSNRAY I KA B allpatdertt drad® A y & (0 NHzO G A 2

LINE GARAY 3 AyaiaNWzOlAzy o0& KAIKEE@ ljdzr t AFASR ¢

required by the No Child Left BehifidCIB) Act;
Support homeschool relationships and improve communication by:
O2 Yy RaAréntiiASN1IOKI NI O2y FSNBy O0Sa S OK aSySaidSNI RdzN
be discussed as well as how this Compact is related;
O2y @SyAy3a +y lyydz t ¢Adf Sstdfeathlsiiddlyéar far faSetrtdof 3 |
student LI NIAOALI GAy3I Ay (GKS ¢AGES L LINRPIAINIY (2
and their right to be involved;
I NN yIAy3I RRAGAZ2YLFE YSSiGAy3aa i 2GKSNI ¥t SEJ
funds ae available) transportation or child care for those parents who cannot attend a regular meeting;
NEALISOGAY3a GKS NARIKGA 2F fAYAGSR 9y3afAakK LINI
interpretation services in order to ensure participationirK S OKAf RQa SRdzOI GA2Y T
LINE GARAY A AYF2NXIGA2Y NBfFGISR (2 aokKz22ft | yR
parents of participating children in a format and to the extent practicable in a language that parents car
understand;
A yh@@afeds in the planning process to review, evaluate and improve the existing Title | program:
Parent Involvement Policy and this Compact;
providing parents with timely information regarding performance profiles and individual student
assessment results for each child and other pertinent individual school information;
SyadzZNAy3a (KIFdG GKS t I NBBRaient Coyhgazt erdiSriviuded and diseussednith
parents each year;
Provide parents reasonable access to staff by:
SyadzZNAy3a (GKIFIG adFrTF gAatft KFEGS 00Saa (2 Ayd!
limited English speaking parents;
y20ANRWMYEa AF GKS LINRPOSRIINB& G2 INNYy3IS |y L
staff member;
FNNF yIAYI 2LILRNIOdzyAGASa F2N) LI NByida G2 NBOS)
to observe classroom activities;
planning activities for parents during the school year, e.g., Pareather Conferences;
Provide general support to parents by:

ONBFGAY3 | alFFSTI adzZllRNIAGS FyR SFFSOGABS ¢
environment for parets and guardians;

FaaAadAy3a LI NBydGa Ay dzyRSNAGFYRAY3 | OFRSYAO
GKSAN) OKAf RQa LINPINBAaAa o0& LINPOARAY3I LINPFSEAAZ2)

the majority of parents caattend);

AKINAY3 yR O2YYdzyAOFGAYy3 6Sad LINFYOGAOSaE F2I
all members of the school community;

adzLILR2 NI AY3I LI NByidlt Ay@2ft gSYSyid | OGAGAGASE |
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Sy adzNR y3 (0 klalibcatéddds paert iinfol@ement afedaylized to implement activities as
described in this Compact and the Parent Involvement Policy;

I RGAAAY I LI NByida 2F GKSANI NAIKG G2 FAES I+ O
and consistenwith the No Child Left Behind Title | requirement for Elementary Secondary Education Ac
(ESB) and Title | programs;

Il. Parent/Guardian Responsibilities:

Y2YAG2NI Y& OKAtRQa I|daid
appropriate procedures to inform the school when my

SyadaNB GKIFd Y& OKAfR O
child and his/her age;

OKSO1 YR Faarald Ye sksiwhdandegbsa®2 YLI SGAYy3I K2 Y

NBIR (2 Y& OKAfR FYyRk2NJ RAaOdzaa o¢KI G Y& OKAf

asSit tAYAGA u2 GKS Y2dzyid 2F GAYS Y& OKAfR ¢l

LINEY20GS LRAAGADS dzhss, etEnd&day Martndzdabidktudites, lclits, teany ¢
sports and/or quality family time;

SYRIFYOS YR SyadNibe (KI
child is absent;
2YSa (2 aoOKz2z2f NBaidSR

SyO2dzNI 3S Yé OKAfR (G2 F2ff2¢ aOKz22f Nz Sa I

G2t dzyiSSNI Ay Y& OKAfRQAa deOft® 2f 2NJ Faaraid TNI

LI NGHAOALI GSZT & | LJLJN\ELJNJ\I Sz Ay GKS RSOA&AZ)

O2YYdzyAOI GS 6AGK Y& OKAfRQa GSFOKSNJ Fo2dzi St
prompting reading and responding to all notices receivedfthe school or district;

NEBALRYR (2 ad2NBSeax FSSRol O]l F2NXa yR y2i0A4c

0502YS Ay@2t 3SR Ay (KS RS@GSt2LIVSyis AYLI SYS)

Policy and this Compact;
participate in or request training offered by the school, district, central and/or State Education Departi
to learn more about teaching and learning strategies whenever possible;
GF1S LINI Ay (GKS & OK2RdclieaAssotianiBrsdrve to #hé extem possibl@ o
advisory groups, e.g., Title | Parent Committees, School or District Leadership Teams;
AKFNB NBalLRyarAoAtAGe FT2NJ GKS AYLINROGSR | OF RS
. Student Responsibilities:
FG0SyR ayaKd®agive ot & dzf | NI

O2YLX SGS Y& K2YS62N] YR &doYAG Fft Faardayy:s
T2it2¢ (KS 50K22f NMzA Sa FyR 68 NB&ALRY&AOE S

AK2¢ NBaLISOG F2NJ vyeasStFs 20KSNI LIS2LX S FyR LI
iNE (2 NB&2f PSS RA&FIAINBSYSyia 2N O2yFtAOGE LXK

ways try my best to learn.

201617 SCEFL 42



Milady Baez,Deputy Chancellor

/ 52 Chambers Street, Room 209
New York, New York 10007

Department of Phone: 213746072

Education http://schools.nyc.gov/Academics/ELL/default.htm

Carmen Farina, Chancellor

e Divisionof English Language Learners and Student Support

N
| -

Title Il Supplemental Program for ELLs for the 201617 SY
Directions Title Il supplemental services for ELLs must inclualeof the following threecomponents
1 Direct instruction : activitiesmust be used to support language development, English and native language instruction, high
academic achievement in math, and/or other core academic areas.
0 The Title lll supplemental instructional servigesist be based on student need
0 These supplementaérvices should complement core bilingual and ESL services required under CR Part 154.
o Direct supplemental services should be provided for before schoolselfigol, and Saturday programs.
0 Teachers providing the services must be certified bilingualatitucand/or ESL teachers.
1 High quality professional development hat i s “of sufficient intensity and ¢
the teacher s’ performance in classrooms.”
o Professional development activities should beyklhned,ongoing events rather than eday or shorterm
workshops and conferences.
1 Parentengagementand supportsnust ensure that there are appropriate translation and interpretation services to meet
community needs.
0 These are in addition to mandated activities, such as parent orientation during ELL identification process.

NOTE: The Title 11l program planning ratio is as follov&% direct to instruction, 10% to parental involvement, 10% to professional
developmentand 20% to OTPS

For more information on Title Il requirements, please se&timol Allocation Mem@r contact youSenior ELL Compliance and
Performance SpecialisSubmit this form to your Senior ELL Compliance and Performance Spebal®ttober 312016

Part A: School Information
Name of SchoolHigh School for Arts and DBN: 03M494

Tech.
This school is (check  [X]conceptually consolidated (skip p&below)
one) [ INOT conceptually consolidated (must complete Bavelow)

Part B: Direct Instruction Supplemental Program Information
Thedirectinstructioncomponenbdf the program will consist of (check all that apply):
[ |Before school DX]After school [ ]Saturdayacademy

Total# of ELLs to be served4

Grades to be served by this program (check all that apply

Lk [ [J2 83 [4 15

[l6 [J7 [18 X9 10 X111 [X12

Total # ofteachersn this program2

# of certified ESL/Bilingual teacherst

# of oontent aredeachersi
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Part B: Direct Instruction Supplemental Program Information
Describe the direct instruction supplemental program déedancludehe
1 rationale
1 subgroups and grade levels of students to be served
1 schedule and duration
1 language of instruction
1 #and typesf certified teachers

1 typesof materias

Begindescription hereGlossary

The High School of Art and Technology is a high school with 589 students from grade 9
through grade 12. The school population comprises 31% Black, 61% Hispanic, 3% White
4% Asian students. The student bagsiudes 12% English language learners and 20% speq
education students. Boys account for 68% of the students enrolled and girls account for 3
Rationale:Rationale:

Nonspeaking target ELL language beginners through advanced levels are targetdu i
students. The vast majority of our students are advanced (53%)Yo0we years ELL students
only comprise 29% of our student body; three to four years ELL Students only comprise 2
our student body. Long term ELLS comprise 48% of our stuaety. The English class will
mainly target the students at the Advanced level who still need to pass the English Remen
the Living Environment, 25 students were scheduled to take last June Regents. Out of the
only 5 took the Regents with a B¥@(ailure score.The rest of the students were absent.

The purpose of Title Il is to supplement and improve the class instruction in Ergicsh
Living Environment. Both the ESL teacher and English teachers have analyzed last June
Regents for ELLsrad have noticed that the students were not successful mainly in the sho
answer questions (26, 27 and 28) as well as in the e$b&yESL teachewill concentrate in
reading and writing skills which is one our school instructional focus for this yiear this, the
teacher will implement the Seven Habits of an Effective Reading to help the students mak
of what they read. The teachwiill use graphic organizers to help the students put their idea
and thoughts togethei.he teacher will use pplemental materials to help the students analy
literary devices as well as to how provide evidence from the text to support their analysis.
the students to be targeted are those students who are in their third, fourth and fifth years
high school career.

For Living Environment we will target the 25 students who were scheduled to take last Ju
Regents. The teacher is in the process of completing the last June Regents analysis to de
what area in the test represented the bigtfeslenges for the studentShereafter, the teacher
will focus instructions on the topics the students had the most challEog¢his, the teacher
will also implement the Seven Habits of an Effective Reader to assist the students unders
and compehend what they are reading so they can apply it in clEss.teacher will include
graphic organizers and visuals to help the students make connections as well as determir
is important. There will be two groups of studerftem 2:303:30 the L teacher will target
the students for English instruction while the other teacher will delivery Living Environmen
instruction. From 3:304:30 the teachers swap the group of students.

Even thought the Title Il will target students in their 3 Ml th an 5 th year of their high
school career, it will be offered to all ELLs given the fact that our ESL population is skfall.
Seniors will be targeted for this school year. The program will take place two days per we
Wednesdays and Thursdaym 2:30 through 4:30 pm for 20 weekBhey will be serviced by
one Bilingual Science and one ESL teachEnese are the pedagogical instructors for the

program. There will be two small groups 0f2b students in grades -2 mainly.
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Part B: Direct Instruction Supplemental Program Information
These activities taet the low literacy students in the ESL general population of the school,

will use NYSESLAT, the Living Environment and ELAune Regents scores to have a bette
idea of what students beside 11th and 12th graders need the service. These students will
heavily recruited in the second week of September and we will attempt to keep them in bq
Fall and Spring classes to help them develop the skills they need to become successful s
The teaching time is from 3:30 through 4:30 pm twice per i@&dnesdays and Thursdays).
And administrative time is from 3:38:30 PM twice per week. The program starts from Octo
12, 2015 through May 17, 201 0ne Certified Living Environment with a Bilingual Extensio
and one Certified ESL teachers are thastructors for the program. English will be the
language of instruction; both instructors also speak Spanish to assist those students who
Spanish which are the majority of our ELUlaterials needed for this program: chart paper,
graphic organizersnarkers, notebooks, pencils and pens, dry erasers and mailing materia
as stamps, envelops, Fiction and Néation supplemental reading materials such Cold of th
While, Scarlet Letter, Oliver Twist, Alexander the Great, King Arthur and the Knid s
Rounder Table, American Life, Gandhi, and Weather Watch Kit.

The Language of instruction will be English and Spanish. The students will be provided W
Glossary, woreto-word dictionary and verbal translation in their native language when
applicable. There will be 20 weeks of instruction and two sessions per week for English a
two sessions per week for Living Environment.

Part C: Professional Development

Describethes c hool s pr of es si on ditle lidPeogrentteagherses mvell ag
otherstaff responsible for delivery of instruction and services to ELLs.
i1 rationale
i teachers to receive training
91 schedule and duration
i topics to be covered

1 name of proider

Begin description here:
Rationale:

Usually ESL and Bilingual teachers are often excluded and left with little supgat it comes
to assist them to plan high quality instructions for ELLS. It is important that teachers teach
ELLs are keep informed of new teaching tools available to better serve the needs of our B
Therefore, the two teachers serving the Tltlgorogram will receive training in a Sequences ¢
Professional Development presented by Paula Walnindhe folbwing dates:October 28,
2016; December 9, 2016; January 13, 2017 and March 3, 2017. Title "Manhattan Field Su
Center Workshop ELL Leaddzor Sessions in total. Also, teachers will be recommended to
other Professional Development Sessions as mefegsional sessions become available fron
the English Office Learners.

Provider: Paula Waldron, ELL Services Coordinatar cost to program

In addition, since we have a new Eflacher, we will continue olBook Study Group:Book
Titled "The Skillful Teacher" bu Jon Saphier and Robert Gower (Curriculum Mapping, Les
Planning, Formative and Summative Assessments) as well as Lesson planning.
Provider:

Benny Urena, Assistant Princip&dlSL and Humanities. Mondays 2:3040 PMNo cost to
program
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Part C: Professional Development

Part D: Parental Engagement Activities

Describe thgarent engagement activitieggeted toward parents of ELttsat will impact
higher achievement for ELLSNOTE: These are in addition to mandated activities, such as
parentorientationduring ELL identification process.

i rationale

91 schedule and duration

i topics to be covered

1 name of provider
1 how parents will be notified of these activities
Begin descriptiorhere:__

Rationale:
We understand that many our ELL parents may not know our educational system and the
resources available to them and their children. We also know that most of our students' pq
do not live close to our school and thany of them have to travel from the other boroughs;
therefore, it is very important to know what is the best time, day and date they can travel t
school. In order to determine their interests, we are in the process of conducting a parent
in which we ask parents to indicate which days of the week they are available to visit us.

Schedule and Duration:
September 19February 13, and April 17, 20467 From 56 PM.

:I'opics to be covered:

1. College Process specifically designed for BRdrents for students in 11 and 12 grades.
2. High School Requirements specifically designed for ELL Parents for Students in 9 and
grades.

3. Training in Skedula to help parents monitor their child's daily progress.

4. AssessmentsCommon Core Leaing Standards/Career and College Ready. What does
mean to an ELL Student?

Provider:

Benny Urena, Assistant Principal

Lia Galeano, Guidance CounseBitingual (912 grades)

Cynthia Jun, Guidance Counsel@areers and College Reading42th grade)

How parents will be notified:

All written and verbal communications will be provided in Spanish, Haitian Creole and
French. There are staff members within the school that can offer this service to parents. F
low incident language, we will requestranslator for the day of the activities from the Office
Translation Services.
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Part E: Budget

FOR SCHOOLS NOT CONCEPTUALLY CONSOLIDATED ONLY. Ensure that your
Title 11l budget matchegour Title 11l Plan

Allocation Amount:$0
Budget Category

Budgeted Amount

Explanation of expenditures in th

category as it relates to the

Professional salaries
(schools must account fqg
fringe benefits)

1 Per session

1 Perdiem

program narrative for this title.

Purchased services
1 High quality staff
andcurriculum
development
contracts.

Supplies and materials

1 Must be
supplemental.

1 Additional
curricula,
instructional
materials.

1 Must be clearly
listed.

Educational Software
(Object Code 199)

Travel

Other

TOTAL
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DEPARTMENOF ENGLISHANGUAGH EARNERSND STUDENTSUPPORT
GRADEK-12 LANGUAGEALLOCATIONPOLICY
UBMISSIONORM
201516 AND2016-17 SCHOOLYEAR
DIRECTIONS: This submission form assists schools with gathering and organizing the quantitative and qualitative écfesszaion n
for awellconceivedchoolbased.anguage Allocation PoligyAP)that describdsighquality program®er English languge learners
(ELL). Thisisawoy ear pl an on how s c h o ahdacademihebdsTshuipsp oLrAP ELoLrsn® ilsi nag upi
Comprehensive Educational PIBER). Note:thisisa livingdocumentany schoualide changes involvisgrvingeLLs, such as the
addition or expansiaf a transitionalittngualeducatiof TBE) or dual anguagé€DL) programshould be updated this form Note new
terminology based on CR Part 154.2 and.1Adehdas and minutes of LAP meetings shoWdpiaeadily available on file in the
schoolWhenpr eparing your school &8s submi ssi orSpelicheckchasibece disalked ie thisl e d
file, so consider typing responses to these questions in a separate fitgppefgthem ito the submission formFor additional
information refer to theEnglish Language Learner Policy & Bafdeence

Part |: SchooELL Profile

A. School Information

District 03 BoroughManhattan SchooNumber 494

schooName The High School for Arts and Technology

B. Language Allocation Policy Team ComposSitiOmOTE: The followirgaff members should be on the LAP tqaincipal, assistant
principal(where applicable)at least one bilingual teach&om each subject area (where there is a bilingual program), at leasiNbnee&cher, and one parent.

Principal Anne Geiger Assistant PrincipdBenny Urena

Coach Coach

ENL (English as a New Langua@#ngual TeacherJOSE€ S0tQ School counselbia Galeano

Teacher/Subject AreDSCar Ramirez parent Carmen Castillo
Teacher/Subject Arebsricelda Nunez Parent CoordinatoR0Y Balgobin
RelatedService ProvideVlaria Broughton BorouglField SupporCenterStaff Member
Superintendent-red Walsh Other (Name and Title)

C. Teacher Qualifications

Provideareporb f al |l st aff member sd c e Press TAB afterteacbh musbatered teecalculatd sumsoand n
percentages.

- Number of certified
Number of certified [ e G S Number of teachers whhold both content|
EN. teackrs currently teaching in 1 teac%in in & HfreEl y 1 area/common banchand TESOL 0
the ENL program pro gran? 9 certification

Number of certifiedoreign

it language/world Bnguage teacherg

’t\)llﬁrrlngtzjearl ?éac.:;:gfrlg((j:urrently 0 providinghome language arts 1 Number of teachers who holdtha 0

(HLA to studer in bilingual
programg/applicable to grades @
12]

teaching in a bilingual program bilingual extension and TES€&ittification

Number of teachers curitgn

Number of certiid EN. teachers teaching a seltontained ENclass ; f
not currently teaching in the EN O who hold both a common branch | () mj_mbel’l @ prQIaI el 0
program license andESL certification g @A=sies

[applicable to grades B6]

D. StudentDemographics
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;reo)(tglﬁmgz_c)gudents irgchool 600 Total number of ELLs 55 ELLs ashare oftotal sudentpopulation (%) | 0.00%

Part I: ELL Demographics

A. EIL Programs

This school serves the following grades (includes K] 10 200 301 4[] 50

ELLs andhon-ELIs)
Checkall that apply 6] 700 8 9X 10X 11X 12X

This school offers (check all that apply):

Transitional bilingual education prog(aBE) | Yed ] No[X] If yes, indicate language(s):
Dual language progrgidL) Yed | No[X] If yes, indicate language(s):
FreestandingNL YesX| No[]

Provide the number silingualprograns for each gradat your schooEach language within the bilinqaralgram is considered a
separate prograi@ount ICT bilingual classédingual special classes] gearaleducationbilinguaklassewithin one grade agparate

progams

Bilingual Program Breakdown

Transitional 0
Bilingual Education
Dual Language

Total 0 0 0 0 0 0 0 0 0 0 0 0 0 0

B. ELLYears of Service an®rograms

Number of ELLs by Subgroups
Newcomers(ELLs receiving ELLStudents with
AlELLE 95 service 63 years) 14 Disabilities 11
Developing ELLs A
SIFE 12 (ELLs receiving servicé 4 | 8 égg?;?rg(ﬁq%&zyrgggy "M 10
years

Enter the number of ELLs by years of identification and program model in each box. Enter the number of ELLs withirmehsubgroup
are also SIFE @WD.

ELk by Subgroups

Longlerm ELLs

NewcomeELLs DevelopingLLs »
(0-3 yearsof service (46 yearf service (rece'v'nzeorrvingg)r gearsof
Al SIFE SWD All SIFE SWD All SIFE SWD Total

TBE 0
DL 0
EN 27 7 1 11 5 3 17 1 7 0
Total 0 0 0 0 0 0 0 0 0 0
Number of ELLsavho have aalternate placemeparaprofessional
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C. Home Language Breakdown and ELL Programs

Transitional Bilingual Education

Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL
SELECT ONE

0

SELECT ONE 0
SELECT ONE 0
TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0

Dual Language (ELLS/EPs?*)
K-8
per O 9 ade d allguage OuUp

K 1 2 3 4 5 6 7 8 TOTAL
ELL EP| ELL: EP| ELL EP| ELL; EP| ELL EP| ELL EP| ELL: EP| ELL; EP| ELL: EP| ELL EP

SELECT ONE 0 0

SELECT ONE 0 0

SELECT ONE 0 0

TOTAL 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0 0

* EP=English proficient student

Dual Language (ELLS/EPS)
9-12
Number of ELLs by Grade in Each Language Group
9 10 11 12 TOTAL
ELL EP ELL EP ELL EP ELL EP ELL EP
SELECT ONE 29 20 8 5 0 0
SELECT ONE 0 0
SELECT ONE 0 0
TOTAL 0 0 0 0 0 0 0 0 0 0

This Sections for Dual Language Programs Only
Number of studen{students fluent in bogmguages): Number ofstudents whspeak three or more languages
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Freestanding Bglish as a NewlLanguage

Number of ELLs by Grade in Each Language Group
K 1 2 3 4 5 6 7 8 9 10 11 12 TOTAL

Spanish 21 12 4 2
Chinese 1
Russian
Bengali 2 1
Urdu
Arabic 1
Haitian
French 1 4 2 1
Korean
Punjabi
Polish
Albanian
Other

=
O O |O|0O|0|0|0O|0|0|0|o|o|o|o

TOTAL 0 0 0 0 0 0 0 0 0 0 0 0

Assessment Breakdown
Enter the number of ELLs for each test, category, and moBaityshould reflect latest resultgafrschool.

OVERALINYSESLATPROFICIENCRRESULTENYSITELEOR NEW ADMIJS

(Beginning 3| 1l0o|o0] o0
(I?_rg\?vr?ri?grmediate) 2 1 0 1 0
(High Intermediate) a6 ]3| 1] 0
iy 8 | 9|2|8] 0
(Proficent) oo o]0 o
Total 0 0 0 0 0 0 0 0 0 0 0 0 0 0

FORMERELISBASED ONREVISEEXITINGCRITERIA
GRADES-8: EXPANDINGN NYSESLAWNDTEST ATEVEI3 OR4 ON THEELA
GRADE®-12: EXPANDING ON THEY SESLASND TEST65 OR HIGHER ON TIHEGLISHREGENTS
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FORMERELIS THATTESTE®UT WITHINPREVIOUSWO YEARS ANCCONTINUE TGREMAINENTITLED TENGLISH AS ANEWLANGUAGE

11 12 TOTAL

Total 0
NYS ELA

Grade .~ Levell  Level2 Level 3 Level 4 | Total
3 0
4 0
5 0
6 0
7 0
8 0
NYSAA 0

NYS Math
Level 1 | Level 2 | Level 3 Level 4
Grade English HL English HL English HL English HL
3 0
4 0
5 0
6 0
7 0
8 0
NYSAA 0
NYS Science
Level 1 Level 2 | Level 3 Level 4
English HL English HL English HL English HL

4 0
8 0
NYSAA
Bilingual 0
(SWD)
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New York State Regents Exam

Number of ELLs Taking Test Number of ELLs Passing Test
English HomelLanguage English HomeLanguage

Com_prehensive 5 0
English/Common Core EL
Integrated Algebr
Algegbra gebréce 14 0 6 0
GeometryCC Algebra 3 0 1 0
Algebra 2/Trigonometry 0 0 0 0
Math_____
Chemistry 0 0 0 0
Earth Science 1 0 1 0
Living Environment 16 0 1 0
Physics
Global History and
Geography g 16 0 1 0
Geography
US History and
Governme),-/nt - 0 - 0
LOTE 0 0 0 0
Government
Other_____
Other_____
NYSAA ELA
NYSAA Mathematics
NYSAA Social Studies
NYSAA Science

HomelLanguageAssessments
# of ELLs scoring at each quartile # of EPs DLonly) scoring at each quartile

(based on percentiles) (based on percentiles)
Ql Q2 Q3 Q4 Ql Q2 Q3 Q4

1-25 percentile 26:50 percentile 51-75percentile 7699 percentile 1-25 percentile 26:50percentile | 51-75percentile | 7699 percentile

ELE (Spanish Reading
Test)

Chinese Reading Test

After reviewing and analyzing the assessment datanswer the following:

1. Describe what assessment tool your school uses to assess the early literacy skills of yolLERO4 (EgtrellitafFountas and
Pinnell, DRA, TCRWReachecreated assessménfghat insights dxsthe data provide about your ELLs? Hualthisdatahelp
inform your scho@ instructional planProvide any quantitative data available to support your response.

We assess every student in our school reading level within the first hemhitod\We perform the performance series assessme
and the San Diego Quick reading assessnBEmtseassessments gives us a snap shot of the reading levels of our ELL studel
English.Data shows mor®&th grade ELE and weakest areas are readg/writing. Suggest need for additional support and will
consider these needs for PM/Saturday programs as well as the after school Title 11l program.

2. What is revealed by the data patterns guedssmancéevels (on th&lYSITELL and NYSESLAT) and grades?

Across grades, the data reveals that students are more proficient speakers and listeners of English than readers aine writg
data suggests that as students are promoted to the next grade, their English proficiency is advancing. This data is derived
analyzing NYSESLAT scores of our ELL population, for whom a NYSESLAT score was given (as reported on the RLAT).

have anELL population of 55 students (gradesI®th), however data (broken down by moda#tiistening, speaking, reading,

201617 SCEFL 53



writing) The studentsd scores will then deter mi nNYSELATe i
reports modality scores as pairs (Listening/Speaking and Reading/Writing) and not as individual compeonerdsg to the data
there are 4 students who are the Entering lededtudents at Emerging level, 15 students at the Transitioning level dnd&iss
at the Expansing levelAn increasing amount of students have mastered their prroficient interpersonal communication
skills).However, these students need additional support with reading comprehension andWigiagcounts for a higher bem
of students scoring at the Expanding level.
3. How does your school use information about Annual Measurable Achievement Objectives? What does thesde&Ef2vealf?d
andAMAO tool)
Considering that the majority of our ELL population is compo$eahsitioningo Expanding listeners and speakers of English a
that their placement was largely based on their reading and writing scores, our curriculum focuses on heavily on literacy
skills. Specifically, we offer a literatureontent based curricoiu t hat f ocuses on i mproving s
fine tuning their academic speaking and listening skills. For this teachers use the Seven Habits of an Effeciie Rédder.is
used to help us see the progress of the studeatgime. It is especially helpful in getting to know our new studérassists us in
programming students appropriately and avoiding mid semester adjustimectsjunction with NYSESLAT results for
listening/speaking and reading/writing, benchmaxams, writing samples, verbal presentations, and Achieve3000 data, we
program students according to ENL levels and the specific strengths and needs of the individuaEsitlu&dsher develops a
goal tied to the NYSESLAT for each cl&ssh studenvrites a personal growth goal in advisory class that is reviewed with eaq
benchmark exam/report card and analyzed for revisions.
4. For each program, answer tbkofving:
a. What are the patterns acrpssformance levedsd grades? How are ELLSs faring in tests taken in English as comp
thehomelanguage?
b. Describe how the school leadership and teacbkarsiag the results of the ELL periodgessments.
c. Whatis the schb&earning about ELLs from the periodisessments? How is Hienelanguage used?
4a. Since much of the information in our current world is transmitted through oral exchanges, our students achiekierssouore
on the likening/speaking portion on exam$hey continue to struggle with formal areas of writing and readiegts that are dense are
even more difficult for our students to master. When exams are available in a student's native language, they have scored
highe. However, not all exams are available in all languages.
4 b. School leaders and teachers are using ELL assessments to make decisions about programming and conraedibone student
work is evaluated for growth and used in creating supgygstems.
4c. What we are learning from the assessments is that our students are making progress, but for many of them, the pramrges t
then 6 years.Home language is used in translated materials; however, teachers teaching core subjedidiageiaband they depent
on those trasnlated materials such glossaries to help the students understand what is happening in class.

5. Describe how your schages data to guide instruction for ELLs within the Response to Intervention (Rtl) frffoegmatles K5).
[Refer toELL Policy and Reference &upgert Services for ELLs (RTI and Ad&jtiorandRtl Guide for Teachers of[ELLs
N/A

6. How do you make sure thad d u dreewlanguage development is considered in instructional decisions?

Teachers careful plan based on each individudldnguage and demographic data is sharedth all teacher of ESL
students.Teachers plan collaboratively weekWe partner our ESL teacher with a teacher from each subject area to design
instructional strategies to plan for students. Professiondbpment will be put in place to assist teachers as to how to go aboy
differentiating and scaffolding in their subjects so that ELL students continue their academic improvements. In ardesucces
in the new language, we review students MidtemchRinal Uniform Exams datdanuary and June Regents as well as the
NYSESLAT and teacher's generated exams, projects and research.This data is carefully reviewed during CPT and Grade
Meetings.

7. Forduallanguage programs, answer the following:
a. How are the Englisproficient students (EPs) assessed itatgetanguage?
b. What is the level of language proficiency itatgeanguage for EPS?
c. How are EPs péorming on Statand otheessessments?

N/A
8. Describe how you evaluate the success of your programs fde lglingeting AYP for ELDs
Students in the Freestanding ESL program receivetladlio€ore content area instruction in English. Depending on their plac
(as determined by the NYSESLAT/RABour Ells receive3lperiods of ESL daily, as mandated
Teachers use both formative and summative assessments throughout the schoetegregineotte performance of ELLs in their
classroomThese assessments provide teachers with information to inform their inStaaatiers determine whether or not stud
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are learning the skills they need to attain, which are aligned with thessatgards.

Special emphasis is placed on writing across the cuumdi
There is also a strong reading component to instruction for students that placed at the transitiomimgylel®d. engage in analys|
of text across content area®¥/e measure their success in writing through both teacher made tests (Midterm and Final) and
standardized tests in each subject across the curriculum.

The NYSESLAT also serves as an evaltmdidor ESL teachers, as it helps to determine whether or not students are progres
the way they should and what areas remain to be a weakness.

The results of these assessments helps us to determine what new programs we may need to inkatudecasdve need to focu
on to enhance the academic performance of ELL students.

Part V: ELL Identification Process

Degribe how you identifignglish languagedrners (ELLS) in your school.
1.

Describe the steps followed for the initial identification of ELLs. These steps must include administirittgdhmee Language
Identification Survey (HLIS) which includesstoeent and pareintervewsin Englishand / or t he parent 0s
communicationand the formal initial assessméing.NYSITELL, Spanish LABind LENS. Identify the person(s) responsible,
including tleir qualificationfefer toELL Policy and Reference Biliddentificationsection.

At Arts and Technology High School, newgiyitted students receive their first interview with the Assistant Principal Dueng,
the interview, both students and parents are provided with any additional information necessary about the school andlan ir
interview is conducted for studemtso may be in need of ELL servic&ssistant Principal Urena provides the parents with the H
Language Identification Survey (HLIS) and explains its purpose. Assistant Principal Urena is bilingual in Spanestebuthiatthe|
another language iseeded, there are individuals on staff and in the six other schools that share the building, who will interp
information and work with the parents in the present of Assistant Principal Urena. The Home Language Survery is thevitco
the AssistarRrincipal Urena.

Once a student is identified as a native speaker of a language other than English and the information is provided pn the H
Assistatnt Principal Urena administers the NYSIHELNYSITELL is administered within 10 school dagN¥SITELL assessmer
determines that the student is in need of ESL he/she is provided with services as mandated by the state and is eeititeed to |
services until determined otherwise by the New York State English as a Second Language Acest\BIMiSESLAT)a Spanish
speaking student is not successful on NYSITELL, the Spanish LAB is administered to determine language dominance.

Describehowasgssments aresed tddentifySIFE (Students with Interrupted/Inconsistent Formal Educatitimi 30 days of
enrollimenie.g, LENS, SIFE questionnaiystudent work

The ENL teacher administers the SIFE questiomibiemchers anguidance counselors observe the student in academic and g
situations in English and their home language. student's progress is discussed during weekly grade level meetings. This ta
within 30 days of enrollment.

Describe the identification for newly enrolled students withliieRsletitles of theLanguage Proficiency Team (LPT) members
(refer toELL Policy and Reference Bliidielentificatiorsection)

Our Language Proficiency Team consists of guidance counselors Lia Galeano andavieéis&aNlicensed teachers Jose Soto,
Griselda Nunez, and and Assistant Principal Benny Urena. The LPT confers with the Committee on Special Educatismfvhi
AP Urena,SE/ELA teacher Ms. Breier, and Ms. Klempner (School Psycholdgigt)nine whether or not a student's disability m
be impacting the student's ability to speak, read, write, or listen in English.

Based on the recommendation of both committees, which includes parent input (especially during the annual IEP ceeling
principal determines whether to change the ELL s tlamguagsis
sent to the parent or guardian (and the student if he/she is 18 years of age or older). If the recommendaimircisaiage the ELL
status, no further actions are necessary; if the recommendation is to change the ELL status, the process continue2@amili
days to accept or reject the recommendatiGenerally parents are part of the IEP meeting and deeide sign the paperwork at
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that time.

4. Describe how your school ensureséehtitiement and neantittemenparentnotification letterare distributedithin five school days
after the NYSITELL is scanned and score is determined.

Assistant Principal Benny Urena sends these letters to parents within five school days after determining the NY 8fieElthescc
tests are scanned, Mr. Urena callsgaeents to tell them whether the child is eligible for ESL services in their home lafbagge
tell then that they are sending home the letter with the child and that it must be signed and returned the riéxtelapild forgets
it the next day, lhe parents receive another phone call in their home langubtie child forgets the letter again, the parent is
asked to come in to sign the letter.

5. Describe how parents are informed that they have the right to appeal ELL status within dbrdiyen{refer toELL Policy and
Reference Girdédentification of ELL Statusection).

Our bilingual guidance counselbia Galeano meets with parents to discuss test results in their home language and explain
appeal process. The letters are giterthe pupil personel secretary, who files them in the child's permanent record.

6. What structures are in place at your school to ensure that parestanshdd three program choiftesnsitional bilingualducation
dual anguagend freestanding BN through the mandated parent orientation within the specified tinef@seribe the process,
outreach plan, and timelines
Onsiteorientation is given to parents within ten days of for newly registered students who are ELL eligible based on the HL
and NYSITELL testinhis orientation is provided by a licensed ESL teacher and/or Administratro. The NYCBOE Parent Ori

video is shown in the parentds native | anguage whenieayv
of the programs currently offered by the school is giveme parents then indicate their program preference by compleérigiih
Program Selection FornE | i gi bl e parents are given this orientation
appropriate placement into the ELL progr am feparenthiseallgd anda

letter is sent home to alert the family of the student's new progr&padnish and/or French parent's preferred language. If pare
failed to return survey than the bilingual program is the default placement for the student.

In September, letters are sent home informing families of their child's score on the NYES[Aisdetar.explains the score and
what level their child is currently performing@to f ol | ow up, parents of c o witedtmaitéend g
an ELL Parent Orientation in the month of October. During the orientation, program options are explained once agasn to pa
through the use of the NYCBOE ELL Parent Orientation Video, Guide for Parents of English language Leamensdovechbal
explanation. Parents are requested to indicate their program preference for the school year by completing the ELL Progrg
Continuation Form or Program Selection Form. If the time comes where enough families have requested a TBE/H. progral
administration will work with network support to begin the transition to a TBE/DL prégramvould change the structure of our 1
standing ESL program which would in turn, change the staffing at our Belhenis would be informed continlypas changes
occur.

7. Include how your school reaches out to parents to étenane Surveys and Program Selection fmeneturned in a timely manne
andhow your schoainonitors parent program choicks per CRPartl54.2, if a form is not returnéide default program for ELLs is
bilingual education
Arts and Technology ensures that entitlement letters and the Parent Survey are given talhpamehesy enroll their child in
school.Assistant Principal Urena, collects the Parent Survey at the time of enrélergines the completed forms to the Pupil
Personnel Secretary to secure in the student's permanent file in roori & ents wold like more time to explore their options,
they complete this form at home and mail it in or send it back with the stifidensome reason the parent does not return a
program selection formAssistant Principal Urena and/or Attendance Teacher ateNbllow up by phone or, if necessary, a ho
visit. Parents are advised that if they do not complete this form, the default choice is a TBE pBmrarally the parents choose
an ENL program that is available @trts and TechnologyWe do not hae sufficient numbers of students in a particular grade tq
offer a TBE.If parents want their child to enroll in a TBE, our Guidance Counselor Lia Galeano helps them with the transfer,
by contacting the enrollment center for ELL transfers andjfmdioptions that best fit the student. Continued entitlement letter
distributed and collected by Mr. Urena in the fall when the NYSELAT scores from the previous May areA#leasedpondence
is made in the parents' home language.

8. Describe how your school monitors Beent Survey and Program feefestibat have not been completed and returned.
Assistant Principal keeps record of thusents who have not returned the Parent Survey and Program Selection forms. How|
parents are required to fill out and return these documents during the interview ploicessome reason the parent decides to
take these documents to be compledetiome, the Attendance Teacher and the Assistant Principal contact parents by phone

Spanish and French, pat's preferred language.
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10.

11.

12.

13.

Describe how your school ensurespleatemenparentnotification letterare distributed

All placement parentotification letters are mailed to parents in Spanish and/or French, parent's preferred lanphiage done th
first two weeks in September or late August by Assistant Principal Urena.

Describe how your school retains all ELL documentation for each chidI®.enorentittementand entitlement letters).

All records are maintained and filed according to student name in the Guidance &ffieeially, paretal information,
programming, Home Language Survey and Program Choice. Assistant Principal Urena is responsible for maintenance of r
ELLs.

Describethe steps taken smminister all sectionstbe New York State English as a Second Language Achievement Test (NY§
to all ELLs each year

We use the RLER report from ATS to determine the students eligible for the NYBE3IKAE.cross checked by the ESL teache
Soto and assistant principal Urenghe speaking portion of the NYSESLAT is administered the first week it is avHilait. of
NYSESLAT eligible ELLs is split among Ms. Breier, Special Ed. antdPAissigtahUrena. A spreadsheet is created to record all
students' completion and scores. Assistant Principal Urena then creates a calendar of when each student will be théministe
speaking portion of the NYSESLATMe language paraprofessionals ragihone calls home reminding the parents of the exact ¢
of the NYSESLANews of the NYSESLAT is sent to parents in their preferred language, and phone messenge&tddentse.
missing the exams receive fologrphone calls home by ENL teacher gho.S

The reading, writing, and listening sections of the NYSELAT are given at the same time to all eligible studentsiysiufiémg the f
days of the testing windowStudents are told in class of the upcoming NYSESLAT, letters are sent homévi lHregnage
informing parents of the exam, and the phone messenger reminds families of the upcoming NYSESLAT exam in the pader
language. Students who are absent for the exam receive phone calls home by the paras or teachers to remireheissef
exam and to come to school the next day to make up the ekéake-ups are done by AP Urena, and/or Mr. Soto during the
testing window.

Describe how your school ensures that continued entitleméraresitibnal suppoparentnotification letterare distributed
Under the new CRART 154 all those students scoring Commanding in the NYSESLAT continue receiving one peupplast E
that was in placed while they were entitled continue regarless of their dtattexs are mailled to parents indicating the services
and suppots their child is entitled to continue receiving in the Parent's preferred language.
After reviewing the Parent Survey and Program Selection forms for the past few years, what is the trend in progaapacticise
have requeste@povide numberdre theprogram models offered at your school aligned with parent requests? If no, Midny moli?)
you build alignment between parent choice and program offsrppgysAspira Consent De@@&escribe specific steps underway.
(Refer to question six).

The trend has been that 95% of parents choose to keep their child in free standifig& percent of parents requested that the
would like their child placed in a-Bingual Education Programecause of parent choice, students are prograhiareree
standing ESUf the number of families requesting another program increases we will begin to research how to implement th
changes.However, at this time, we are not able to offer a TBE/DL prograstudents are programmed according teith
NYSESLAT scoréarents are notified of their child's placement in FreeStandingAE®Iis time, the program offered at our schog
is aligned with the parental request for Freestanding ESL.

PartV: ELL Programming
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A. Programming and Scheduling Information \
1. How is instructiorior ELLsdeliveredn the following programs? Includ®w integrated andesidalone ENL are implemented as |
CR Part 154.2 as well as how students are gleupdxbck [class travels together as a graugjraded [all students regardless o]
grade are in one clasgterogeneous [mixed proficiency leMasiogeneoufproficiency level is the same in one class])
a. Freestanding ENL program.

Students are programmed into ENL classes based on their literacyBeggers (Entering receive 3 classes per day.) At I¢
one is a homogenous pull out clads stitdents working rigously with an ENL teacher to developsetied recognition,
build vocabulary and develop an understanding of English grammar and sentence s#tdtas.one class is a ptishso
the ENL teacher and can support the studeiteicontent area and help them develop skills within that class as well aj
modify the lesson. Advanced (Expanding and Commanding students take onéngtish clasdHigh intermediate students
(Transitional) take 2 pugiclassesin ninth grade #re is a group of ELLs that travels together since the overwhelming
majority of ninth graders need the same exact clasb@sl2 graders get individualized programs based on therir
needs. Former ELLs generally have one fustass.They also have theption to attend the Title Il after school or Saturd

Academy.
b. TBE program.If applicable.
N/A
c. DL program.If applicable.
N/A
2. How does thschoolensure the mandated number of instructional minutes is provided according to proficiency levels iareg
modeP

a. How are explicit ENL, ELAand H-A instructional minutes delivered in each program ifsegetharts 5.1 and be2ow)?

Entering and Emerging students receive ten (10) ESL classes of 59 minute classes per day, which is

to 590 minutes per weeKThis exceeds their mandated time, in order to provide them with additional supmditioning students

receive seven (7) ESL classes of 59 minute classes per day, which is equivalent to 413 minutesEgpamnding.students

receive fourfive (4 or 5) ESL class of 59 minute class per day, which is equivalent to at least 236 minutes pgemchesfkihe

profeciency levels exceed their mandated time in order to provide them with additional support. This yeaicaniamsdf ELL studen

are receiving 4 periods of push support, in addition to their separate ESL class.There are 7 periods within the schBbl daydents

are programmed according to their profeciency level and their required content area cRgshs.services are provided as needed

to meet federal mandates.

2b. If a student is Expanding they are provided with 1 period of ELA daily. The ESL class acts as a support for the Exieamsling

who are taking ELAIf a student is Transitioning, Bngeand/or Emerging, they receive ELA services via their ESL class.

3. Describe howore ontentisddivered in each program modgle&fy language, and the instructional approaches and methods

to make content comprehensibléosterlanguage development and meet the demands of the Common Core Learning Stan
As a small school with only a frelanding ENL program, the language of instruction in all classes is English. All

are differentiated for ELLsSThe teachers scaffold instruction for the different proficiency levels including leveled texts, guidj
reading, jigsaws, etcHome languag supports are added to word walls in all classrooms, translated on texts, and verbally
discussed with the assistancdasfguage paraprofessionals and bilingual teachekB.teachers have been trained in ENL
strategies and are encouraged to use AciB38@ to have appropriate leveled texts to use in their classrodihglassrooms
have SmartBoards so the content is written, projected in English and students' native languages (although generafiyironly
English to the classpnalysis of ourlE assessment data occurs at grade level meetings, by ENL teachers, by the LAP teal
the inquiry team to discover patterns and synthesize their use in daily I&dater&@als used in the ENL program include article!
from Achieve 3000, NY Timesiélds, a variety of books on varying levels to meet the needs of each staddntlYSESLAT
review books.Students use ipads for research, writing essays, and making presentdtfwre is pattern of stronger
development in reading, good progressim st eni ng and speaking, and student si
and proficiency levelsThis has led the ENL teachers to focus on literacy development and infusing the curriculum with
activities designed to scaffold the developent of reading and writingThese activities will focus on using the strengths of the
students' reading comprehension skills already developed to increase writing skills through the use of recently aleatde, s
annotation skills, graphic organizenote taking sheets and other scaffolding strategies for the development of viaitary.
lesson in every content area is CCLS aligii@@dchers have been trained to incorporate reading, writing, listening and speal
into every lessonin addition) the ENL and ELA teachers have developed curricular activities that allow students to use the|
proficiency in listening,
speaking, and reading modalities to create learning experiences that lead to more writing ackeitiesample, students have
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opportunities to discuss topics in cooperative groups that they will then be the focus of a written essay.

4. How do you ensure that ELLs are appropriately evaluated mothelanguagethroughout the year
We are fortunate to have a Spanish speaking faculty members who can evaluate stidénatsnstance that we have
a student who speaks a language that our school cannot support, we deslp fnaoim outside sources and from within the DOI
ELL students are offered Regents in their native language when availiitité L s and former ELLs are given bilingual glossar
for
all exams. Most classroom tests are translated, and all studeméys have access to bilingual glossaries and dictionaries.

5. How do you ensure that ELLs are appropriately evaluated in all four modalities of Baglisbn#ttroughout the year

Student are indivualy planned for and schedule to be assed in each modility based on their proficees in each
modilaity. Based on the results of these students are perdiocally assessed botfarforméormal to track their progress.The
quarterly benchmark exams include listening, speaking, reading and wiitidgionally, all teachers are required to include at
least one presentation each marking period to ensure students are able to firesensearch findings to the classur
benchmark exams include reading comprehension and spea@kiachers keep a running record of listening and speaking ski
track and target
specific skills such as speaking in complete sentences, voaidzpment and usage, voice and mechanics. Additionally,
weekly
quizzes and monthly exams/projects track academic progress.

6. How do you differentiate inatition foreach of théollowingELL subgroups?

a. SIFE

b. Newcomer

c. Developing

d. Long Term

e. Former ELLs up to two years after exiting ELL status

a. All SIFE students are programmed for our-$teeding ENL progranThey are given additionditeracy-based activities
integrated into the ENL curriculubhey are also programmed for HLA if they are Spanish or Chinese speaking to proy
additional language development in their native language and to help transfer skills from their nativgdaongua
English Additionally, they receive 40 minutes of AIS three times a week and are encouraged to attend tbehafbér
tutoring program and our afteschool Title 11l progranT.heir records are reviewed in Advisory/Leadership class and by
guidancecounselorsCounseling is offered as needed.

b. Our ELL students witl3 §ears of ESL service receive extensive ENL support in ELA thretegching model and
receive two periods of ESL classes to ensure they are getting the basics that they aeedising all four
modalities.Students will read and write, but also practice pronunciation, recite poems that they will analyze, and per
poems they writeAdditionally, a translation paraprofessional is in their classes 8 times per week to dbedlapsfer of
skills from their native language to English. The language of instruction is English and the teachers scaffoldritfgruct
different proficiency levels.They also maximize cooperative learning activities. The use of technolagp@&rds and LCL|
projectors) has enabled our teachers to write and project much of what is said in class to support ELL reading and v
skills.

c. Our entitled students who have betweedhykars of service receive instruction focused on theapemeht of reading and
writing, the language modalities that they struggle with the using the instructional day, students receive ESL instry
in all four language modalities but with a particular emphasis on reading and wiitilgjinstructids through thertgased
units based on and connected to the ELA Curriculum, which is CCLSTdlegoediculum is supplemented with a short st
unit, interactive drama unit, memoir unit, Achieve 3000, and other teaeatad curriculaThis curculum uses the
reading/writing workshop model. In ESL and ELA classes, students are trained in reading comprehension strategies
Reading Rewards Program and the Seven Habits of Good Reddlessroom libraries in ESL and ELA classes provide
opportunities for students to read and write about literature at their appropriate reading lduelgiting workshop classes
students learn how to develop their writing in stages using the writing process, particularly revising and editing their
other content classes, teachers use ESL methodology to support studentlleaariicular, they use scaffolding strategie
provide differentiated assignments, differentiated texts (some through Achieve3000) and focus on academic langua
(process wals 8 describe, compareand word walls with native language supports) that students need to be successft
their content. The Noteworthy series and Achieve3000 writing section are also used to support the development of {
process.

d. LongtermELL (LTE) students have received 6 or more years of semicgtudents attend AlS for 40 minutes, 3 times
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week, and all ELLs are encouraged to attend our afterschool Title 1ll prograynreceive the same instructional progran
listed above for th students who have received4ears of serviceln addition, teachers are aware that these students
have stronger speaking and listening skills than reading and writing Bhkéisparticipate in the ESL program with curricu
activities designed tenhance their test taking skills and to develop their reading comprehension and writing and orgg
of writing skills.These students are proficient in speaking and listening so their strengths in these areas are used to |
their development afeading and writing skills with an increased emphasis on wi@mglong term ELLs often struggle wi
the academic language imbedded in standardized exams and texts so vocabulary development is also an importani
this curriculum as weliveof our long term ELLs are also SWD and shoulddmlzd as their skills in English have far
surpassed their skills in their native languaggthese five, none had attended school in their native language and ther,
do not read or write in their nat language. All former ELLs (within 3 years) are given 1.5 time, translated versions o]
and bilingual glossaries and dictionarieBor the English Regents, the ELLs and former ELLs receive a third read of th
listening portion of the exanAdditionally, ELLs receive at least 90 minutes of ESL classes weekly eithetaaglat &S L
class in ELA or social studies or a standalone ESL class.

7. For stdens reidentified as ELL oran-ELL, based on an approvedadentification appeal within 45 days of student enrolimen|

describe how the school ensures the st ud e niderdicatianqveitiireai (
monthsafter the rédentification has been establish&fer toELL Policy and Reference Beldentificaion of ELL Status
sectio.

This new requirement and responsibility will be, first share with all stockholders so that they understand the law and
regulations that protect both parents and students of ELL when it comes tll¢émifikaion Of ELLs in our scho®his new
document will be shared with all stockholders within our school comfareitys and students will be informed during the
interview process and/or in writing as necessary of their rights to appeal. Once all paderstand the new regulation, tf
assistant principal and principal willl follow Phases 1 and 2 as underlined in the ELL Policy and Reference Guide, R
Identification of ELL Status. Main office personnel, teachers, guidance counselors, students di8lgearslgparents will
be instructed to guide all appeal communications in writing address to the principal or assistant principal. Thereaftel
process will begin according to the underlined law in phases 1 and 2.

8. What instructional strategies and gled® materials do teachers of BWDs use that bogrovide access &wademic content

areas and accelerBtglish language development?
The following is a list of isntructional strategies that teachers utilize while teaching ELLs and SWDs:

Building and Activating Schema

Vocabulary and Language Development

Guided Interaction

Metacognitive and Authentic Assessment

Explicit instruction

Meaning Based Context

Using Universal Themes

Modeling

Graphic Organizers

Visual Aids and Reali

ELLSWDs are provided with NYS approved text booksaddition, students are provided with additional materials that

high interest/low readability to support our various learn&isny of the materials used in classes are content specific &

teacher made and/or made by companiedssessments are created to support the learner in order to show the teache

they know and are able to do. Currently, we have an IEP coordinator who reviews the IEPs and informs teachers of

needs of their sdents.In addition, teachers have access to electronic copies of the IEPs and oB8E48&®. the

programmer, the ESL teacher, and the IEP coordinator work closely together, SWDs are programmed accordingty f

addition, reports are constaytbeing run to check a student's status.

Too Bo o o Do o o Do Do 3,

9. How does your school use curricular, instructional, and scheduling flexibility to enSDEIth achieve their IEP goals attdin
English proficiency within the least restrictive environment?

For our ELL and SWD populations, we lyagat flexibility in choosing curricular and modifying instruction. Teachers me
a daily basis and are working towards creating curriculum that meets the needs of their diverse popglatmmove
towards a more project based school-§WD have more opportunities for success on assessnidrese projects will offer
students the opportunity to aquire content knowledge creativi&tlydent work is constantly evaluated and quality feed b
is given to student®atterns in instructional needs ased to inform instruction and make curricular decidieashers plan
scaffolded lessons for ELLs in content classes; i.e. history, math Adkieachers have common planning time and direc

201617 SCEFL 60


http://intranet.nycboe.net/NR/rdonlyres/D89CC1F2-91B7-4C00-BEED-B0C6C23E0D9B/0/ELLPolicyReferenceGuide051515.pdf#page=21

Chart

is delivered to all teachers with regard to ELAK classes are heterogenously mixed and include ELLs, SWD, and Gen
students.

Part 154-2 (K-8) English as New Language (ENL) Units of Study and Staffing Requirements
Al ENL classes, including Integrated and Stand-alone offer home language support.

ENGLISH
PROFICIENCY
LEVEL

ENL
INSTRUCTIONAL
TIME [MINIRLUINA)

ENTERING
{Beginning)
2 units of study per week
360 min.)

EMERGING
[Low Intermediate)

2 units of study per week
{260 min.)

TRANSITIONING

[Intermediate)

1 wnit of study per week
(180 min.)

I unit of study per week
(180 min_)

COMMANDING
{Proficient)

Former ELLs must

continue to receive
services for an additional

fwo years

STAND-ALOMNE
ENL

1 wnit of study in EML
{180 min.}

-5 unit of study in EML
{90 min.}

INTEGRATED ENL

1 wunit of study in EML/ELA
{180 min.}

1 wnit of study in EML/ELA
{180 min.)

5 unit of study in ENL/ELA
(20 min.)

1 wnit of study in ENL/ELA or
other Content Area
{180 min.)

FLEXIBILITY

.5 unit of study can be STAND-
ALONE ENL or INTEGRATED
EML/Content Area (90 min.)

.5 unit of study can be
STAND-ALONE ENL ar
INTEGRATED EMNL/Content
Area (90 min.}

5 wnit of study per weesk
of INTEGRATED ENL in ELA
or Comtent Area, or other

approved services®*

Chart

360 minutes per week

360 minutes per week

180 minutes per week

180 minutes per week

STAFFING
PERSONMNEL

STAND-ALOME ENL

K-12 Certified ESOL teacher

INTEGRATED ENL —1 DUALLY CERTIFIED TEACHER

ESOL and Common Branch (K-6) or Content Area (7-8) teacher who holds both

certifications

INTEGRATED ENL — 2 INDIVIDUALLY CERTIFIED TEACHERS (CO-TEACHING)

A certified ESOL teacher and a K-6 certified elementary school teacher
A certified ESOL teacher and a 7-8 certified content arsa teacher (ELa, Math, science,

or Social Studies)

day.

The maximum allowable grade span for grouping instruction in grades K-12 English as a Mew Language or Bilingual Education classes is two contiguous grades,
except for English Language Learners in a special education class, as defined by section 200.1{uu) of this Title. All programs must be provided during the school

*Other services that are approved by the N¥5 Commissioner, that monitor and support the student’s language development and academic progress.

Core Content Area shall mean ELA, Math, Science, and Social Studies. One unit of study = 180 minutes of instruction per week per year.

*Note dother approved sérviebsot apply to New YofEity at this time.
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ENGLISH

PROFICIENCY
LEVEL

ENL
INSTRUCTIOMAL
TIME [MINIMUM)

CR Part 154-2 (9-12) English as New Language (EMNL) Units of Study and Staffing Requirements
All ENL classes, including Integrated and Stand-alone offer home language support.

ENTERING
(Beginning])

3 wnits of study per week
(540 min.)

EMERGING
(Low Intcrmediate)

2 units of study per week
(360 min.)

TRANSITIONING
(Intermediate)

1 unit of study per week
{180 min_)

EXPANDING
(Advanced)

I wnit of study per week
(180 min_)

Former ELLs must
continue to receive
services for on additional
two pears

STAND-ALONE
EML

1 wnit of study in ENL
{180 min.)

5 unit of study im EML
(20 min.)

INTEGRATED EML

1 wnit of study in ENL/ELA
{180 min.)

1 wunit of study in ENL/ELA
{180 min.}

-5 unit of study in ENL/Content
Area
{90 min.}

1 wnit of study in
ENL/Content Area
{180 min.)

FLEXIBILITY 1 wnit of study can be -5 wnit of study can be -5 unit of study can be STAND- .5 wnit of study per week
STAND-ALONE ENL STAND-ALONE EML or ALOMNE ENL or INTEGRATED of INTEGRATED ENL in
instruction or INTEGRATED INTEGRATED EMNL/Content EML/Content Area ELA/Contant Area, or
EML in Content Area Area {90 min.} other approved
(180 min.) {90 min_} services®

TOTAL 540 minutes perweek F60 minutes per week 180 minutes per week 180 minutes per week

AWARDING STAND-ALONE ENL INTEGRATED EML

CREDITS Elective credit is awarded upon passing each corresponding Content Area credit is awarded upon passing each corresponding EML unit of study im ELA,
STAND-ALOMNE ENL unit of study Math, Science, or Social Studies

STAFFING/ STAND-ALONE EML INTEGRATED ENL — 1 DUALLY CERTIFIED TEACHER

PERSOMNMEL K-12 Certified ES0OL Teacher ESOL or Content Area (7-12] teacher who heolds both certifications

INTEGRATED ENL — 2 INDIVIDUALLY CERTIFIED TEACHERS (CO-TEACHING)

A certified ESOL teacher and a 7-12 certified Content Area teacher

English Language Learners in a special cdass, as defined by section 200.1{uu) of this Title. All programs must be provided during the school day.

The maximum allowable grade span for grouping instruction in grades K-12 English as a New Language or Bilimgual Education classes is two contiguous grades, except for

*Other services that are approved by the NYS Commissioner, that monitor and support the student’s language development and academic progress.
Core Content Area shall mean ELA, Math, Science, and Social Studies.

~{NYSED

*Note:oother approved seérvick® e s not appatthisime New York City

Chart 5.3

Home Language Usage and Supports

The chart below is a visual representation designed to show the variation of homadagguatsk suppogsross the program models.
Note that home language support is never Z&8.and dual language programs have both home language arts and subject areas tau
in the home language; ENL has home language supports.

i

Home Languag
Usage/Support
100%
75%
50%
25%

Transitional Bilingual Education (TBE)

Dual Language

Freestanding HN

100%
75%
50%
25%

100%
75%
50%
25%
TIME

ENTERING

EMERGING | TRANSITIONIN EXPANDING | COMMANDING ]
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A.

10.

11.

12.

13.

14.

15.

Programming and Schedulintpformation-Continued

Describe your targeted intervention programs for ELLs in ELA, math, ancoogtentent areas (specifylE&ubgroups targeted
List the range of intervention services offered in your school for the above areas aslamfjuegyg(s) in which they are offered
All intervention programs for ELLs in ELA, math, social studies, and science areas are offered in Bnglisteotdyincrease
reading comprehension across the board, ELL students use the FASTOR@BYk&XR This reading comprehension and writin
program builds the foundation skills for readers and writEk&ry class in school requires that students read and write, so th
FORWARD program is a cross curricular approach to building necasksr@ur Academic intervention programs include the
Academy, Saturday School, and lunch and ledmaddition, advisorys are utlized as a time where students work in teacher
directed tutorial groupsHere, advisors can monitor student progaesssupport students across the curricutinally, students
are able to receive tutoring during PM under the new 75 minutes Paretal Outreach Day on Tuesdays.

Describe the effectiveness of your current program and how it is meeting the needs of your ELLs in both content and lan
development.

At the present time we are looking very closely at the data our ELLs are producing both in NYSESLATrameksheithe
acquisition of the English anguage and the results in the Rdgeam®ss of the acquisition of the English language, our ENL ig
proven to be effective However, in terms of content areas, ELL students continue to struggle. Bircestmast content areas
teachers do not speak the student's native language, especially Spaisismportant that we hire more bilingual teaching staf
In the meantime, in order to addreasd assist the teaching staff, we are planning professitaedlopments in which the teach
will receive trainng on how to differentiated their lessons to target ELL students as well as how to scaffold theomE&terhts f
addition, this year instructional focuses are to increase and promode literasy alticontent areas through the implementatio
the Seven Habits of an Effective Reader. Haaded vocabulary, Accountable Talk and Questioning and Discussion
TechniquesThese instructional fucuses are all aligned to CCSS and Danielson Fraongeackihg effectivenes3eachers will
be implementing the Looking at Student Work Protocol during Common Planning Time to closely monitor ELL understan
comprehension of content materials. Based on this study, they can put into actiontargktretspecific group based on the
needs of the student(s).

What new programs or improvements will be considered for the upcoming school year?

Expanding students will be programmed as a group rather than mixing the group with the TransitionBSke\@ésses were
recoded so that the guidance counselor, parents and students understand what level of ESL th€gearesirof the programs
remind the same.

What programs/services for ELLs will be discontinued and why?

None.

How are ELLs afforded equal access to all school programs? Describe after school and supplementiesktoiEtd sfin your
building.

ELL students receive an instructional program with the same eampaeademic rigor as the rest of our student population. T
attend classes integrated with the entire student body except for designated Eddntstfed classes for beginners (and somg
intermediates)ELLs are expected to read and deconstruct conipkts. They produce complex writing and presentations thg
reflect comprehension of academic principles and concepts as well as proficiency in different modes of academicltisgou
exhibit academic and technical proficiency in the use of teclyrtoldg research, communicate new learning, and create prog
that require mukstep tasks and sethonitoring strategiesStudents also engage in group discussions that require problem s
analysis of evidence and data, peer conferencing, andisieeof oral and written academic language.

All ELLs are mandated to attend AlS aftehool.After-school programs that are available for all students including ELLs are
dance, SAT prepand credit recovery in math, English, science, and socies$ sAdtlitionally, Title Ill is available for ELLs
only. After-school, our Title Ill program focuses particularly on the reading and writing skills needed to pass Regents exa
NYSESLAT such as reading comprehensidgakiegtstrategies, andssay writingWe al so recei ved t he
Accumul ati on Opportunities for ELLs Granté which wil!/
after-school hoursAll ELLs were invited to attend the Title Ill aftdwol program and the "Additional Credits Saturday
Program.”

ELLs are in college bound courdéwy are on the bowling team, glee, handball, giogg and other teamsThey take electives
and are given equal access to all cours®@sir ELL students arell integrated into our school community.

What instructional materials, including technology, are used to supp@rhEludscorecontent area as wafl language materials
list ELL subgroups if necessary.
Last year we purchased classroom-iiirary reading materials at differen levels to support our ELL students in receiving ca
content reading in the ESL classes so that the ESL teppbeds swre content within the lesson. In addition, we completed ou
Shinning Star full selections so that the students engage in core content reading materials as they gain language Yreficie
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provide dictionaries and content glossaries in Spafishch, Bengali, Arabic, and Chine$s®.those low incident languages, W
seek the assistance for the DOE personnel for translation of materials if necessary.

16. How ishomelanguage support delied in each program model (DL, TB#Ed BNL)?
Home language support is delivered in ENL by registering students in SpanishSilassése mayority of our ELLS are Spanis
speaking, we are planning tiffer Spanish Native classes so that those students can advance and take the LOTE. Therefq
be able t open and Spanish Language Advanced Placement Course. Staff supports one another to translate letters, assi
creating trilingual word wallg;anslating exams, and phoning home.

17. Explain how the school ensureseaiuired servickssources suppoendcor r e spond t o ELLs® ages
The assistant principal of supervision make sure that all ELL students receive the mandated required services soehds t
periods and hours of ESL instructions, testing accommodations and translated materials when availableénlainguangei. For
those low incident language we hire DOE approved translator or interpretéediave content glossaries and dictionaries to
assisst all our ELL students in different grade levels.

18. Describeactivities in your schaiblat assist newly enrolled Eldefore the beginning of the school ykadude activities for new

ELLs who enroll throughout the school year. Include titles of school stafdnwvosuch activities (esghool coaselor, parent
coordinatoy.
There are three Open house fairs at our school before new students are enrolled in oubDscingalhese fairs, the parents are
guided in their target language of the schexpextations and policies as well as the rights they have as parent of ELLs. EL
students also participated in these fains.addition, there are grade assemblies throughout the school year. The first one to
place during the first week in the schgedr. In these assemblies guidance counselor and parent coordinator along with the
assistant principals the principal gather in the school auditorium to guide all ELL students where to go if they Isawe conce
guestions and the service available tonthe our schoolDuring these assemblies we talk about high school graduation
requirements in each of the grades and promotion criterias, student contract expectations and policies, latenes, abfense
school programs, traveling from the phylsechication room to the science labs and cafeteria to our fMar also pair newly ELL
students with students already in our school so they can help their fellow classroommates to navigate our campus.

19. What language electives are offered to ELLS?

Spanish.
20. For schools with dual language programs:
a. What dualdnguage model is usedy(, siddy-side, sel€ontainej? Explain low much of the instructional dgercentage
EPs a&ad ELLs are integrated.
b. In which language(s) is eaole ontent area taught?
How iseach language separdtednstuctior?
d. Is emergent literacy taughthec h i Homielasguage first (sequential), or are both languages taught at the same t
(simultaneous)?

o

N/A
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B. Professional Development and Support for Sch&aff

1. Describe the professional development plan for alpBidonnel at the schoohdlude all teachers of ELLs.)
Professional development for t each e rThereasfaSéhbolPiogessionall | b
Development Committee in place who along with Assistant Principal Urena, Principal Geiger, Spec. Ed. Ms.Breier, Guid
Counselor Lia Galeano and Secretary Kim Tabala have decided on the topics they need to further develop their teachin
There areB0 minutes allocated for Professional Development workshops which take places on Mondays from 2:20 to 3:4
Tuesdays from 2:28:30 PM. In additionEach department meets individually with the ELL Team to discuss professional
development topicsrdlaed t o i nstruction and testing modificati on)|
modification during Common Planning Time (@#¥®).the Assistant principal of supervision meets each department to disq
alignment of theicurriculum with common core, and DanielsonFrameibtkachers have common planning time Wednesd
Fridays and Grade Team Meetings on Mondays and Tuesdagzher teams address and plan instruction targeted for speg
populations such as ELLs aiiDS

2.  What professional developmetffered to teachers of ELIisicluding BNL and bilingual teachems)supporting ELLs as they
engage in theathmon Core LearnijnStandards?

All teachers are engaged in the School Professional Development Plan for the school year. In addition, teachers are str
recommended to attend professional development workshops organized by thediétial and out of state @ording to their
individual needs. Professional developments are all targeted for teachers to make adjustments and align the curricula tqg
CCss.

3.  What supportio you provide staff to assist ELLs as they transition from elementary to middle and/or middle to high scho
In our school, all students are registered in the Advisory classe. The staff are provided with the AVIDS curric@eto help
transition ourstudents from Middle School to High Schét.also organize grade assemblies where staff are supported on
to help ELL students transitibhe assistant Principal meets with staff regularly to guide and reconmaerstrategies aothow
to go about assisting ELLs to transition.

4. Describehowyourschoolmeets th@rofessional development requiremasger CR Part 152 15% of total hars for all teacherg
and 50%of total hours for bilingual educatiBNL teachers receive EL&pecific professional developmémtlude how records
are kept for professional development actiy@gigsagendas, attendanBefer toELL Policy and Reference Buafiessional

Developmensection

We provide additional proéssional development opportunities to further develop pedagogical skills of staff who work v
ELL students.

The following ELL training and professional development and support will be provided to our teaching ESL staff duBngjthe 2
schobyears:

A 2 schoolide, altstaff professional development sessions will be given on the subject of scaffolding instruction and
practices for Ells, one during the fall and another during the spring.

A ESL teacher will reiwe the opportunity to attend professional development workshops offered through regional and
national (TESOL) organizational trainings.

Records of professional delopment are maintained at the Assistant Principal's Office (Mr. Urena)
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C. Parental Involvement

1.

How does the school provide annual individual meetitigparents of ELL& discuss goals of the program, language develoy,
progress, language proficiency assessment results, and language development needs in all content areas? Include proy
interpretation anttanslation as neededtNthesemeetings do not indemandated parent orientation meetargdDOE -
schedulegarentteacher conferences

This school year our school is in a single session; therefore, there are 75 minutes allocated to contact pareritgaugriting,
phone calls and/or have the visit our school to keep parentstoyalate on their child's academic and ramrademic
progress.During this 75 minutes, we are also planning to create a team composs of the child's Badearse Counselor,
Assistant Principal, if necessary, ddmmalworker and psychology to review student's record, language acquisition, asses
all content areas and assess the challenges the student is having so that a Student Intervention Plan is develojgeuely re
steps. A school personnellilbe available to translate for the parents. For those low incident language, a translator will be
contacted from the DOE websitearents are also invited to our Curriculum Nigh/Parent Night so that they follow their chilg
schedule. This wapely know the school expectations and policies in regard to Curricula and the new CC Starndards .
Include how records are kept for annual individual meetings with ELL parentasasitnedich to ensure parent needs are
accommodated (e.g., in person meetiingme calls, lettgrdRefer toELL Policy Reference (Radent Section and Program
Placemergection

Our school requires that all teachers maitain records of phone calls and lettdrssaeats in a binderThese data is reviewe
six times within the school year during the Scholarship Report meetings conducted by the assistant principals aAd princi
parents are required to report to the Main Office to sign in when they uisiichool so that wenaintain record when the paren
visit us and the reason(3his year, guidance counselors will be required to meet with individual ELL parents to go over st
transcripts, graduation requirements and college and career ready.

DescribeELL parent involvement in your schdotlude specific activities that foster parental involvement for parents of ELL
Our ELL parentsaiinvited to all our school performances such as Talent Show, POT Luck party, Honor Roll celebration,
Attendance Awards evening, PTA meetifigs year we have the first ELL parent as member of the School Leadership
Team.Parents are also invited participated in our annual school trips programmed every year by grade levels. For exam
all 9 th  grades will go on a 3 day trip to upstate New York to Frost Valley, the 10 tigraders will go to Great
Adventure and so onakents are invited as chaperones. Interpreters in French and Spanish are available at every Enatyn
flyer and letter home is translatedouse by our Spanish and French personnels and goes home in at least three differen
languages- English, Spash and Frencii.he parent coordinator utilizes the DOE translation via email and interpretation un
(718) 752-7373 ext. 4 when a staff member who speaks the language needed is unavailableslators are present at all
events when parents are invaxdv

Does the school partner with other agencies or Community Based Organizations to provide workshops or services to EL
At the present timand as a new assistant principal at the school, it is my intention and priority to partner with agencies ar
Community Based Organizations to provide workshops and/or services to ELL parents. In this new endeavor, | wilthoa!
parent coordnatior, college office coordinator and our two guidance counselors.

How do you evahte the needs of the parents?

The needs of our ELL parents araleated through a survey that is mailed to parents at the beginning of the shool

year. However, this year this survey will be giving whey they visit our school on the day of admission for those new pare
parents of registered ELL students, theegwwill be mailed in October.Interpreters in French and Spanish are available at e
meeting. Every flyer and letter home is translateéhimuse by our Spanish and French personnels and goes home in at leas
different languages English, Spanisind FrenchThe parent coordinator utilizes the DOE translation via email and interpre
unit (718) 752-7373 ext. 4 when a staff member who speaks the language needed is unavailahleslators are present at al
events when parents are involved.

How do your parental involvement activities address the needs of the parents?

Our activities are tailored according to the responses we gatheugh the surveyin the survey we indicate if the parents are
insterested in attending activities that address graduation requirements, college and career readiness, SAT readiness a
College application process, Financial Aids proagsdersading report cards, loging onto to Skedula and monitoring their ch
daily academic and neacademic progress, assistance in translations and where to go and who to get in touch by phone
native language when they have questions or conceous #izir child's academic and recademic progreess.
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D. Additional Information

Include any additional information that would be relevant to your LAP and would further explain and highlight your Btdagram ft
You may attach/submit charthis form does not allow graphics and charts to be pasted.
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School Name: Arts and Technology School DBNO3M494

Signature®f LAP team membecsrtify that the information provided is accurdemes listedh Part A, should align with this sect

Name (PRINT) Title Signature Date (mm/ddlyy)
Anne Geiger Principal 10/29/15
Benny Urena Assistant Principal 10/29/15
Roy Balgobin Parent Coordinator 10/29/15
Jose Soto EN/Bilingual Teacher 10/29/15
Carmen Castillo Parent 10/29/15
Griselda Nunyz Teacher/Subject Area 10/29/15
Javier Figueroa Teacher/Subject Area 10/29/15
Coach 10/29/15
Coach 1/1/01
Lia Galeano SchoolCounselor 10/29/15
Fred Welsh Superintendent 10/29/15
Borough Field Support
Center Staff Member 1/1/01
Other_____ 1/1/01
Other_____ 1/1/01
Other_____ 1/1/01
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2015-2016 LANGUAGE TRANSLATION AND INTERPRETATION PLAN

Requirementunder Chancel | o fordasci®ea@sgul ati ons

DBN: M03494 School Name: The High School Of Arts and Technol
Superintendent: Fred

Before you begin, please check the following:

X Principal has designated a Language Access Coordinator (LAC) in Galaxy

X The LAC has attended an in-person or online training (www.learndoe.org/tiu/lac) by the
Translation and Interpretation Unit
X The LAC is involved in the development of this Translation and Interpretation Plan

School Goal: To ensure that parents whose preferred language is other than English are provided with
meaningful opportunitestopar t i ci pate in and have access to progra
education (Chancellor's Requlation A-663).

By developing each of the following components, your school will have a comprehensive plan to provide
translation and interpretation services for all parents who require such services.

Part A: ldentification and Assessment of Limited-English-Proficient Parents

1. Describe the data and methodologies used to assess language preferences of the parent community for
both written and oral communication. Include pertinent information culled from Part 11l of the Home
Language Identification Survey (HLIS), ATS reports, Student Emergency Contact cards, and any surveys
conducted by your school.

The main assessment used in our school to identify limitted-English-Proficient Parents is our Home
Language Survey as well as ATS Reports and more importantly our Student Emergency Contact Cards.
Parent's preferred language for both written and oral communication are Spanish and French as well as
Fulani, Bengali, and Chinese, Arabic and Haitian. We also created a report with the languages that the
pareents speak by class and grade with is updated regularly by Assistant Principal Urena.

2. Li st pmeferead tarmydages for both written and oral communication. Include all languages, even if
only a limited number of parents indicate a language.

Most of the preferred language for both written and oral communications is Spanish but not limited to
French, Arabic, Chinese, Fulani, Haitian and Bengali. This has been determined after reviewing our data
gathered from HLS, ATS reports and Parent Emergency Cards.
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Part B: Creating a Communications Calendar

1.

List the documents your school typically disseminates every year that require translation and when they will
be distributed to families. (The following contain critical information about educational programs and
services and must be translated T annual handbooks, newsletters, calendars, parent-teacher conference
announcements, after-school program information, New York State testing dates, general overview of
student curriculum, letters from the school leadership.)

All important documents described above are translated in Spanish. Verbal communications during
assemblies, parent-teacher conferences (November and March),review of student curriculum, graduation
requirements are provided to parents (Septermber) Out-going phone messages are also done in
Spanish. This new school year, we will also make morning announcements in both English and
Spanish.

List the formal face-to-face meetings your school will typically have with parents throughout the school
year, such as parent-teacher conferences or curriculum nights, and when they will occur. As much as
possible, also indicate any anticipated informal interactions, such as attendance teacher or guidance
counselor calls to parents.

1. Admission process in interviews-September

2. Open house-March, June and September

3. Curriculum Night-September

4. Celebrating Success Twice in the School year, Fall Semester-September and Spring Semester-April.
5. Parent-Teacher Conferences-November and March

6. Academic Progress/Child Study Team-January and May.

Part C: Providing Language Assistance Services

1.

Describe how your school will meet identified translation needs indicated in Part B. Include procedures to
ensure timely provision of translated documents to parents. Indicate whether written translation services
will be provided by the Translation & Interpretation Unit, an outside vendor or in-house by school staff.

When an invitation or information is being delivered to parents both in writing or verbally, the school
personnel will consult the Blue Emergency cards to determine what is the preferred translation needs of
the parents. We will create a document indicating the preferred translation or interpretation needs of the
parents. This documents will be shared with the teaching faculty as well as other school personnels in
chage of dealing with ELL students in our school. For low incident language such as Fulani, Bengali and
French we will contact the Translaion and Interpreetation Unit , an outside vendor or in-house by school
staff 2-3 day in advance to provide parents with the appropriate translation and/or interpretation services
they need. This will be planned and submit in a timely manner to the T&l Unit (or vendor for Languages
the Unit does not cover) to ensure translations are distributed at the same time as English documents. In
addition, we will print translated templates for school holidays, parent teacher conferences and other
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DOE notices available in translation at the Translation and Interpretation Unit's intranet site:
http://intranet.nycboe.net/SchoolSupport/translation_and_interpretation_unit.

2. Describe how your school will meet identified interpretation needs indicated in Part B. Indicate whether
interpretation services will be provided by over-the-phone interpreters via the Translation and Interpretation
Unit, on-site interpreters provided by an outside vendor or in-house by school staff.

Services will be provided as preferred for the parents. However, translations and interpretations will be
provided mainly in writing and verbaly and face to face as needed. The bilingual staff will be Ms. Salcedo
for Spanish, Mr. Stewart, French.

Part D: Training Staff on Policies and Procedures

Describe how your school will ensure that all staff members are aware of how to use translation services
and the over-the-phone interpretation service. (e.g., T&l Brochure, Language ID Guide, Language Palm
Card distributed at staff meetings, via email, etc.)

During faculty meetings staff members are instructed to seek school pesonnel who can assist them in
communicating with parents of ELLs. A list of bilingual faculty names will be distributed to the faculty so
that they can contact them in advance when they are seeking to contact a parent of ELL. The faculty will
be provided with the webpage where they can find translation and interpretation services when it is not
available in-house.

Part E: Providing Notice of Language Assistance Services

Describe how your school will fulfill parental notification requirements for translation and interpretation
services, as per Section VW63 Notf e ChBme efl Wlolr 6tse Rte gaufl a
Regulations A-663 (Translations) is available at

http://schools.nyc.gov/RulesPolicies/ChancellorsRegulations

Checklist of Notification Requirements

X] Welcome Poster

M Parentso6 Bill of Rights

M Parentsdéd Guide to Language Access
X Language ID Guide at security desk and main office

New and over the counter parents of ELL students report to the Main Office in room 387 where they are
provided with a packet containing the most important information such Parent Contact form, Parents' Bill
of Rights and Responsibilities, Home Language Survey, Conduct, Safety, and Discipline, Interpretation
and translation services are provided to parents immediately. For those parents with an appointment
requiring interpretation and/or translation services arrengements are made before the parents arrive to
us. This is done when the language spoken by the parent is not spoken by any of our school
personnels. For example, Bengali and/or Fulani. Therefore, we will call the office for Family Engagement
and Advocacy, Translation and Interpretation Unit at 718-752-7373. 90% of the parents of ELLs speak
Spanish. Therefore, our school has personnels that are available to translate for the parents at any
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time. Notification Requirements are posted in the Main office. For written communication, our school
look at the Home Language Survey and/or Parent Contact Form to determine which language
preference they have listed so that we provide our parents written instructions that they can

understand.We will also print notification documents from the Translation and Interpretation Unit's
Intranet Site listed in Part C.

Part F: Monitoring and Quality Control

Describe mechanisms your school will use to gather feedback from parents on the quality and availability of

services. (e.g., parent survey)

At the end of each meeting or event, a survey will be distributed and/or mailed to parents to hear their
concerns and questions and make adjustment accordingly.
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